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"Point to me the man, 
Who will not lift his voice against the trade 
In human souls and blood, and I pronounce, 
That he nor loves his country, nor his God. 
Is he a Christian then? who holds in bonds 
His brethren; cramps the vigour of their minds; 
Usurps entire dominion o'er their wills, 
Bars from their souls the light of moral day, 
The image of the great Eternal Spirit 
Obliterating thence? Before your God, 
Whose holy eye pervades the secret depths 
Of every heart, do you who hold enthrall'd 
Your fellow-being's liberty, believe 
That you are guiltless of a DAMNING CRIME? 
Be undeceived--and cleanse from guilt and blood 
Your crimson'd conscience, and polluted hands." 
-- Daniel Bryan 
Alice Dana Adams, The Neglected Period of 
Anti-Slavery in America (Boston and London, Ginn 
and Company, 1908), P• 21. 
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CHAPTER I 
INTRODUCTION 
For many years the private colleges of the United 
States have been dependent upon the philanthropist. He may 
have been a wealthy trustee, an alumnus, or merely a friend 
of the institution. In any event, it was the philanthro-
pist--the benefactors of the nation's institutions which 
have enabled us to boast of the finest educational system 
in the world. 
In the early United States, as in medieval Europe, the 
institutions of higher learning were established for the edu-
cation of the clergy, and were maintained by an ecclesiasti-
cal body. Harvard (Congregational, 1636), Yale (Puritan, 
1701), and Rutgers (founded as Queens College, Dutch Reform, 
1706) are excellent examples of these early American institu-
tions. 
For the most part, these colleges were capable of fi-
nancing themselves, although many were far from prosperous. 
A great deal of this educational support was largely due to 
the homogeneous enrollment, and the homogeneous sectionalism 
of the early United States, with each religious group ac-
tively supporting its own college. 
2 
I. SOCIETAL CONDITIONS 
Following the Civil War, religious guardianship pre-
vailed in a paternalistic relationship towards the education 
of the American Negro. Not only religious denominations, 
but social reform societies; interested in the abolition of 
slavery, vocational preparedness, or the religious salvation 
of the Negro, established educational institutions. 
Through the intervening years, many of these colleges 
have continued their services to Negro youth. The spiral in-
crease in operating expenses have been a matter of concern 
to the trustees, administration, and students; yet these in-
stitutions continued to serve, meeting a very real need. 
The Negro college for years, and pretty much today, 
. 1 has a monopoly upon Negro youth 1n the South. Restricted 
by state law, custom, and administrative policy, the Negro 
is barred from public and private collegiate instruction. 
Operating under these legislative and social condi-
tions, it is quite evident that the various factions of the 
society would support their favored institutions. But who 
was supporting the Negro college? Surely there were in-
dividuals who believed in the elevation of the Negro people, 
!Throughout this thesis, the South unless otherwise 
indicated will constitute Alabama, Arkansas, Delaware, 
Florida, Georgia, Kentucky, Louisiana, Maryland, Mississippi, 
Missouri, Oklahoma, North Carolina, South Carolina, Tennessee, 
Texas, Virginia, West Virginia, and the District of Columbia. 
but the Negro himself was hardly in any economic condition 
to give liberally to this cause. 
With the era of reconstruction over, and a semblance 
of prosperity beginning to evolve, the concern with regard 
to Negro collegiate education began to wane. The churches 
became complacent, and in the case of the Baptist, divided 
over the question of slavery, while the militant abolition-
ist groups dissolved. 
The need for an educated citizenry remained a prime 
factor in the social order of the Negro South. The institu-
tions of the North provided an opportunity for the people of 
color to receive training, but the South remained obstinate, 
and firm in its belief in "lily white" education. 
I I. UNITED NEGRO COLLEGE FUND 
In 1944 a group of Negro colleges banded together for 
3 
a concerted fund raising endeavor. Out of this group evolved 
2 
the United Negro College Fund. This unique organization 
introduced a new method of fund raising on a national scale, 
introducing a method so dramatically new, that state and re-
gional colleges have seen fit to adopt similar organizations. 
The United Negro College Fund has grown from twenty-
seven member institutions in 1944 to thirty-two in 1961, 
2Throughout this thesis, the United Negro College Fund 
will be referred to interchangeably by UNCF and the Fund. 
from 11,276 contributors to 37,319, and from $765,000 in 
contributions to over $2,000,000. Heretofore the original 
institutions had never raised as much alone, as they did to-
gether. 
The 1944 value of the institutions' physical plants 
were $33,105,542.28; in 1953 they were $51,423,000 and have 
4 
continued to increase. In 1944 the colleges' total endow-
ment was $40,759,650 and in 1961 it had risen to $84,226,213. 
The charter Fund members: 
Atlanta University 
Atlanta University 
School of Social Work 
Bennett College 
Bethune-Cookman College 
Clark College 
Dillard University 
Fisk University 
Gammon Theo. Sem. 
Hampton Institute 
Howard University 
Knoxville College 
Lane College 
LeMoyne College 
Lincoln University 
Livingston College 
Morehouse College 
Morris Brown College 
Philander Smith College 
Samuel Houston College 
Shaw University 
Spelman College 
Texas College 
Tillotson College 
Tougaloo College 
Tuskegee Institute 
Virginia Union University 
Wiley College 
During the first decade of the Fund, the colleges were 
able to double faculty salaries, and increase the total num-
ber of faculty members. 
The procedures utilized by the Fund, which enables the 
thirty-two private colleges to operate in a collective-feder-
ated fund raising operation, and its relation to its various 
publics is the topic of this thesis. 
The historical conditions which created a need for 
Negro colleges, and the eventual establishment of the United 
Negro College Fund is discussed. The final section deals 
with the function of the Fund, as it is perceived by its 
member institutions. 
III. PUBLIC RELATIONS SIGNIFICANCE 
As the field of public relations grows, it should 
have an historical perspective, a knowledge of what has hap-
pened in the past, upon which plans for the future might be 
built. The historical factors which created a need for the 
United Negro College Fund, and the methods used in relating 
to the publics, should be of value to the PR practitioners 
concerned with educational public relations. 
The thesis does not propose to be a text or handbook 
for public relations personnel, nor does it attempt to solve 
particular problems, or illustrate what the author might 
have done. There is no hypothesis to be tested. It is 
merely a statement of the operations, and methods utilized 
in communicating with the Fund's publics. 
5 
Perhaps the passing of this information to college 
directors of public relations, development and publications, 
will aid in the solution of their PR problems. But just as 
all other professional and semi-professional fields have 
sources of data upon which to call, so should applied social 
science--or public relations. In fact the total thesis might 
6 
be called a study in applied public relations. 
As stated earlier, many state and regional programs 
similar to the United Negro College Fund, have been organ-
ized. Almost in every case, the basic pattern of the UNCF 
has been followed. As a result, the educational institutions 
involved have greatly benefited from their collective solici-
tations. 
The United Negro College Fund looks at its program, 
and accomplishments with pride, for its unique program has 
given many institutions increased support--both financial 
and moral. It has given the graduates of the small colleges 
a group with which they might identify, even though there 
might not be a single graduate from their institution in the 
area. 
This thesis is the first to deal with the United Negro 
College Fund. The entire approach to the investigation was 
based upon the literature that was available, and through 
independent study of the Fund's operations. The administra-
tive personnel of the UNCF, and the college presidents for 
the most part hav~been the source of the data. 
Educational fund raising in general, and the United 
Negro College fund specifically, is forever changing. This 
thesis should not be considered as the last word, but it 
attempts to encourage future graduate students to investigate 
the many fund raising organizations which have modeled them-
selves after the United Negro College Fund. With increased 
knowledge of the new methods, and the introduction of new, 
trained personnel, this area of public relations will become 
a more intricate and more respected phase of educational ad-
minstration. 
7 
CHAPTER II 
THE GENESIS OF NEGRO EDUCATION 
The educational institutions which are commonly called 
"Negro" or "colored" colleges are in part, probably as good 
an example of a misnomer that might be found. The term "Ne-
gro" or "colored" college is the result of societal condi-
tions. The institutions happen to have a homogeneous en-
rollment, but are anxious to serve all youth. 
The general term "Negro", as applied to people of 
color in the United States, is incorrect and is considered 
offensive to many black Americans of African descent. 
The word "Negro" is the Latin form of the adjective 
"niger"; this means black. It is used generally in refer-
ence to all black or dark skinned people, but this usage is 
incorrect. The real Negroes of Africa are indigenous to the 
Sudan and Guinea, but the term is extended to all blacks 
bound by the Southern Sahara, to the Hottentot 
territory, and from the Atlantic to the Indian 
I. THE AFRICAN SLAVE TRADE 
and Bushmen 
1 Ocean. 
The Africans who were brought to the New World in 
!William Dodge Lewis (Editor), "Negro," American In-
ternational Encyclopedia (New York: J. J, Little and Ives 
Company, Inc.) 1954 Revised, XI. 
bondage were not of the same racial stock, nor did they 
speak the same language. Simply because the Africans were 
dark in complexion, the term ''Negro" was applied. The 
breaking down of family units and ties with the homeland 
prevented communication and possible insurrection, thus few 
Afro-descents know their ancestral homeland. 
Through ill treatment, the breaking up of family 
units, and the promiscuous practices of the white slave mas-
ters, the African people lost all semblance of racial con-
formity. As a result, the term Afro-American would be more 
correct when referring to these people of color. 
It is not the function of this thesis to correct the 
popular usage of the word ''Negro". If popular usage makes 
a word correct, then this misnomer has long been rectified, 
but the historical significance should not be lost sight of. 
Negroes were introduced to what is now the United 
States in 1525· Several were brought to a colony near what 
was later known as Jamestown, Virginia. The treatment which 
they received was so brutal that they planned and executed 
an insurrection. The homes of the oppressors were destroyed 
and the slaves then fled to Haiti, where they had originally 
resided. 
Slavery had been revived at the close of the Middle 
Ages. In 990 A.D. the Moors instigated slavery in Central 
Africa, but the era of Negro slavery as a business developed 
9 
10 
as a result of the commercial endeavors of Portugal in the 
fifteenth century. In 1441 Prince Henry sent a Gonzales, 
who seized three Moors on the African coast. These Moors 
offered as ransom ten Negroes whom they had captured. The 
ten were brought to Lisbon in 1442, and in 1444 Prince Henry 
began the European slave trade from the Guinea coast. For 
fifty years this was Portugal's monopoly. 
These early slaves were taken to Europe, and later to 
the Spanish possessions in the New World, since the Indians 
were poor in servitude. 
Spain began slavery in 1517, and in 1530 William Haw-
kins, an English merchant of Plymouth, sailed to Guinea to 
capture Africans for slavery. 
England entered the market when William's son John 
(1562) went to the west coast of Africa. Subsequent voyages 
in 1564 1 and 1567 allowed him to deliver slaves to the West 
Indies. 
France joined in slavery in 1624 with Holland, Den-
mark, and the American colonies following suit. In August 
of 1619, a Dutch ship delivered twenty Negroes to Virginia 
for servitude, yet it wasn't until 1661 that the Assembly 
sanctioned the slave traffic. 
Soon the slave population began to rise, and even ri-
valed that of the white population. After 1705, Virginia, 
Pennsylvania, and Massachusetts gave official recognition to 
11 
discrimination based upon race. 
By 1715 there were 23,000 Negroes in Virginia, and in 
all of the colonies 58,850, or 14% of the total population. 
2 
By 1756 Virginia had 120,156 Negroes and 173,316 whites. 
The brutality of slavery, as it existed in many quar-
ters, is well known, but two illustrations perhaps would be 
appropriate. 
When offenders were punished they would be executed, 
with the right hand amputated, the body then hung, quartered, 
and put on exhibition. While this exact method may not have 
been a wide general practice throughout the colonies, it 
nevertheless illustrates the lengths to which the oppressors 
would punish offenders. 
There are also records of burnings. It is recorded 
that in 1755 when a slave woman was found guilty of killing 
her master in Cambridge, Massachusetts, she was burned. 
It was a practice for a master to be reimbursed for a 
slave legally executed. In 1714 the state of South Carolina's 
treasury was almost empty, due to this policy. 
It can readily be seen that brutality and ruthlessness 
beyond description is the handmaiden of involuntary servitude. 
This also promulgates the suppression of education and in-
tellectual attainment; in fact, state legislative enactments 
Negro 
2Benjamin Brawley, A Social Histor~ of the American 
(New York: The Macmillan Company, 1 21}, P• 32. 
enforced the latter. William Jay wrote in 1835: 
3 
In Virginia, should free negroes or their 
children assemble at a school to learn reading 
and writing, any Justice of the Peace may dis-
miss the school with twenty stripes on the back 
of each pupil. 4 
Jay also related that a five hundred dollar fine was 
imposed in Louisiana for instructing free blacks in a Sun-
day School, for the first offense. The second offense 
brought death! 
II. THE BEGINNING OF NEGRO EDUCATION 
It should not be inferred that the Negro was totally 
uneducated and enslaved. There were a few that received 
some form of education, although many times it was done in 
12 
secret for fear of reprisals. The North Carolina Quakers 
operated local schools and taught slaves, some of whom could 
read and write as early as 1731. 
The following statistics indicate the number of free 
5 
Negroes for eight decades preceding the Civil War: 
3Note the small "n", perhaps indicative of the Negroes' 
status. 
4William Jay, Slavery in America or, An Inquiry into 
the Character and Tendency of the American Colonization and 
the Anti-Slavery Societies (London: F. Westly and A. H. Davis, 
1835), P• 23. 
5w. E. Burghardt DuBois, The Gift of Black Folk. The 
Ne~roes in the Making of America (Boston: The Stratford Co., 
19 4), P• 14. 
TABLE I 
FREE NEGROES 
1790 •••• 59,557 
1800 .•• 108,435 
1810 ••• 186,446 
1820 ••• 233,634 
1830 ••• 319,599 
1840 ••• 386,293 
1850 ••• 434,495 
1860 ••• 488' 070 
Two early educated Negroes were Benjamin Banneker 
13 
and Phyllis Wheatley. Mr. Banneker designed the first Ameri-
can clock in 1770 and helped design the city of Washington, 
D.C. His almanacs, first issued in 1792, were the first at-
tempt of a Negro to write in a scientific vein. He was born 
in Maryland on November 9, 1731. 
Miss Wheatley was brought to America in 1761, and 
worked for a Dr. John Wheatley in Boston. She learned to 
speak English in sixteen months, and also studied Latin. 
When she began to write poetry, publishers requested James 
Bowdoin, Harrison Gray, and John Hancock for reassurance of 
her validity. 
By 1787 a Sunday School was reported in operation for 
African children in Charleston, South Carolina. Unlike the 
present day Sunday or Church Schools, these Sunday Schools 
were not part of any church· The name came about due to the 
day of their meeting. Conducted on Sunday, they aided the 
children who ordinarily would have been engaged in week-
day labor. 
14 
Early American Negro education can be directly atttribu-
ted to the Quakers and the abolitionist groups. As the Negro 
slaves became educated, they were employed to teach white 
children, upon the advice of New England theologian Cotton 
Mather. 
Eventually schools were established in New England, 
but these schools were on a racially segregated basis. 
With the advent of the industrial revolution, and the 
cotton gin, there was an increased need for slaves. With the 
issuance of this new era, the brutality became more severe. 
It was less expensive to work a slave to death, rather than 
treat him as though he were a human being, it has been said. 
It became illegal for Negro teachers to teach other 
Negroes, as well as for enslaved Negroes to have contact with 
their free brethren. It became illegal for Negroes to assem-
ble for social or religious meetings, unless in the presence 
of "discrete" white men. Truly this was the age of illegal-
ity. 
In spite of the blatant oppression in other parts of 
the country (although not completely innocent), New England 
has always been a haven for Negroes. Rhode Island Quakers 
were educating Negroes in 1770, while Newport had a staff of 
thirty teaching Negroes; yet it was not until the nineteenth 
15 
century that Providence followed the example of Newport. 
As today, Boston was the educational hub of the New 
World. In 1798 Elisha Sylvester established a school for 
people of color. It was held in the home of a Negro, Primus 
Hall. 
Two years later, sixty-six Boston Negroes petitioned 
to the School Committee for a building, but in a special town 
meeting the request was refused, although a sub-committee had 
approved the petition. 
The school continued to operate, and employed a Brown 
and Hall of Harvard as teachers, until 1806. The school 
eventually was moved to the African Meeting House on Belknap 
Street, where it existed until 1835. Later, funds were se-
cured from Abiel Smith for the erection of a school building. 
It became known as the Smith School house. The city appropri-
ated $200 per year, while the parents of the students paid 
12t cents per week in tuition payment. 
It was not until 1820 that the City of Boston opened 
its first primary school for Negroes, although the Smith 
School was under the control of the School Committee from 
1812 to 1821. Eventually there were two or three such 
schools, but they were discontinued as separate in 1855. 
Exceptionally intelligent slaves were sent to the East 
by their masters for training as catechists, clergymen, and 
physicians. Some even organized societies, in order that 
the slaves might be educated close to the plantations. 
In 1817 a school was opened at Pasippany, New Jer-
sey. This school was established to give Negro youth a 
four year course, providing that they showed "talent, dis-
6 
cretion, and piety". 
16 
Similar schools were being promoted in Hartford, Conn-
ecticut and Newark, New Jersey in an attempt to use a Kos-
ciuszko Fund. T. Kosciuszko died in 1817, but his will was 
contested by Kosciuszko Armstrong. Armstrong alleged that 
a will made in Paris (1806) bequeathed him $3704. The case 
was dismissed by the circuit court of the District of Colum-
bia, and the lower court decision was confirmed by the Uni-
ted States Supreme Court in 1827. It was held that the will 
had not been admitted to probate. 
As legal arguments ensued, the death of one of the 
trustees of the African Educational Society and the Attorney 
General of the United States delayed action. Supposedly 
this fund was established to aid Negro education, but rec-
ords attesting to the use of the fund have not been located. 
The education of the American Negro traditionally has 
been a cooperative effort. Although instruction approxi-
mating that of the North was almost non-existent in compari-
son in the South both prior and during the Civil War, indeed 
Prior 
Inc., 
6carter Godwin Woodson, The Education of the Negro 
to 1861 (Washington, D.C.: The Associated Publishers, 
1919), P• 258. 
17 
to this very day. It must be recalled however, that the 
South was primarily an agrarian culture, and that cheap 
(perhaps "cheap" is used here rather loosely, since slaves 
were unpaid) labor was necessary. The slave population as 
stated earlier was high, and it was the labor of these black 
folk who contributed to the prosperity of the great planta-
tion owners. 
III. EMANCIPATION 
Historians have recorded that President Abraham Lincoln 
was not in favor of the slavery system in the United States, 
yet it is a known fact that his Proclamation of Emancipation 
was totally a military move, rather than rising out of humane 
concern. 
As Commander-in-Chief of the military, Lincoln rea-
lized that the psychological moment had arrived in the cam-
paign for such a military maneuver. Robert E. Lee's defeat 
on September 17, 1862 was the decisive moment. 
On September 22nd, President Lincoln issued an an-
nouncement stating that on January 1, 1863 the enslaved Ne-
groes in the rebellious states would receive their emancipa-
tion. The actual January Proclamation said in part: 
••• by virtue of the power and for the pur-
pose aforesaid, I do order and declare that all 
persons held as slaves within said designated 
states and parts of states are and henceforward 
shall be free, and that the executive government 
of the United States, including the.military and 
naval authorities thereof, will recogn4ze and 
maintain the freedom of said persons. 
18 
This act of President Lincoln must be remembered as a 
military device, for by performing this single executive or-
der, the social structure of the rebellious states was broken 
asunder. In addition, the President was now capable of se-
curing the support of the Northern liberal and radical for-
ces. 
Following the war, the period of reconstruction under 
the auspices of the federal government was inaugurated. 
This period in American history is perhaps the most dramatic 
and for many reasons the most trying. 
In December, 1865, President Andrew Johnson informed 
the Congress that all of the rebellious states (with the ex-
ception of Texas whose convention was three months away) were 
ready to return to Congress. However, due to laws known as 
"Black Codes" as passed in Mississippi, South Carolina, and 
Louisiana, the Congress doubted the sincerity of these states. 
While the laws were in the form of police regulations, 
it was thought that they might be used to prevent the former 
slaves from enjoying their newly gained emancipation. 
7Benjamin Brawley, A Short History of the American Ne-
gro, Second revised edition (New York: The Macmillan Com-
pany, 1929), PP• 111-112. 
19 
In the interim, the Thirteenth Amendment to the Con-
stitution had been ratified and passed on December 18, 1865. 
The amendment read: 
Neither slavery nor involuntary servitude, 
except as a punishment for crime whereof the 
party shall have been duly convicted, shall 
exist within the United States, or any place 
subject to their jurisdiction. Congress shall 
have power to enfgrce this article by appropri-
ate legislation. 
To further protect the rights of the American Negro, 
Congress in March of 1866 passed its first Civil Rights 
Bill, over the President's veto. This bill guaranteed the 
newly freed Negroes their rights as citizens of the United 
States. This bill also made some changes in the Preedmen's 
Bureau by increasing its powers. 
In the next chapter, the history of the Negro col-
lege will be discussed. The various organizations including 
the Preedmen's Bureau, which aided these institutions, as 
well as the leaders who built them will be presented. This 
shall give increased meaning to those who know little about 
the history of the Negro college, yet who appreciate hard 
work and determination. 
8 Ibid., P• 121. 
CHAPTER III 
THE HALLS OF IVY 
Collegiate education, as we know it today, presup-
poses (or requires} a sound background in elementary and 
secondary education. This has not always been the case. 
Before it was possible to commence higher education for Ne-
groes, elementary and secondary schools had to be estab-
lished, but often this instruction was at the collegiate 
institution, until the public ·schools improved. 
For the most part this evolutionary period in Negro 
education saw the growth of a number of schools providing 
manual training, and not the classical studies one would 
assume from a college education. It is not the purpose of 
this thesis to deal with the history of elementary and sec-
ondary education, but it would have been misleading not to 
have mentioned its role. 
I. THE EVOLUTION OF MODERN NEGRO EDUCATION 
Early in the 19th century, philanthropists from the 
Commonwealth of Pennsylvania planned upon establishing sev-
1 
era! schools for the training of Negroes. The first was 
!Elias Neau, a Frenchman, opened a school for Negroes 
in 1704 in New York City, while prior to the Revolution, An-
thony Benezet founded a similar school in Philadelphia. It 
is not commonly known that Negro education had begun so early. 
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the Institution for Colored Youth. It was made possible 
through the generosity of Richard Humphrey. Upon Humphrey's 
death (1832) $10,000 was bequeathed to a board of trustees 
for the education of Negro youth. Since institutions of 
this nature were unpopular, it was not until 1839 that steps 
were taken to implement Humphrey's plan. 
The school proved successful, and later a sum of 
$300,000 was established from the bequest of Rev. Charles 
Avery, from which Avery College at Allegheny City (1849) was 
founded. This work in Pennsylvania was a prelude to the 
establishment of Ashmun Institute, which now is known as Lin-
coln University. Ashmun was founded by Presbyterians in 
1854. The Institute became Lincoln University in 1866. 
The Methodist Episcopal Church founded Wilberforce 
University in Ohio in 1856. In 1863 the University was sold 
to the African Methodist Episcopal Church. 
The name college and university was often used, but 
the tasks of the "professors" were often aimed at the ele-
mentary or secondary level; this was generally true of all 
of these early schools as stated earlier. 
For the most part, this training was for the minis-
try and teaching. The majority of the faculty members were 
white, having journeyed from the North. It should not be 
construed that the above institutions were the only ones 
serving Negro youth, although they were the first estab-
2 
lished specifically for Negroes. Central College and 
Oneida Institute in New York State; Thetford Academy in 
Vermont; and Indiana's Literary Institute were admitting 
Negroes for study during these early days. 
By 1852 Negroes had been admitted to many colleges 
in the North and East, "the Institute at .Baston in Pennsyl-
vania; the Normal School of Albany, New York; Bowdoin Col-
lege, Brunswick, Maine; Rutland College, Vermont; Jefferson 
College, Pennsylvania; Athens College, Athens, Ohio; and 
3 
Hanover College near Madison, Indiana" also were pioneers 
in racial integration. 
Courses in medicine at the University of New York, 
Vermont's Castelton Medical School, the Berkshire Medical 
School (Massachusetts), the Rush Medical School (Chicago), 
the Eclectic Medical School of Philadelphia, the Homeo-
pathic College of Cleveland, and the Medical School of Har-
vard provided medical training. 
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The clergy was trained at the Theological Seminary at 
Gettysburg in Pennsylvania, Dartmouth Theological School and 
Charleston's (South Carolina) Theological Seminary. 
Most of the liberal education of Negroes can be at-
2Charles L. Reason, William G. Allen, and George B. 
Vashon, all men of color, each held the Professorship in 
Belle Letters at McGrawville, New York's Central College. 
3woodson, op. cit., P• 277. 
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tributed to Gerit Smith. Smith gave aid to institutions, 
based upon whether they admitted Negroes. Due to the most 
liberal way in which Negroes were admitted to Oberlin (Ohio), 
Mr. Smith gave the college grants, and 20,000 acres of land 
in Virginia, valued at $50,000. 
II. THE EFFECT OF THE CIVIL WAR 
When the Sea Islands of South Carolina, and the sur-
rounding area was captured during the Civil War, it came 
under the control of General Thomas w. Sherman (October of 
1861); as a result he found himself with approximately 40,000 
Negroes. Sherman then contacted Brigadier General Rufus 
Saxton for help in meeting the immediate needs of these peo-
ple. 
On April 29 1 1862, the Secretary of War announced that 
the plantations, heretofore occupied by the Confederates, 
would be under the control of the Union; thus bringing in 
the federal government. Influential groups in the North were 
contacted (although not commissioned to do so), in order to 
obtain funds for needed schools. As a result, nearly 2000 
students took advantage of the educational opportunities pro-
vided by the cooperating Northern groups. Saxton stated: 
'~hey all manifested an intense desire to learn and seemed 
to have the intuition that it is by means of education that 
4 
they are to rise in the scale of citizenship." 
This endeavor was the first large scale educational 
program under the supervision of the federal government. 
In 1865 the Freedmen's Bureau was established. The 
purpose of the Bureau was to supervise the former slaves 
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and other refugees as a result of the Civil War. The Bureau 
was short lived since it was abolished in 1870. 
The Bureau was divided into four divisions: (1) The 
Division of Records, (2) The Land Division, (3) The Finance 
Division, and (4) The Medical Division. Later the divisions 
of Commissary supplies and Quartermaster supplies were added. 
On May 15, 1865 1 a thirty-four year old general took 
charge of the Bureau. He was General Oliver 0. Howard, who 
later made an everlasting impression on Negro higher educa-
tion. Howard University was named in his honor. 
The original bill which created the Freedmen's Bu-
reau failed to provide for the education of the Negro. 
General Howard sought legislation which would give the Bureau 
power to implement an educational program. Eventually a bill 
was passed stipulating the educational program, in fact, both 
houses passed it, but President Johnson vetoed it. 
Unable to obtain the necessary votes to pass the meas-
4Dwight Oliver Wendell Holmes, The Evolution of the 
Ne~ro College (New York City: Teachers College, Columbia 
Un1versity, 1934), P• 25. 
25 
ure over the veto, another bill was introduced. This bill 
was introduced on May 22, 1866. This time the objectionable 
features were deleted and it was passed, but President John-
son saw fit to veto it once again. This second veto failed 
to stop the bill, for it was approved over his veto, and 
became law July 16, 1866. 
The need for more Negro teachers made evident the 
lack of institutions for their training. In January of 
1868, the General Superintendent of the Freedmen's Bureau re-
ported that: 
Higher schools, and those for the prepara-
tion of teachers, have been aided in equal dis-
tribution through the several states. The 
principal of these, as assisted by the Bureau, 
all of them made permanent institutions by 
charter of the respective states where they are 
located, are as follows: 
National Theological Institute 
Howard University 
Saint Martin's School 
Normal School 
Berea College 
St. Augustine's Normal School 
Wesleyan College 
Fisk University 
Storer College 
Atlanta University 
Robert College 
Marysville College 
Washington, D.C. 
Washington, D.C. 
Washington, D.C. 
Richmond, Va. 
Berea, Ky. 
Raleigh, N.c. 
East Tennessee 
[no distinction is 
made as to whether 
this is a town or a 
geographical loca-
tion) 
Nashville, Tenn. 
Harpers Ferry, W.Va. 
Atlanta, Ga. 
Lookout, Tenn. 
Tennessee [no town 
given] 
Alabama High and Normal Schools 
St. Bridgits Parochial School 
South Carolina High and Normal 
Schools 
26 
Pittsburgh, Pa. 
The to~al amount granted to these institutions is 
$168,000. 
Through the years there have been numerous religious 
and private organizations which have aided Negro higher edu-
cation, perhaps the most noteworthy is the American Mission-
ary Association. 
In 1839, Africans intended for slavery mutinied aboard 
a ship, the Amistad. After killing the captain and imprison-
ing the crew in chains, they instructed the helmsman to re-
turn to Africa. Disobeying orders, the helmsman steered the 
ship to the I.ong Island Sound, where the Africans were recap-
tured, imprisoned, and charged with mutiny and murder. 
A fund was raised in order that the Africans' case 
might be defended. The defense was successful, and resulted 
in repatriation to Africa. The defense of 
to the founding of the American Missionary 
the mutineers 
6 Association. 
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During the twelve years prior to the beginning of the 
Civil War, the American Missionary Association concerned it-
self with the states other than those employing slavery. In 
5Ibid., P• 47. 
6Formed by the merger of the Amistad Committee, The 
Union Missionary Society, The Committee for the West Indian 
Missions, and The Western Evangelical Missionary Society for 
Work Among the American Indians. 
1860 the Association had 112 agents with only fifteen oper-
ating in the slave states and Kansas. 
The first college supported by the Association was 
7 Berea College, founded by the Rev. John Gregg Fee. In 
October of 1848 Rev. Fee became an agent of the American 
Missionary Association and in 1857 proposed the establish-
ment of a college in Kentucky. 
Free churches and free schools can be sus-
tained. We want teachers, but Christian teachers, 
who shall labor to redeem their pupils from all 
sin. 
We need a college here which shall be to Ken-
tucky what Oberlin is to Ohio, an anti-slavery, 
anti-caste, anti-tobacco, anti-sectarian school--
a school under Christian influence; a school that 
will furnish the best possible facilities for 
those of small means who have energy of character 
that will lead them to work their way through this 
world. I know places where improved lands and 
comparatively new can be bought from ten or twelve 
dollars per acre. • • • Three or four hundred 
acres would secure a village, a home for a college 
• • • • The place for ghe college is here in the 
interior of Kentucky. 
The Association became controlled by the Congrega-
tional Church in 1881. One of its first schools was later 
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to become Hampton Institute in Virginia (1861). The Associa-
tion had planned for colleges in each of the larger states 
of the South, with normal and graded schools for the princi-
7opened in 1855, chartered 1866, and became a college 
in 1869. 
8Holmes, op. cit., P• 81. 
pal cities. They also had hoped for parochial schools in 
the smaller communities. All of this appears to have been 
a grandiose venture, but became more realistic due to the 
improvement in public education. With this the Association 
centered its program upon collegiate education. 
The Association's list of educational endeavors is 
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an illustrious one indeed. In addition to Hampton and Berea 
(in 1904 Kentucky law forbade interracial education) they 
fostered Atlanta University (Ga.), Pisk University (Tenn.), 
Straight College (La.), Talladega College (Ala.), Tougaloo 
Southern Christian College (Miss.), Tillotson College (Texas), 
and LeMoyne College (Tenn.). 
The Baptists have long befriended the Negro. This 
denomination has more communicants among Negroes than any 
other. The American Baptist Home Mission Society placed a 
great deal of emphasis upon religious education; as a re-
sult, this society gave particular attention to the training 
of the clergy. 
Through the years there have been many changes in the 
organization of the American Baptist Home Mission Society, 
but sometimes alone, and at other times in cooperation with 
the Women's American Baptist Home Mission Society, these in-
stitutions were aided: Morehouse College (Ga.), Spelman 
College (Ga.), Virginia Union University (Va.), Shaw Univer-
sity (N.C.), Benedict College (S.c.), Storer College (W.va. 
dissolved June, 1955), Jackson College (Miss.), Leland Col-
lege (La.), and Bishop College (Texas). 
In 1866 the Methodist Episcopal Church founded the 
Freedmen's Aid Society. In 1882 the organization became 
the Freedmen's Aid and Southern Education Society. This new 
organization attempted to help both Negro and white educa-
tion, but in 1908 the General Conference separated the races, 
and maintained the Freedmen's Aid Society solely for Negroes. 
Twelve years later the Freedmen's Aid Society became 
the Board of Education for Negroes of the Methodist Episcopal 
Church, but in 1924 it was merged into the Board of Education 
of the Methodist Episcopal Church (the Methodist Episcopal 
Church through merger in May, 1939, is the present Methodist 
Church). 
The Freedmen's Aid Society operated the following col-
legiate institutions: Bennett College (N.C.), Claflin Uni-
versity (S.C.), Clark University (Ga.), Central Tennessee 
College (later Walden, Nashville, Tenn.), Cookman Institute 
(Fla.), New Orleans University (La.), Rust College (Miss.), 
Philander Smith College (Ark.), Samuel Houston College 
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(Texas), Wiley University (Texas), Haven Normal College (Ga.), 
Baker Institute (S.C.), LaGrange Seminary and Orphans Home 
(La.), Meridan Academy (Ala.), West Tennessee Seminary (Tenn.), 
and George R. Smith College (Mo.). 
What is now Morgan State College began in Baltimore, 
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Maryland as a theological school. Two medical schools, 
Meharry (Tenn.), and New Orleans Medical College (La.), were 
founded as Methodist institutions. Central Tennessee, Clark 
(Ga.), and Claflin (S.C.) were among the first to emphasize 
manual training. 
Central Tennessee (Walden) was closed about the time 
of World War I, yet Meharry, with the aid of a $550,000 en-
dowment, which was created in 1921, developed into Tennessee's 
thriving medical institution of today. 
New Orleans University was merged with Straight Col-
lege, to form Dillard University in the 1930's. The Flint 
Goodrich Hospital which is associated with Dillard is the 
only reminder of the New Orleans Medical College. 
Gammon Theological Seminary in South Atlanta, Georgia 
was also founded for the training of the Negro clergy. 
The Presbyterian Board of Missions (1865) represented 
the Presbyterians' attempt to educate and evangelize the Ne-
gro. In 1883 the central committee became incorporated into 
the Board of Missions for Freedmen of the Presbyterian Church 
in the United States of America. In 1871 forty-five paro-
chial and other schools were operating for Negroes, spon-
sored by this organization. 
As mentioned earlier, Ashmun Institute in Pennsyl-
vania was the forerunner in these ventures. Rev. John M. 
Dicky established Ashmun, which later became Lincoln Univer-
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sity--another Presbyterian enterprise (1854). 
Most of this board's work was in North Carolina, 
South Carolina, and Virginia. Johnson c. Smith University 
(N.C.), formerly Biddle University, was named for Mrs. John-
son c. Smith of Pittsburgh, Pa., who contributed $700 1 000. 
Barber-Scotia College of Concord, North Carolina became af-
filiated with Johnson c. Smith University in 1932. Hereto-
fore they (Barber-Scotia) had been separate seminaries 
training women. 
Other denominations were promoting education for Ne-
groes, but on a much smaller scale. The United Presbyterians 
were operating Knoxville College in Tennessee, The American 
Church Institute for Negroes (Protestant Episcopal) main-
tained Saint Augustine's College in Raleigh, North Carolina, 
Saint Paul Normal and Industrial Institute at Lawrenceville, 
Virginia, the Fort Valley Normal and Industrial Institute at 
Fort Va~ley, Georgia, and Saint Philip's Junior College in 
San Antonio, Texas. 
The Roman Catholics supported Xavier University in 
New Orleans, Louisiana. While they had operated about one 
hundred elementary and secondary schools, it was not until 
1915 that Xavier offered Catholic youth collegiate educa-
tion. 
In 1862, the United States Congress created Land-
Grant Colleges; Senator Justin Morrill of Vermont was the 
bill's author. The bill stated: 
• that there be granted to the several 
states an amount of public land, to be appor-
tioned to each state a quantity equal to 30,000 
acres for each Senator and Representative in 
Congress to which the states are respectively 
entitled by the apportionment under the census 
of 1860. 9 
As was often the case, the funds were discrimina-
tively apportioned, with the Negro suffering. The second 
Morrill Act (1890) forbade payment to colleges that dis-
criminated, based upon race, thus the government merely 
created schools for Negroes. 
Land-Grant colleges for Negroes were: 
State Agricultural and Mechanical College, 
Normal, Alabama; Agricultural, Mechanical and 
Normal College, Pine Bluff, Arkansas; State 
College for Colored Students, Dover, Delaware; 
Florida Agricultural and Mechanical College, 
Tallahassee, Florida; Georgia State Industrial 
College, Industrial College, Georgia; Kentucky 
State Industrial College, Frankfort, Kentucky; 
Southern University and Agricultural and Mechani-
cal College, Baton Rouge, Louisiana; Princess 
Ann College, Princess Ann, Maryland; Alcorn Agri-
cultural and Mechanical College, Alcorn, Missis-
sippi; Lincoln University, Jefferson City, Mis-
souri; Negro Agricultural and Technical College, 
Greensboro, North Carolina; Colored Agricultural 
and Normal University, Langston, Oklahoma; 
Colored Normal, Agricultural and Mechanical Col-
lege, Orangeburg, South Carolina; Agricultural 
and Industrial State Normal College for Negroes, 
Nashville, Tennessee; Prairie View State Normal 
and Industrial College, Prairie View, Texas; 
Virginia State College for Negroes, Petersburgh, 
Virginia; and West Virginia State College, Insti-
tute, West Virginia.lO 
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9Brawley, op. cit., Fourth revised edition, 1939,p.l44. 
lO~., PP• 144-145. 
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Unlike the white institutions, not one offered 
graduate or professional training, but most important, it 
was not until 1916 that they began to offer collegiate work. 
While all of the institutions for the most part were 
financed and operated by whites, the Afro-American knew that 
a great deal of work had to be done by his own race. The 
attempts at self help have been examples of devotion and 
racial pride. 
Negro Baptists founded Selma University (Alabama), 
Arkansas Baptist College (Arkansas), Roger Williams-Howe Col-
lege (Tennessee), Virginia Theological Seminary and College 
(Virginia), and Natchez College (Mississippi). 
The African Methodist Episcopal Church created Wil-
berforce University (Ohio), Morris Brown College (Georgia), 
Allen University (South Carolina), Paul Quinn College (Texas), 
Kittrell College (North Carolina), Shorter College (Arkan-
sas), and Edward Waters College (Florida). 
The African Methodist Episcopal Zion Church founded 
Livingston College located in Salisbury, North Carolina. 
The Colored Methodist Episcopal Church, now known as 
the Christian Methodist Episcopal Church established Lance 
College at Jackson, Tennessee; Miles Memorial College, Birm-
ingham, Alabama; and Mississippi Industrial College, Holly 
Springs, Mississippi. 
The Colored Methodist Episcopal Church also gave to 
Paine College, Augusta, Georgia, which was operated by the 
Methodist Episcopal Church, South. 
III. NEGRO PHILANTHROPY 
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It is interesting to read of the philanthropy of the 
Negro people to their colleges. Booker T. Washington, foun-
der of Tuskegee Institute in Alabama, told of gifts of eggs, 
and coins; while larger gifts and bequests have also been 
received· 
Thomy Lafton of New Orleans left $43 1 000 to chari-
table and educational institutions in New Orleans, regard-
less of race. 
John McKee of Philadelphia left almost one million 
dollars in real estate for education. 
The estate of Mary E. Shaw gave $38,000 to Tuskegee 
Institute, while George Washington of Jerseyville, Illinois 
left $15,000 for education, as did Nancy Addison of Balti-
more. 
The Community of Oblate Sisters of Providence re-
ceived $30,000 from Louis Bode, while James D. Burrus be-
queathed to his alma mater, Fisk University, $100,000 worth 
of property in 1928. 
Dr. Lucy E. Moton, principal of the Institute that 
became Miner Teachers' College in Washington, D.C., left 
$60,000 for Howard University's medical college. 
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Poor? Yes! But there were some Negroes who had 
prospered and they were eager to advance the cause of higher 
education among their people. The self help approach. 
Just as today, the American people were quick to 
come to the financial aid of a worthy cause. Just as today 
we have philanthropic societies securing funds to combat 
disease and famine, the same was true of the early Negro 
college. Many funds most likely were created, and probably 
died with their creator, and certainly every college had a 
few grants upon which to call· However, there have been 
educational funds which have aided the Negro college in 
general, and are worthy of mention. 
IV. PHILANTHROPIC FOUNDATIONS 
The first fund created for educational purposes in 
the South was the Peabody Educational Fund. George Peabody 
founded this fund in 1867 with $1,000,000. The fund was 
later increased to $2,384,000. Negroes failed to benefit 
directly from the Peabody Pund, since it was designated for 
public school education, the trustees cooperating with state 
and local authorities for the benefit of both races. 
In 1914, when the fund was dissolved, $350,000 was 
given to the John P. Slater Pund whose income was devoted 
to the education of the Negro, including the college level. 
John P. Slater of Norwich, Connecticut, established 
(1882) this fund with $1,000,000, the income from which was 
to promote education among people of color. Rutherford B. 
Hayes was the fund's first president. The first general 
agent was Dr. Atticus G. Haygood. Haygood resigned the 
presidency of Emory College (Georgia) in order to serve the 
fund. 
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Due to Haygood's philosophy in industrial training 
for Negroes, it became the fund's policy to aid only schools 
providing such instruction. As can readily be seen, for ex-
pediency's sake, the colleges adopted industrial training 
programs. During Haygood's nine years of administration, 
twenty-five institutions took advantage of the Slater Fund. 
The General Education Board was established by John 
D. Rockefeller in January of 1903. The first period cover-
ing twelve years showed a sum of $699,781.13 out of a total 
expenditure of $15,894,364.89. Surely this indicates that 
the Rockefellers' endeavor was well handled. 
The policy of the board was to investigate the in-
stitution and then offer help based upon the college's will-
ingness for self help. The General Education Board, acting 
upon the self-help policy, was instrumental in the merger of 
New Orleans University and Straight College into Dillard Uni-
versity in the 1930's. 
The board also aided in the cooperative educational 
venture of the graduate and professional, Atlanta University, 
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with the undergraduate Morehouse, and Spelman College, into 
the Atlanta University Center. 
Mr. Julius Rosenwald of Chicago established the thirty 
million dollar endowment bearing his name (1928). The Rosen-
wald Fund was the result of his interest in Negro youth 
through his contact with the Young Men's Christian Associa-
tion. 
The chief work of this fund was to develop rural edu-
cation. The proceeds of the fund also aid higher education 
in certain selected schools, and promising Negro students in 
preparation for advanced degrees. When its prescribed ex-
istence of twenty-five years was just short of eight years 
in 1948, the Rosenwald Fund had distributed $22,500,000. 
The schools receiving the most aid from this fund are 
Howard University, Fisk University, Meharry Medical College, 
Atlanta University, Spelman College, and Dillard University. 
On April 28, 1910, the Phelps-Stokes Fund was founded, 
and incorporated in the State of New York in 1911, by the 
will of Mrs. Caroline Phelps-Stokes of New York City. Soon 
after the fund's organization, the board of trustees ap-
proved the following report of its Committee on Plan and 
Scope: 
1. That in providing for the establishment of 
the Phelps-Stokes Fund the testatrix showed 
a special, although by no means exclusive, 
interest in Negro education. 
2. That it is wise for this board to dispense 
its philanthropy as far as possible through 
existing institutions of proven experience 
and assured stability. 
3. That the cooperation of the best white citi-
zens of the South is of prime importance in 
solving the problems of Negro education. 
4. That the board will be justified in meeting 
occasionally the whole or a part of the ex-
pense of securing investigations and reports 
on educational institutions or problems when 11 
these are thought to be of great significance. 
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College education was not always available to the 
masses, even though the lists of institutions may appear to 
be impressive. The Jeans Fund (1907), as it was called, 
attempted to encourage and aid the rural schools. Formally 
this fund was known as the Negro Rural School Fund. Anna T. 
Jeans, a Quaker from Philadelphia, had become interested in 
this endeavor by Hollis B. Frissell, president of Hampton 
Institute and Booker T. Washington. The permanent founda-
tion presented by Anna Jeans was $1,000,000. 
Dr. J. H. Dillard, at one time professor and dean 
at Tulane University, was named director of the fund. In 
1909 he was affiliated with the Slater Fund, becoming its 
president in 1917. Soon Dr. Dillard was promoting the 
Jeans Fund, the Slater Fund, and the remainder of the Pea-
body Education Fund. Eventually the three organizations 
were merged, creating the Southern Educational Foundation 
11Holmes, op. cit., P• 183. 
(1931) under Dr. Arthur D. Wright. 
Two other funds of note were created by Pierre s. 
DuPont, and the Duke Foundation. Pierre S. DuPont of Dela-
ware established a program whereby every Negro school dis-
trict in the state was assured of a new building on two 
acres of land. In North Carolina, the Duke Foundation 
assisted both Johnson c. Smith University and Kittrell Col-
lege. 
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The following tables will illustrate the extent to 
which Negro education had progressed in the fourteen years 
that succeeded the Civil War. We find that these statistics 
list universities, colleges, normal or teacher training 
schools, law, and medical schools, theologic3.l seminaries, 
and even schools for the deaf, dumb, and blind. All totaled, 
they report 9,127 students and 444 instructors. 
' 
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TABLE IV 
STATISTICS OF INSTITUTIONS FOR THB INSTRUCTION OF THE 
COLORED RACE FOR 1879 -- SCHOOLS OF THEOLOGY 
Schools of Theology 
Alabama Bapt.Norm. and 
Theological School 
Theological dept. of 
Talladega College 
Institute for the Edu-
cation of Colored 
Ministers 
Atlanta Bapt. Sem. 
Theological dept. of 
Leland University 
Thompson Biblical In-
stitute (New Orleans 
University) 
Theological dept. of 
Strai'ght University 
Centenary Biblical 
Institute 
Theological dept. of 
Shaw University 
Natchez Seminary 
Theological dept. of 
Biddle University 
Bennett Seminary 
Theological dept. of 
Shaw University 
Theological Seminary of 
Wilberforce University 
Theological dept. of 
Lincoln University 
Baker Theological Inst. 
(Claflin Univ.) 
Nashville Normal and 
Theological Institute 
Theological course in 
Fisk University 
Theological dept. of 
Cent~al Tenn. College 
Richmond Institute 
Theological dept. of 
Howard University 
Wayland Seminary 
Location 
Selma, Ala. 
Talladega, Ala. 
Tuscaloos.,,Ala. 
Atlanta, Ga. 
New Orleans, La. 
New Orleans, La. 
New Orleans, La. 
Baltimore, Md. 
Holly Springs,Miss. 
Natchez, Miss. 
Charlotte, N.c. 
Greensboro, N.C. 
Raleigh, N.c. 
Wilberforce, Ohio 
Lincoln Un. ,Pa. 
Orangeburg, S.C. 
Nashville, Tenn. 
Nashville, Tenn. 
Nashville, Tenn. 
Riclunond, Va. 
Washington, D.c. 
Washington, D.c. 
Reli-
gious 
Denomi-
nation 
Bapt. 
Con g. 
Pres b. 
Bapt. 
Bapt. 
M.E. 
Con g. 
Meth. 
Meth. 
Bapt. 
Presb. 
Met h. 
Bapt. 
M.E. 
Presb. 
Met h. 
Bapt. 
Co1;1g. 
M.E. 
Bapt. 
Non-sect. 
Bapt. 
Total ............................. • ••••••••••••• 
In-
struc-
tors 
1 
2 
. ... 
3 
a 2 
a 1 
1 
a 6 
a 2 
2 
4 
2 
2 
7 
a 7 
2 
6 
a 2 
4 
10 
4 
b 9 
79 
~3 
Stu-
dents 
14 
• ••• 
113 
a 55 
a 16 
21 
a 29 
a 17 
31 
8 
6 
59 
16 
a 22 
28 
so 
a 12 
45 
86 
50 
b 84 
762 
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We have now reviewed the early history of the Negro 
college and the means by which they and the public schools 
found financial relief (or life). The study of these col-
leges more closely, or even the denominations, associations 
or funds for that matter, might well be theses themselves. 
The author has given general attention to them in order that 
the historical significance, and the sociological setting 
might lend more depth to the reader's understanding of the 
struggle for education by the Afro-American. 
CHAPTER IV 
PUBLIC RELATIONS AND FUND RAISING 
IN HIGHER EDUCATION 
I. HISTORY 
The history of the United States is closely linked 
with that of her educational institutions. A reading of 
almost any history text will illustrate this fact. 
One of the prime purposes for the colonization of the 
New World was in order that religious freedom would prevail. 
Consequently, as stated earlier, many of the early institu-
tions were sponsored by a church. 
Historically, the colleges were established along the 
eastern seaboard, beginning with Harvard University in 1639. 
Later, a non-sectarian school (the first in the nation) was 
founded in Philadelphia (1740). This institution was later 
to be known as the University of Pennsylvania. Some of the 
other institutions grew into what are presently known as 
Princeton, Brown, and Columbia Universities. 
As early as 1789, the state of North Carolina had be-
gun to subsidize higher education, for it was this state 
that led the trend in state institutions. 
By 1860, colleges had spread throughout the nation. 
As the population began to mushroom, the need for increased 
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educational facilities was seen. Such institutions as Carle-
ton, Grinnell, Hillsdale, Oberlin, Olivet and Ripon led the 
way westward. Perhaps the most proselytizing was Oberlin, 
for her graduates were instrumental in the establishment of 
many of these institutions. 
As time progressed, the university system began to 
take hold in the United States. The wealth of great indus-
trial empires gave rise to this revolution in American educa-
tion. Universities such as Cornell, Johns Hopkins, Chicago, 
Leland Stanford, and Vanderbilt are the result. 
The wealth of these industrial empires also contrib-
uted to the ability of certain states to capitalize to the 
benefit of their state institutions. Michigan, Wisconsin, 
Minnesota, and California have reaped a bountiful harvest 
from taxes, and serve as examples of public state institu-
tions. 
II. PUBLIC RELATIONS 
As these institutions grew, their relationships with 
their communities and constituents became increasingly impor-
tant. The time had passed when the college president, sur-
rounded by his pious and learned faculty, could look down 
the "hill" at the town folk in awesome superiority. Yet many 
institutions made little progress in attempting to improve 
these poor relationships. 
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By 1917, many institutions had established news bu-
reaus. While it was not necessarily the news bureau's func-
tion to create harmonious relations between the 11hill 11 and 
the town, it was the forerunner of the public relations of-
fice. The American College Public Relations Association was 
formed as the result of the founding of the American Associa-
tion of College News Bureaus in 1917. 
There have been many attempts to define "public rela-
tions". Just as 11democracy", "freedom", and other general 
terms climb the ladder of abstraction, so has "public rela-
tions". Perhaps the most widely known and the most widely 
accepted is the definition used by the Public Relations News, 
edited by Mrs. Denny Griswold. To say that this definition's 
opponents are not legion would be an absurdity, but as stated 
earlier, it does have general acceptance: 
Public Relations is the management function 
which evaluates public attitudes, identifies the 
policies and procedures of an individual or an 
organization with the public interest, and exe-
cutes a program of action to earn public under-
standing and acceptance. 1 
Since public relations has been turned loose on Ameri-
can education, all types of media, titles of positions, and 
programs have been used. The various groups or publics which 
lscott Cutlip and Allen H. Center, Effective Public 
Relations (Englewood Cliffs, New Jersey: Prent1ce-Hall, Inc., 
1950), P• 6. 
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come into contact with the institutions have been bombarded 
with literature and persuasive devices for public acceptance. 
Some people would protest at this, and ask whether 
this was good or bad. They would attempt to make a value 
judgment based upon their experiences, probably totally di-
vorced from professional public relations. 
Before we go on, this might be a good place to look 
at the general objectives of educational public relations. 
Dr. Bernard Rubin in his book, Public Relations and the Em-
pire State, lists seven objectives as viewed by Benjamin 
Fine. Mr. Fine was formerly the education editor of the New 
York Times. 
1. provide the public with an understanding of 
"education's needs and objectives"; 
2. "create a public feeling of responsibility for 
the success of education"; 
3. "build goodwill for the institution •••• "; 
"It is an important part of every organization, 
whether commercial or eleemosynary. Without 
it, goodwill may be lost; individuals or or-
ganizations may lose their usefulness to so-
ciety: harm may fall upon spheres of interest 
and activities"; 
4. "convert the institution's many publics into 
agents who will speak and act for the organiza-
tion"; 
5. "decrease the number of organized attacks"; 
6. "keep the public informed of changes and new 
developments in the field"; 
7. "win .••• support as needed to continue a sound 
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system of education in this country." 
It is difficult to discern how any reasonable person 
would disagree with these objectives. Perhaps the term good-
will is slightly ambiguous, but the defining sentence makes 
it much clearer. Public relations causes the institution to 
become aware of its social responsibility and its citizenship 
in the community. 
II I. METHODOLOGY 
Let us now look at some of the methods utilized in a 
general public relations program. Just as the first group 
of college administrators concerned with this area were edi-
tors of news bureaus, so it is today. A large portion of 
the public relations practitioner's time is editing and dis-
seminating news. 
General announcements and notices are almost daily 
procedures, but occasionally a disaster or other unexpected 
event will necessitate immediate action from the news bureau. 
This phase of educational public relations is known as press 
relations. 
It is vitally important that the news bureau personnel 
maintain close and harmonious relations with the newspapers, 
2Bernard Rubin, Public Relations and the Empire State 
(New Brunswick, New Jersey: Rutgers University Press, 1958), 
P• 223. 
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and radio and television industry. The people in these com-
munications media must know to whom they may go for accurate 
and immediate information. 
Anyone who has ever had contact with an educational 
institution will realize the importance of publications. The 
most important is probably the college catalogue or bulletin. 
Not only is this a public relations piece, it is a legal docu-
ment, listing the offerings for the current year and the an-
nouncements for the following. 
This publication alone is usually the first introduc-
tion a prospective student has with the institution. After 
the student arrives on campus, he continues to consult the 
catalogue as decisions are made as to course outlines, curric-
ulum changes, and faculty additions. 
College view books, pamphlets, general information 
booklets, alumni organs, and faculty-staff newsletters are 
just a few of the publications for which the public relations 
officer is responsible. 
Audio-visual programs as public relations tools perhaps 
still need exploring. In many cases, the cost of such oper-
ations limit its use. When films are used at an expanding 
institution, their use is limited by the changing architec-
ture. 
When films are used for alumni purposes, the older 
buildings and campus landmarks are important, but when pro-
spective students view an institution they are generally 
more concerned with the new library, field house and dormi-
tories. 
If views of passing traffic are included, the auto-
mobiles and style of dress will date the production. 
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Usually outside motion picture consultants are used, 
but it still remains the job of the public relations official 
to see that the film portrays his institution consistent with 
its over-all objectives. 
Slides, film strips, and photographs also present the 
same problem as films, but they are less costly and easier to 
alter for the institution's particular needs. 
The public relations administrator must also be an 
able public speaker. He must have the ability to speak cor-
rectly and persuasively. He must have an acute command of 
the various discussion techniques and a knowledge of basic 
human relations. Often the public relations person must 
speak before fund raising volunteers, alumni, faculty, stu-
dents, and parents. He symbolizes the institution's admini-
stration, and as such molds public opinion. 
Perhaps at this point in our discussion of public re-
lations methodology, it may be appropriate to discuss the 
over-all cycle of public relations programming. 
The ideal public relations program should cover six 
rather important stages for effective execution. The "Hills-
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0-Gram", a device for portraying these stages was devel-
oped by Professor Carol L. Hills of Boston University, 
nationally known community service public relations consult-
ant. 
In order for any organization to function smoothly 
and harmoniously, it is vitally important that basic objec-
tives be established. The designing of a brochure or any 
publication must have an appeal to a specific audience, and 
it must accomplish the objectives of the organization. Cer-
tainly a letter written to alumni would not necessarily be 
appropriate for undergraduates, thus communiques pinpointed 
to a specific public is the result of established objectives. 
Another illustration may also be appropriate. Fund 
raising, community relations, student relations, church rela-
tions--all have a significant role in the total educational 
public relations operation. The objectives of the institu-
tion might easily center in either one or all of these areas. 
Clear and definite stated objectives will assist the whole 
institution in meeting its eventual goal. 
When the objectives have been established, the program 
may move on to the second step. This step determines the 
attitudes vital to the organization. These attitudes may be 
either internal or external to the organization. 
As public relations has moved ahead in terms of pro-
fessionalization, this phase has begun to acquire greater 
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sophistication and scientific reliability. Currently there 
are many public opinion research corporations engaged in 
just this step. However, it is not conceivable that many 
educational institutions are capable financially of securing 
these professional services. 
As a result the public relations administrator must 
be able to determine attitudes through research within his 
staff. By utilizing mailed questionnaires, interviewing, or 
perhaps even casual conversation, the pub1ic relations ad-
ministrator must determine the attitudes concerning his pro-
gram, or any phase of the public relations operation. 
The third step in the "Hills-0-Gram" is the actual 
planning of the program. Needless to say, the first two 
steps in Professor Hills' formula have a direct bearing upon 
the third stage. With the objectives established, and the 
climate or attitudes determined, the method of approach is 
less problematical. 
It must be stated here that the public relations offi-
cer should be an intricate part of educational administra-
tion. Not only should he advise his superiors, but ideally 
he should have decision-making power. 
The program perhaps operates most efficiently when 
cooperative support of all administrative personnel are in 
harmony with the plan. The planned program should, however, 
be controlled and implemented by the public relations ad-
ministrator. 
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Cutlip and Center give the following check list 
for a well planned public relations program: 
1. HONEST in intent and execution 
2. INTRINSIC in the organization's program 
3. CONTINUOUS in application 
4. POSITIVE in approach 
s. COMPREHENSIVE in character 
6. SENSITIVE to the publics concerned 
7. SIMPLE in meaning and conception 
In the same chapter, Cutlip and Center quote Rex Har-
low, who went one step further in providing a check list for 
a going public relations program: 
1. HISTORY of the institution 
2. AIMS of the institution 
3. IDEALS it strives to live by 
4. ACHIEVEMENTS and failures 
s. SERVICES and disservices 
6. NEEDS of the institution 
7. PLANS for the future 
The fourth "Hills-0-Gram" step is the implementation 
of the program. After the planning stage, all members of 
the official family should endeavor to cooperate with not 
only the spirit, but the law of the plan as viewed by the 
public relations specialist. 
It must be recalled that the previous steps have taken 
into consideration the milieu in which the program evolved, 
and that the program itself should operate cognizant of this 
fact, for effectiveness. 
Professor Hills' fifth step, the evaluation of re-
sults, is similar to step two; again research of a quanti-
3cutlip and Center, op. cit., P• 111. 
tative nature must be employed. The attitudes towards the 
program, as well as the results, must be evaluated for the 
benefit of the institution and the planned program. 
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Step six brings us to the final stage, program change. 
If the results of the program evaluation prove inadequate, 
it is only logical that appropriate adjustments be employed. 
With the sixth step completed, the cycle may continue, making 
changes and improvements when necessary. 
IV. PUBLICS CONCERNED 
To the public relations administrator there is no 
such thing as ~ public. For public relations purposes we 
talk about publics -- plural. The sociologist knows well 
that we as individuals belong to more than one group. Our 
interest may be divided along specific lines. We are, at 
the same time, members of a particular race, or nationality 
group, religion, political party, a citizen of a city and a 
citizen of a nation, etc. Under these circumstances, the 
public relations officer must take cognizance of these vari-
ous groups in his communications. 
The town-gown approach is important to the modern, 
progressive institution. The college administration that 
does not attempt to secure harmonious relations with his com-
munity may be in serious difficulty when he attempts to se-
cure more property, or inaugurates a local fund campaign. 
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Parents are an important source of funds if an insti-
tution is to their liking. This is also true of students. 
When a student is disappointed in his college, all of his 
friends may hear about it at the next recess. 
Alumni are the most important off-campus public. 
Alumni relations are important, not only for the giving of 
funds, but in securing future students. Not only do alumni 
send their children to their alma mater, but they often are 
influential in the sending of children of friends, acquaint-
ances, and relatives. 
If an institution is academically poor and not sup-
ported financially, the degrees held by the alumni are held 
in poor repute by others. This is a main factor which the 
public relations officer must constantly remind alumni. 
Any institution worthy of the name has its friends. 
When businessmen become aware of an institution and agree 
with its program and contribute financially, the institution 
is fortunate. But this is not only true of businessmen; the 
small gifts are equally important from individual donors. 
This, too, is an area of concern for the public rela-
tions officer. He must maintain relations with that segment 
of the college's publics who contribute for no other reason 
than that they approve of its program. 
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V. QUALIFICATIONS AND PROFESSIONALIZATION 
There is a trend, today, for the trained public rela-
tions practitioner. This is not only true in higher educa-
tion, but in all areas where his knowledge is needed. There 
was a time when perhaps a degree (in anything) and the abil-
ity to write were the only prerequisites. Today, the field 
of applied social sciences, or public relations, has become 
so complex that trained personnel will soon dominate the 
field. The public relations person must have a knowledge of 
the basic social sciences, the communications media, and 
attitude and opinion research techniques. 
The modern public relations office is listed under 
many titles, i.e., extended services, public affairs, public 
information, university affairs, and public relations. The 
work in these various departments is similarly found under 
various titles, but they generally provide the same services 
for their institutions. 
The average public relations office is composed of 
departments, or divisions with directors, coordinators or 
even assistant to the president or vice-president, as their 
main official. These titles also apply to the chief over-all 
administrative public relations official. 
These divisions generally are news bureaus and/or 
publications, admission counseling, alumni relations, student 
relations, conferences, development and now, a rather new 
area, operational research. 
VI. FUND RAISING 
Let us now look at the area of development• This is 
one phase of the public relations program which the prag-
matic college president and his board of trustees view as 
the most important. If the public relations operation is 
succeeding, the administration then reasons that the fund 
raising operation should be in proportion. 
The alumni secretary of the University of Notre Dame 
is quoted as having said: 
College presidents wrote all the chapters 
of the old testament of fund raising in the 
first 250 years of financing higher education 
in this country. 4 
For years, the college president was the principal 
fund raiser for education, but today, trained public rela-
tions practitioners - development officers assist the chief 
administrator. 
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The job of fund raising should not be left to the de-
velopment officer alone. The alumni director and all of the 
public relations staff should be concerned with the securing 
of funds. 
4John A. Pollard, Fund Raising for Higher Education, 
citing James E. Armstrong (New York: Harper and Brothers, 
Publishers, 1958), P• 122. 
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The private institution must seek its support from 
each of its publics. The public relations officer must gar-
ner support from alumni, parents, faculty, friends, and the 
community. If the college is church-related, then he must 
broaden· his concept of publics to include the polity organi-
zations within that church. 
Private higher education has always had to "scratch" 
for its existence. An examination of the financial resources 
of the early institutions will illustrate this most clearly. 
The twentieth century college is no exception. Out of 630 
private colleges in 1950 1 the New York Times found one out 
of five operating with deficits. At that time, Yale was 
5 
nearly one million dollars in the red. The cost of opera-
tions was so high that Columbia had to mortgage part of its 
6 
rights to the land under Rockefeller Center in New York City. 
State institutions have been able to go to the state 
legislatures for funds. While this is a source of financial 
regress for their budgetary problems, they are beginning to 
receive a jaundiced eye from the legislators as they seek 
their apportionment. 
The state of Michigan, in the late fifties, was in a 
precarious position as there were insufficient funds to meet 
5The first organized alumni fund was in 1890 at Yale. 
6cutlip and Center, op. cit., p. 407. 
faculty salaries in the budget specifically allocated for 
that purpose. 
The drain of tax money for the operation of state 
supported institutions has reached staggering proportions. 
In fact, many budgets probably challenge those of industry. 
VII. FEDERATED FUND RAISING 
The cost of fund raising can be high, and when an 
institution is small, its ability to reach its constituents 
can be most difficult. 
In 1944, the United Negro College Fund was created. 
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The brain child of Dr. Frederick Patterson, formerly presi-
dent of Tuskegee Institute and now president of the Phelps-
Stokes Fund, the UNCF has brought its thirty-two institutions 
together for fund raising purposes and has established a new 
method of fund raising for the private college. 
After viewing the successful operation of the UNCF, 
state and regional colleges have developed similar programs. 
Michigan and Ohio have received publicity for their success 
in federated fund raising. Presently, there are some forty 
federated funds operating today in the United States. 
We have now covered the area of public relations and 
fund raising in higher education. The presentation was 
brief, but pointed. We discussed the function of public re-
lations, the public concerned, the qualifications and pro-
fessionalization of personnel, and federated fund raising. 
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The field of public relations for higher education is 
new in terms of years, young as a semi-profession. But its 
importance to educational administration is recognized by 
those educators who visualize the educational institution as 
more than an activity or way of life for the pious scholar, 
divorced from the people "down the hill". Public relations 
applied to higher education has brought the college or uni-
versity into the main stream of community life, where all 
might benefit from its resources. 
CHAPTER V 
UNCF GENERAL OPERATIONS: EXTENT 
OF SERVICES PERFORMED 
The United Negro College Fund is a federation of pri-
vately supported institutions. Each college is either ac-
credited or approved by the accrediting agency in its region, 
indicative in itself of the high quality of their instruction. 
Founded by the colleges themselves, the UNCF has been 
a leader in educational fund raising. The thirty-two affili-
ated institutions include thirty liberal arts colleges, one 
graduate, and one professional school. 
I • THE PURPOSE 
The purpose of the Fund is to: 
1. Provide better opportunities for the higher 
education of Negro youth. 
2. Help the institutions to maintain high academic 
standards by improving faculty salaries, en-
larging libraries, securing new teaching aids, 
and supplying curricular needs. 
3. Provide increased scholarships. 
With the help of the General Education Board, and the 
Julius Rosenwald Fund, the colleges founded the UNCF, which 
currently is supporting 24,000 students on its thirty-two 
campuses. At UNCP colleges, 40% of the students are re-
ceiving scholarship aid, while eight of the institutions 
give aid to more than 50% of their students. There has 
been an almost continuous rise in corporate and individual 
giving since 1944. 
The general operation of the United Negro College Fund 
is a rather simple one, yet its methods of fund raising and 
public relations requires a considerable number of personnel, 
and volunteer workers. The administrative personnel include 
at the top the president (Luther Poster of Tuskegee Insti-
tute); this office is always held by a college president; 
vice president (Albert w. Dent of Dillard University); treas-
urer (Jesse H. Lawrence of the Chase Manhattan Bank); and 
the secretary (Adam D. Beittel of Tougaloo). 
The chairman of the executive committee is Frederick 
D. Patterson, former president of Tuskegee Institute, and 
now president of the Phelps-Stokes Fund. The chairman of 
the national council (which is composed of all campaign 
officers, area chairmen, and forty-five members-at-large) is 
John D. Rockefeller 3rd. The membe~s of the national council 
lend their good names as sponsors of the Fund. The executive 
director of the Fund is William J. Trent, Jr. 
The Fund is guided by a forty-eight member board of 
directors. This board is composed of the thirty-two college 
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presidents of the member institutions and sixteen members-
at-large. 
II. UNCF SERVICES 
In addition to the raising of monies for the member 
colleges, the Fund has launched an educational services divi-
sion. This division provides educational services to pros-
pective students, and serves as a clearing house for the in-
stitutions. It recently has inaugurated an African student 
1 
Scholarship Program. 
In 1952, a group of sixteen UNCF college officials, 
meeting at Fisk University, approved a practical method by 
which duplication of admissions and scholarship examinations 
might be eliminated. This was the birth of the Cooperative 
Intercollegiate Examination Program. 
The program has been most successful. In 1959, thirty 
of the colleges cooperating, tested 7887 candidates for ad-
missions and scholarships. These candidates represented a 
gain of 2020 over the previous year. 
Six of the UNCF institutions provide for early ad-
mission of exceptional students: Morehouse, Fisk, Paine, 
Shaw, Talladega, and Tougaloo. Students are admitted after 
1In cooperation with the African Scholarship Program 
of American Universities, under the direction of Henry David 
of Harvard, and the Cooperative African Scholarship Program, 
under the direction of Frank Kalmin of Ithaca College. 
completing either the tenth or eleventh grades. In order 
for the student to qualify for this privilege, he must 
demonstrate his ability by taking the Cooperative Intercol-
legiate Examination Program examinations (CIEP). 
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The student wishing to take these examinations, which 
are held in 270 testing centers, is required to pay a fee of 
$2.50 (a late registration fee of $3.00). 
The Educational Testing Service of Princeton, New 
Jersey has been engaged as the agency responsible for pro-
viding the test materials, scoring, and informing the re-
sults to the colleges. 
The 1960 Annual Report of the Cooperative Intercol-
legiate Examination Program lists the growth of the testing 
2 
centers. 
TABLE VII 
COOPERATIVE INTERCOLLEGIATE EXAMINATION PROGRAM 
Year Test Centers 
1952-53 84 
1953-54 123 
1954-55 157 
1955-56 183 
1956-57 183 
1957-58 260 
1959 275 
2Annual Report of the Cooperative Intercollegiate 
Examination Program, May 6, 1960, P• 3. 
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The first year (1952-53) the program tested 2846 
candidates, yet in the fall of 1959, as stated earlier, there 
3 
were 7887. The 1960 Annual Report gives a few revealing 
statistics concerning the number of students entering the 
participating colleges, those taking the CIEP examinations, 
and those who received financial aid. 
Year 
1957 
1958 
1959 
TABLE VIII 
CIEP EXAMINATIONS 
Number 
Total Freshmen 
Entering Taking 
Freshmen CIEP 
4456 1357 
6074 1436 
6494 1617 
CIEP 
Freshmen 
Awarded 
Scholarships 
578 
518 
779 
The cooperative testing program is not the only func-
tion of the educational services division. The Faculty Fel-
lowship Program is an attempt to up-grade the faculties of 
the various institutions. The General Education Board was 
most generous in aiding the UNCF in providing this added 
service. 
In order to be eligible for one of the fellowship 
3Ibid., P• 4. 
grants the applicant must meet these requirements: 
1. The candidate must have had at least one year of 
teaching experience at the member college from 
which he is nominated. 
2. Each applicant must be certified by the graduate 
school at which he intends to study as having 
been admitted to candidacy for the doctoral de-
gree, or have completed two years of graduate 
study beyond the bachelor's degree, and furnish 
letters from the head of the department, and 
two professors (one must be the major professor) 
in the department of the university in which the 
applicant is enrolled, certifying that the person 
making application is able to do a quality of 
work that would lead to the doctorate. Prefer-
ence will be given to the applicant who shows 
evidence of being nearest to the completion of 
all requirements for the doctoral degree. 
3. Each applicant must be approved for leave of 
absence during his period of study by the appro-
priate official of the college from which he is 
nominated. This leave is granted with the under-
standing that the grantee will render at least 
two years service at the institution granting 
the leave. In addition, he must be guaranteed a 
position of at least his current faculty status 
after completion of graduate study, provided his 
academic record is acceptable to the department 
at the institution in which he is enrolled. 
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4. An applicant for the award must not have reached 
his fiftieth birthday at the time he is nominated. 
The program specifically attempts to aid the colleges 
in gaining full accreditation in the regional agency. Each 
college may nominate three candidates, but only two may be 
selected from an institution during one academic year. 
The Faculty Fellowship Committee is composed of five 
persons in the field of education. It is this committee's 
responsibility to review the applications and then determine 
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the Fellows. 
The fellowships may provide up to 80% of the grantees' 
current salary, with a $4,800 maximum. No grant is less than 
$4,000. One fourth of the fellowship award is provided by 
the Fellow's College. 
The Fellow is prohibited from accepting gainful em-
ployment, yet he may receive financial aid from other sources. 
Sometimes a full year of graduate study is not desir-
able. The Faculty Fellowship Committee may grant a fellowship 
for a summer, or less than a full year. This privilege is 
granted only when the candidate expects to complete the re-
quirements for the doctorate within two summers, or in less 
than a full year in residence. These short term grants 
carry proportional awards, and no grant will be made to cover 
a year, and a summer. 
As stated above, the program is designed to aid member 
UNCF colleges, therefore the applicant is required to state 
his intention to return to the member college from which he 
is nominated. He must remain for two years following his 
graduation. If at the termination of his fellowship, the 
Fellow chooses not to return, he is required to refund that 
portion of his financial aid which was contributed by his 
college• 
The Fund also maintains the Florina Lasker Fellowship 
Fund, and sends promising women graduates for advanced de-
grees. 
Advisory Consultants also are made available for aid 
in curriculum development, and business management for the 
colleges. 
III. AFRICAN SCHOLARSHIP PROGRAM 
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In 1960, the Rockefeller Foundation financed a study 
for an investigation as to the advisability of an organized 
program of scholarships for African students (Negro colleges 
have served Africans since 1890). 
As the result of this study, the Fund proposed that 
approximately sixty African students receive grants for study 
at UNCF institutions. 
In cooperation with three other agencies, maintaining 
common standards of selection, the agencies announced their 
program of scholarships to over 300 Africans during the next 
several years. 
As of the 1961-62 academic year, over 200 African stu-
dents have been brought to the United States. 
IV· VISITING SCHOLAR PROGRAM 
A fairly new service of the Fund is the Visiting 
Scholar Program. From time to time, outstanding scholars 
are made available to the member institutions for lectures 
and discussion groups. 
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Recent scholars have been Dr. Rosey Pool of London, 
noted drama and literature authority. Dr. Pool toured thirty 
of the institutions in 1960. 
During that same year, Dr. Howard Thurman, Dean of the 
Chapel at Boston University and Mrs. Thurman visited a half 
dozen of the UNCP institutions. 
In 1961, Dr. Eldred Jones of Sierra Leone, Shakes-
pearean scholar, visited a dozen UNCP institutions. 
In 1962, the visiting scholar was Dr. Victor H. Wie-
man, British lecturer in government, of the University of 
Leeds. He visited four UNCP campuses. 
Thus far, this program has been underwritten by the 
institutions; however, the Fund is presently attempting to 
secure a grant to finance this most important cultural pro-
gram. 
V. FINANCIAL SUPPORT 
All of this financial aid to the institutions, faculty 
members, and students began quite modestly. In 1944, the 
International Business Machine Corporation contributed an 
unsolicited check for $5000. This act of IBM stimulated the 
Pund officials to seek corporate support, and thus dis-
covered an heretofore untapped source of financial assist-
ance. As the result of this appeal, similar organizations 
instigated approaches to corporations. 
The first UNCF appeal increased the Fund's treasury 
by $229,000 from corporations. This dynamic support has 
continued through the years. In 1959, 4,066 corporations 
contributed $777,232. The Fund's total income in 1959 was 
$1,947,827, an increase of 5.6% over 1958's $1,843,033. 
The 1960 campaign raised $2,035,020, of which 33.5% 
was contributed by Negroes (excluding corporate and founda-
4 
tion gifts). The 1961 campaign raised $2,195,820, with 
Negroes contributing approximately $365,000 or 16.6% of the 
total. Excluding corporations and foundation gifts again, 
Negroes contributed 35% of the total. 
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Each year the Fund begins its drive from 125 centers 
located throughout the United States. The literature is de-
signed by the national office, but accompanying letters are 
prepared and signed by the campaign leaders of the particu-
lar center. In some cases, these letters are written by the 
national office. 
Through these centers, individuals are sought for do-
nations. The United Negro College Fund provides field rep-
resentatives to assist the volunteer workers, while the col-
lege presidents generally confront corporate and foundation 
prospects in teams of two. 
4According to the United States Government, in 1958 
the family income of non whites was $2,711, and $5,300 for 
whites. See: Edwin D. Goldfield, Chief Statistical Reports 
Division, Statistical Abstract of the United States, United 
States Department of Commerce, 81st Annual Ed1tion (Washing-
ton, D.c.: 1960). 
The largest personal gift in the history of the Fund 
was that of John D. Rockefeller, Jr., when he contributed 
five million dollars in 1951. 
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The Fund officials are often asked, "How is the money 
distributed?" This is easily answered. Each member college 
prepares its budget, and then receives 10% of its educational 
budget allocation. It must be remembered that it is not the 
Fund's function to relieve the responsibility of the col-
leges' alumni. They have an obligation to their alma mater. 
Therefore, the colleges must raise funds for new dormitories, 
dining halls, and other non-educational facilities. 
Faculty salaries, books, scholarships, laboratory 
equipment, and the general educational program is aided by 
the Fund. 
In 1950, the UNCF inaugurated a six year building pro-
gram. At its close, eighteen million dollars had been raised, 
yet this no longer is the function of the Fund, and was 
merely a special project. 
The Fund has attempted to strengthen alumni relations 
by collectively organizing alumni into fund raisers for all 
thirty-two colleges. Here again, the UNCF served as a de-
velopment pioneer. In 1960 1 alumni contributed 30% of all 
individual and group gifts, excluding corporations and 
foundations. 
Presently there are some 24 1 813 students enrolled at 
UNCP colleges. In 1960, 44% of the expenses were covered 
by the students' tuition payments. The remainder had to be 
derived from endowment, and gifts to the colleges. The 
average tuition rate (fees, board, and room) at these UNCF 
institutions is $884, in comparison to the $1550 national 
5 
average. UNCF has attempted to keep the tuition costs in 
reach of its students, but in 1944 the average tuition was 
$78, compared with $379 in 1961, nearly a 400% increase. 
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It must not be forgotten that for the most part, the 
Negro remains at the bottom of the economic ladder. The 
familiar cliche, "Last hired, and first fired" still holds 
true today. Yet in spite of his financial inability to con-
tribute large sums of money, the Negro people continue to 
support their educational institutions. 
We have just reviewed the general operation of the 
United Negro College Fund. In the following chapters, we 
will take a more candid look at the public relations program, 
and its operation. 
5carrying Forward an Unfinished Task, UNCF, p. 7. 
CHAPTER VI 
UNCF PUBLIC RELATIONS PROGRAMS 
I. FACE TO FACE COMMUNICATIONS 
The oldest form of human and public relations is face 
to face communication. Centuries before the more modern 
methods of disseminating information had been devised, people 
were talking and discussing their problems and needs. A look 
at the early history of the United States illustrates the 
great extent at which free democratic discussion has pre-
vailed. 
The New England town meeting was an early example of 
free wheeling discussion, allowing each citizen an oppor-
tunity to voice his personal opinion. 
The cracker-barrel talks in the general stores are 
almost gone except in the most rural communities, yet these 
exchanges of ideas made a very real contribution to Ameri-
can life--a contribution which still remains. 
Surely not many of the cracker-barrel discussions 
solved anything, but they brought to focus the problems of 
the day. It was the town meeting that stirred emotions, 
and brought action. This is the same type of response the 
Fund hopes to evoke. 
The United Negro College Fund has returned to the 
early American town meeting approach for public relations 
purposes, the convocation. 
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A convocation is held whenever a group of UNCF offi-
cials in a specific locale believe that it is to its advan-
tage to dramatize the Fund. The national office does not 
initiate the convocation, nor does it impose one upon an un-
willing community's campaign. 
The convocation brings together the member college 
presidents in a week end series of mass meetings. These 
generally serve as a ''kick off" for the area's annual fund 
campaign. 
Music is provided by a choir of one of the member col-
leges, and outstanding speakers are heard. Sundays generally 
are reserved for the presidents, at which time they occupy 
the pulpits of the city's churches. Since many of the col-
lege presidents are clergymen of renown, their presence per-
haps serves as a stimulus for many church contributions. 
Direct donations are not received at the convocations, 
thus it is difficult for the UNCF officials to determine the 
extent of giving that could be attributed to the convocation. 
Radio and television are utilized by presenting panel 
discussions, or interviews with the presidents or officials 
of the Fund. The presence of these leading clergymen and 
educators attracts a great deal of press coverage also, and 
serves as a means of communicating with the reading public. 
Prominent citizens, both Negro and white, are re-
quested to hold dinners or receptions in their homes, where 
the college presidents and the Fund board of directors are 
guests of honor. This allows small groups of influential 
visitors an opportunity to meet with the Fund officials in 
an informal social gathering. 
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Through these convocations, hundreds of graduates from 
UNCF colleges meet for renewal of relationships with former 
classmates and professors. This serves as an approach to 
better alumni relations for the individual colleges, as well 
as the total fund raising effect it has for the Fund. The 
publicity which the convocation attracts dramatizes the need 
for financial support from graduates and the public in gen-
eral, Negro and white. 
In the following paragraphs, we will discuss the 
utilization of the mass media for UNCF public relations pur-
poses. 
II. USE OF MASS MEDIA--RADIO AND TELEVISION 
The radio and television aspect of the United Negro 
College Fund is directed by the assistant public information 
director (radio and television), Dorothy s. Daily. 
Radio 
The only regular radio broadcast conducted by the 
Fund is its "Negro College Choirs". Inaugurated in April 
1950, the American Broadcasting Company (ABC) has continu-
ously devoted each week, one half hour for the United Negro 
College Fund, through the network's department of public 
affairs. 
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The program is heard in the United States and Canada, 
and by way of the Armed Forces Radio Service in Europe and 
Asia. 
It has been estimated that each week's performance 
equals $5,880 of commercial cost, and a one year total of 
$301,600. The network also provides $6,000 per year in its 
budget for production costs. 
The college choirs are instructed to record at the 
nearest ABC station. It must be remembered that these sta-
tions are located in the South, and sometimes they are not 
anxious to give the choirs the very best in recording tech-
niques. When this is the case, the recording is done while 
on tour, and consequently near an ABC affiliate, or through 
an independent recorder, or the institution's own recording 
facilities. Of course, this is also the case when there is 
no ABC affiliate in the college's community. 
The programs are recorded at 7! rpm or 15 rpm speeds. 
These are standard speeds for the American Broadcasting Com-
pany. 
Seldom are solos used. There is some difficulty in 
reproducing solos, and since the very best facilities are 
not always made available, and require special attention, 
they generally are avoided. 
81 
The regular announcer for these presentations is 
Milton Cross, the voice of the "Metropolitan Opera". The 
script is prepared by the national office of the UNCF. It 
is usually an appeal for support of the United Negro College 
Fund, or facts relating to the performing college. 
Other radio performances include special broadcasts 
by the college choirs at convocations, and during local city 
campaigns when convenient. 
In addition, other radio features include prepared 
spot announcements, ranging from five seconds to one minute 
in duration, panel interview programs and transcribed celeb-
rity appeals. The celebrity appeals have featured Eleanor 
Roosevelt, Bruce Barton, Nat "King" Cole, Jackie Gleason, 
Lena Horne, Milton Cross, and Kim Hunter. 
The New York headquarters of the United Negro College 
Fund directly serves some twenty-odd disc jockeys and master 
of ceremonies of interview programs, the local New York City 
stations, the network headquarters, and approximately 115 
radio stations across the nation. 
The UNCF is approved by the American Advertising 
Council, and thus is given priority in meeting the Federal 
Communications Commission's regulation, requiring radio and 
television stations to provide special public services. 
Exact statistics on the use of radio spot announce-
ments are difficult to estimate. There is no way in which 
the UNCF can determine which stations make use of the spot 
announcements, nor how often. In the 1961 campaign, some 
1100 copies were distributed, many were sent in bulk lots 
to campaign workers in the campaign cities, and to the col-
lege campuses. They were then distributed to the stations 
in their respective areas for use by the stations. 
Television 
The television publicity of the United Negro College 
Fund, for the most part, is limited to public service film 
spots, and announcements accompanied by slides and telops. 
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The film spots consist of two, one-minute films, and 
two twenty-second films. These are presented by local tele-
vision stations in compliance with the FCC regulation re-
quiring public service presentations. 
The spot announcements are five, ten, and twenty-
second features used with slides and telops. Telops are a 
variation from slides, in that they are actually pictures 
processed on pasteboard. As in the film spots, these are 
presented by local stations, and not through networks. 
All other television programs usually are of the 
special event type. When a particular city inaugurates its 
annual campaign, or a convocation is held, it may receive 
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television coverage. 
UNCF officials believe that when local people approach 
station managers and program directors, more influence is 
evoked. In many cases, the person requesting such service 
is a civic leader in the community, and would be more kindly 
received than a staff member from New York City. 
The text for these presentations is prepared in the 
office of public information. The films, slides, and telops 
are mailed to any station requesting them. 
Repeated use of these concise appeals comprise a 
large portion of the Fund's publicity, and plays a large role 
in focusing the Fund's objectives to the viewing public. 
There is no way at this time to measure the contribu-
tions in response to radio and television appeals. The Fund 
does know, however, that hundreds of requests for information 
and booklets through the mail have been stimulated as a re-
sult of radio and television advertising. 
III. USE OF MASS MEDIA--PRINTED MATERIAL 
All publications utilized by the Fund are designed by 
its public information director, Trudie Sarasohn Casper. 
These publications range from concise leaflets to pictured 
brochures. 
The printed matter is designed specifically for the 
various publics e.g., corporations, foundations, labor 
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unions, alumni, volunteer workers, and mass distribution. 
All of this material is not limited to brochures, and 
other detailed literature. When a local campaign is in 
operation, a letter may be ghost written in New York City 
for distribution in the local community. 
Let us now look at a few samples of the publications. 
They vary in size, color, and style. An analysis of two 
rather formal booklets revealed the following statistics: 
58% one syllable words, 26 words per sentence, and 5 per-
sonal references, per 100 words. 
The general rule of thumb for public relations mate-
rials dictates 70% one syllable words, 17 words per sentence, 
1 
and 10 personal references per 100 words. While the litera-
ture quickly analyzed, fell short of the above formula, a 
more detailed study might prove more approximate. Yet it 
must be noted that this literature was the most formal, and 
in many cases, only the most interested would peruse its 
pages. 
The remaining material, that which would attract the 
general public, complies most favorably with approved public 
relations criteria. The readability, and flow have been most 
admirably achieved. 
1Albert J, Sullivan, "Company Literature," Handbook 
of Public Relations, Howard Stephenson, editor (New York, 
London: McGraw-H1ll Book Company, Inc., 1960), p. 229. 
Crispness in educational material is not always the 
easiest to produce, yet these prove the exception to the 
rule. Such titles as: 12 WAYS UNCF HELPS YOUR ALMA MATER, 
THE PRIVATE NEGRO COLLEGE, and many more, are examples of 
crisp writing. 
Clarity is achieved through straightforward writing. 
Figures and charts are used, yet not overdone. Almost every 
piece of literature contains a list of the thirty-two col-
leges, and in a few cases a map depicts their locations. 
Color is given to the literature to make it come 
alive. Titles such as: EVEN A BORN TEACHER NEEDS TRAINING, 
CONGRATULATIONS! YOU'RE A VOLUNTEER SALESMAN FOR THE UNITED 
NEGRO COLLEGE FUND, and APPRAISAL OF A VENTURE, indicate a 
few of the eye-catching titles. 
Perhaps the most modest, and one of the most informa-
tive leaflets, is a 3 x st inch sheet listing the cost of 
nine items, from a $5 "reference book in a library" to $1000 
which "makes possible a modest increase in the salaries of 
two dedicated faculty members". 
Many of the publications contain pictures, but seldom 
do they identify the buildings or the campus. Perhaps this 
is done in order not to favor any particular institution. 
An unusual feature are the full page pictures in the 
twenty-one page report to foundations, ~~RY FORWARD AN UN-
FINISHED TASK. Although the pictures do tend to break up 
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the fund raising facts, this is not the rule in such publi-
cations. 
The following statistics will illustrate the volume 
of UNCF publications for the 1961 campaign as of September, 
and the publics to which they were focused. 
TABLE IX 
UNCF LITERATURE DISTRIBUTION 
EVEN A BORN TEACHER NEEDS TRAINING .•.••• 255,000 
(Mass Distribution Folder) 
WHAT, WHERE, WHEN, WHO, WHY, HOW ...••••• 200,000 
(General Solicitation) 
1961 STATEMENT TO BUSINESS AND INDUSTRY. 50,000 
(Corporation Statement) 
12 WAYS UNCF HELPS YOUR ALMA MATER ..•••• 90,000 
(Alumni Leaflets) 
REPORT TO CONTRIBUTORS OF THE UNCF ••••.• 33,000 
(Contributors' Report) 
CARRY FORWARD AN UNFINISHED TASK ••.••••• 1,500 
(Foundation Booklet) 
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The office of information also publishes a newsletter, 
UNCF NOTES, as a morale booster for the many volunteer wor-
kers. These newsletters are full of pictures, and newsy 
notes devoted mostly to fund raising and special events, as 
well as individual campaign workers. 
In addition to the traditional publications, this 
office continues its contacts with the public through port-
able displays. These continuously tour the country at 
church, fraternal, labor, and educational gatherings. 
Posters also are designed, and distributed through this of-
fice. 
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The Fund has also received coverage in such publica-
tions as the Christian Century, Ebony, The New York Times, 
and the Southern School News. The latter two were reprinted 
and distributed by the Fund. 
The written word has the advantage of being re-read, 
and permanency. The United Negro College Fund has taken full 
account of these characteristics and has used them profitably. 
Surely the literature of the Fund has been instrumental in 
its phenomenal success. 
CHAPTER VII 
THE FUNCTION OF THE UNCF AS PERCEIVED 
BY ITS MEMBER INSTITUTIONS 
Although the United Negro College Fund has provided 
the badly needed funds for its member institutions for 
nearly twenty years, there has always been the possibility 
of division of purpose just as any other organization. Only 
through research--the type carried out in this study--is the 
Fund and similar organizations capable of securing the 
needed information for its successful operation. 
As we have seen in previous chapters, the Negro edu-
cational institution has been the victim of extreme hard-
ship, and in many cases it will be much worse before it gets 
better. In a 1961 article, Time Magazine stated that the 
finest Negro institutions were Howard University, Fisk Uni-
versity, Morehouse College, Tuskegee Institute, and Hampton 
1 
Institute. It is interesting to note that all of these 
2 
institutions. with the exception of Howard, are UNCF 
l"Negro Colleges--Preparing to Survive and Improve", 
Time, LXXX (December 15, 1961), 24:50. 
2Howard University at one time was a member of the 
United Negro College Fund. 
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The future of the private Negro college is indeed 
precarious. Many of these institutions were founded after 
the Civil War to provide instruction for the ex-slave. Many 
have gone by the wayside during the last ninety years, but 
a few have hung on, in spite of increasing costs and competi-
tion from state institutions. 
It has not always been a lack of quality instructors, 
or students, or even money which has plagued Negro campuses. 
The wave of student "sit ins" and boycotts of stores and 
restaurants which refuse to serve or employ Negro personnel 
has brought with it repercussions. 
Many a private Negro college has probably lost the 
assistance of a philanthropist due to the militant student 
leadership, in attempting to change the social structure of 
the American South. Action by state authorities has been 
brought against public institutions in response to the stu-
dent militancy. 
In December 1961, the Alabama state board of educa-
tion ordered Dr. H. c. Trenholm to take an unrequested leave 
of absence. Trenholm had been president of Alabama State 
College for thirty-five years. It was at Alabama State Col-
lege where student-led demonstrations against segregation 
had caused the expulsion of nine students. 
The state superintendent of education w. A. (Bing) 
LeCroy said that the president would return to his post "if 
his health permits". He also stated, "There are no ill 
feelings on anyone's part; Dr. Trenholm is a sick man and 
3 
needs the rest." 
Similar action was taken at Alabama A & M College, 
when President Joseph F. Drake was relieved of his duties. 
Alabama Governor, John Patterson, advised that the college 
4 
needed a president who "will make the students behave." 
Through the years, the function of the Negro college 
has been a matter of much discussion. Perhaps the most 
learned Negro in American history, Dr. W.E.B. DuBois has 
described the function most clearly: 
The function of the Negro college, ••.• is 
clear: it must maintain the standards of popular 
education, it must seek the social regeneration of 
the Negro, and it must help in the solution of 
problems of race contact and cooperation. And 
finally, beyond all this, it must develop men. 
Above our modern socialism, and out of the worship 
of the mass, must persist and evolve that higher 
individualism which the centres of culture protect; 
there must come a loftier respect for the sovereign 
human soul that seeks to know itself and the world 
about it; that seeks a freedom for expansion and 
self-development; that will love and hate and labor 
in its own way, untrammeled alike by old and new. 
Such souls aforetime have inspired and guided 
worlds, and if we be not wholly bewitched by our 
Rhinegold, they shall again. Herein the longing 
of black men must have respect: the rich and bit-
ter depth of their experience; the unknown treas-
3"Trenholm Ordered to Take Leave of College Post," 
Jet, XXIV (December 12, 1961), 8:24. 
4"Governor Patterson Relieves Alabama A & M Prexy 
of Post," Jet, XXI (March 1, 1962), 18:25. 
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ures of their inner life, the strange rendings 
of nature they have seen, may give the world new 
points of view and make their loving, living, 
and doing precious to all human hearts. And to 
themselves in these the days that try their souls, 
the chance to soar in the dim blue air above the 
smoke is to their finer spirits boon and gu3rdon 
for w~they lose on earth by being black. 
I. THE STUDY 
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In order to determine the function of the Fund as per-
ceived by its member institutions, a questionnaire (see Ap-
pendix) was mailed to each of the thirty-two institutions. 6 
As a result of the returned questionnaires to the study 
there was a 62.1% response. Only one institution, Tuskegee 
Institute, expressed its refusal to comply. In any event, 
those institutions which did reply, presented in meticulous 
detail their replies. 
While in any study of magnitude, 62.1% would truly be 
impressive, but a study with a population of thirty-two does 
leave a higher percentage to be desired. Yet the overwhelming 
conformity in many cases leads the author to believe that the 
study is both valid and reliable. 
5w. B. Burghardt DuBois, The Souls of Black Folk 
(Greenwich, Connecticut: Premier Amer1can, Fawcett Publica-
tions, Inc., 1961), P• 87. 
6At the time of this study, Texas College was a member 
of the Fund. However, since this institution failed to meet 
accreditation requirements of the Southern Association of 
Colleges and Secondary Schools, it was replaced by Stillman 
College January 1, 1962. 
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Since the college president is considered as the 
general spokesman for any given institution, it was assumed 
that he would be the administrative officer capable of re-
sponding for the institution. In each case, it was the col-
lege president who responded to the questionnaire. 
The first question asked, ·~at does your institution 
consider to be the major function of the United Negro College 
Fund?" Naturally, it was assumed that "fund raising" would 
be the most frequent response, and it was -- 100%. But this 
question was an introduction to the more specific and more 
intimate questions. 
In addition to giving fund raising as a most important 
function, a few stated that the testing service and the fel-
lowship program were an intricate part of the Fund's over-all 
function, yet these were only aside comments in support of 
the main tenet--"fund raising". It was also stated that the 
Fund had a stake in presenting the institutions to the Ameri-
can public, as a vital part of the American educational 
scene. 
Next, the college presidents were asked, ·~at are 
the specific needs of your institution which the United Ne-
gro College Fund is meeting?" 
It can be seen from the following table that scholar-
ships made available as a result of the UNCF grants, is a 
major allocation. However, salaries appear to be of equal 
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TABLE X 
SPECIFIC NEEDS MET BY UNCF GRANTS 
Per cent 
Response No. of of 
Response Response 
1. Scholarships 14 70% 
2. Salaries 14 70% 
3. Equipment 6 30% 
4. Operations and Budget 7 35% 
s. Library and Books 3 15'7o 
6. Fellowships 3 15% 
importance, and surely increase yearly. 
Five additional responses were given to question two: 
a) additional personnel, b) capital funds, c) increased 
alumni loyalty, d) visiting consultants, and e) testing ser-
TABLE XI 
NEEDS TO BE MET 
Response No. of 
Response 
1. Buildings and Capital 16 
2. Endowment 6 
3. Salaries 6 
4. Equipment 5 
5. Scholarships 4 
Per cent 
of 
Response 
80% 
30% 
30% 
25% 
20% 
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vices; each of these had one response each. 
Question number three inquired into, "What needs still 
remain to be met?" Here there was an overwhelming response 
with regard to buildings and capital improvements. 
One institution stated that one of its unmet needs was 
faculty expansion, another funds for special projects, and 
still another, budget relief. It would appear from Table XI 
that the institutions have,temporarily at least, forgotten 
about endowment, and are concentrating upon capital improve-
ments for more immediate needs. Yet note that salaries and 
scholarships scored identical responses. 
The fourth question gave six suggested areas in which 
the Fund might improve its operations. These areas were: 
a) centralized purchasing, b) centralized professional em-
ployment procurement, c) centralized student placement, d) 
centralized audio-visual library, e) centralized library de-
pository for seldom used books and periodicals, f) college 
or university press, and "g" which was an opening for any 
other response which was not listed. 
It appears that a majority (65%) of the institutions 
responding could make use of a centralized professional pro-
curement agency--a UNCF Placement Bureau, which would chan-
nel instructors to the institutions with openings. Second 
in total response was centralized purchasing (45%). 
Throughout the nation, it is generally difficult for 
Negro college graduates to find employment commensurate 
with their educational accomplishments. At least six of 
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the institutions responding (30%), apparently realizing this 
fact, suggested that a student placement center might re-
lieve the placement burden at the local campus. The same 
percentage (30%) approved of a centralized depository for 
seldom used library books. This would release space in the 
libraries and allow for greater circulation of books and 
periodicals to the various institutions. 
The remaining suggestions (centralized audio-visual 
library and a UNCF college or university press) were ap-
proved by 25% of those presidents responding to the ques-
tionnaire. 
TABLE XII 
AREAS IN WHICH THE UNCF MIGHT EXPAND 
Per cent 
Response No. of of 
Response Response 
1. (A) centralized purchasing 9 45% 
2· (B) centralized professional 
employment procurement 13 65% 
3· (C) centralized student 
placement 6 30% 
4. (D) centralized audio-visual 
library 5 25% 
5· (E) centralized library deposi-
tory for seldom used books 6 30% 
6. (F) college or university press 5 25% 
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Four responses were included in the area marked 
"others". One president thought that the Fund should con-
centrate on new campaign areas, rather than accept small 
amounts from less cooperating communities. Another suggested 
a visiting public relations counselor from the UNCF office, a 
third suggested a cultural program (presumably this would 
tour the campuses), and a fourth suggested the exchange of 
lecturers. 
The fifth question inquired as to what action might 
have been taken by the trustees or administration of the 
particular institution, with regards to the previous sug-
gested areas ("Have any of the above, officially or unoffi-
cially, been discussed by the trustees or administration of 
your institution?"). It was revealed that 55% of those in-
stitutions responding to the survey had discussed one or 
more of these areas. There was no elaboration as to what 
extent this action had progressed. 
Question number six was the key question. "In what 
manner, if any, do you believe that the United Negro College 
Fund is succeeding?" One president stated: 
a) Fiscal efficiency 
The United Negro College Fund is definitely a life-saver 
for the private institutions. If the idea could be sold 
to all of the Alumni of these 33 member Colleges and with 
the organization the Fund has--finance would be no prob-
lem and the fiscal efficiency of the Fund would be superb.* 
* With recent changes in collegiate membership, this respondent 
apparently forgot the present membership total of 32 institu-
tions. 
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b) Cooperative Intercollegiate Examination Program 
This program is an asset to the College because high 
school students are made aware of the various Colleges 
throughout the South as well as those in their community. 
This, in itself, is publicity for the schools concerned; 
and, the program is growing whereby students are eager 
to take the tests. 
c) Upgrading of the quality of students 
This program has been enhanced greatly for the member 
colleges are no longer concerned with one race or nation-
ality. Therefore, the Negro students are able to exchange 
ideas with others thereby enriching their own experiences. 
d) Faculty Fellowship Program 
This program is succeeding because the colleges are in 
great need of the highest trained professors. A number 
of them would not be able to complete their work without 
some assistance. The Fund lends this assistance and the 
faculty member as well as the College is benefited. 
e) Promotion and Publicity 
Here again the well organized program of the Fund gives 
its 32 Member Colleges the very best in publicity. The 
College Choir broadcast is one program in which all col-
leges share in the publicity. 
Feelings tended to run quite high on the sixth ques-
tion. The institutions appeared to be cognizant of the ser-
vice and assistance rendered through this unique collective 
fund raising operation. 
The increased fiscal efficiency brought about through 
cooperative fund raising scored high -- an 80% response --
yet the Faculty Fellowship Program scored even higher -- 85%. 
The Cooperative Intercollegiate Examination Program 
scored well (75%), but one institution stated: "Can not 
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say--do not participate. We are of the opinion that GEEB 
[obviously College Entrance Examination Board] should serve 
as the norm rather than CIEP." Since this statement was 
made by one institution, it may not be significant, but it 
would appear important if these institutions were attempting 
to approximate similar white institutions in the North or 
South, by requiring the College Entrance Examination Board 
examinations. 
The upgrading of the quality of students by the Fund 
scored 55%. The president cited above also stated: "Yes --
INDIRECTLY, through enabling member institutions to provide 
better qualified faculty members and needed added equipment." 
It is most difficult to attribute this achievement to 
any direct action by the Fund, except in the competitive 
scholarship testing. 
The final question asked: ·~at do you believe to 
be the main function of the United Negro College Fund?" 
Here we attempted to discover if there was any difference 
between the respondents' opinion concerning the function of 
UNCF and that of the institution. 
Just as fund raising was considered as the major 
function of the Fund by the institutions, so it was with 
the college presidents themselves -- 95% considered it so. 
One president answered thusly: 
The purpose for which it was founded, namely, 
to serve as a fund raising agency for its member 
institutions. If the presidents of our colleges 
were more free to devote their time and energies, 
talents and experiences to the academic improve-
ment of their respective institutions rather than 
trying constantly to meet the annual expenses of 
their respective institutions, the end result 
would be far more gratifying and satisfactory. 
Another president, obviously cognizant of public re-
lations principles, stated: 
To keep the bright picture of the member col-
leges before the public and potential donors, and 
continue to increase the amount of funds raised. 
Also to continue to seek new sources. 
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We have now seen how the member institutions perceive 
the United Negro College Fund. They recognize that there is 
need for improvement. They recognize that a great deal has 
been done, but that the Fund cannot rest on its accomplish-
ments, it must continue to grow and serve as a dynamic 
force for Negro education. It must be just as daring two 
decades later, as its idea was at its founding. 
In the responses and annotations, there was a feeling 
that the Fund should not take on too much responsibility, 
but that it should serve as a service to the institutions; 
that the Fund should actively engage only in programs too 
big or too expensive for the institutions alone. 
Negro education, or colleges founded primarily for 
Negroes, may appear to have problems peculiar to themselves. 
However, the same basic needs of similar institutions North 
or South are evident. The cost of operating in an ever ex-
panding economy affects Negro institutions just as greatly 
as their counterparts. 
100 
Accreditation, qualified faculty, improved scientific 
equipment, and other facilities, are of utmost importance 
in order to provide the top quality education required to 
meet the complexities of our age. 
Oftentimes Negro youth are denied employment solely 
due to their race, but when given the opportunity to perform 
in the main stream of American life, the Negro youth must be 
capable of competing with his more fortunate white brother. 
Thus it is the responsibility of the Negro college to meet 
these educational needs. 
It can be seen that top quality instruction on the 
Negro college campus is one of the most important expendi-
tures in American education. Perhaps nowhere in America to-
day can funds be put to better use. 
CHAPTER VIII 
SOME CONCLUSIONS 
Through the chapters of this thesis, we have looked 
objectively at the history of the American Negro, both so-
cially and academically. We have also secured the opinions 
and attitudes of the UNCF college presidents with regard to 
the function of the United Negro College Fund. It is pos-
sible from this data to draw some definite inferences, and 
to point out some fairly well defined recommendations. 
Each year the Fund has been able to grant sums to 
the institutions, which could not have been raised individu-
ally. The pragmatic results of the campaigns, and the use 
made of the allocations has established the United Negro Col-
lege Fund as an intricate part of Negro higher education. 
One president responding to the study, stated that 
his institution received approximately $40,000 a year from 
the Fund. Surely this is just a beginning, when it is con-
sidered that a respectable salary for just one instructor 
should be in the six to seven thousand dollar bracket. If 
this were the case, the allocation from UNCF would provide 
for only six to seven professors, leaving very little for 
other areas. 
The same president stated that: 
It would take a volume to list all the needs 
we have. We need buildings, especially student 
and faculty housing; we need substantial in-
creases in faculty salaries; we very much need 
greatly increased endowment. 
The quality and preparation of college instructors 
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also should come under scrutiny. One president stated that 
instead of 50% of the faculty holding Ph.D's, there should 
be 75%. 
Since most advanced degrees at the doctoral level are 
earned at northern institutions, it is probable that the 
higher salaries of the North attract would-be instructors, 
either to education or industry. 
I. RECOMMENDATIONS 
In recent years, public relations and development 
have had an ever increasing role to play in college admini-
stration. The institutions which have become cognizant of 
their responsibilities in this area have succeeded rather 
well. The operation of the United Negro College Fund, and 
its fund raising success to date, can in all probability be 
attributed to its public relations effectiveness. 
However, there are several areas which might be ex-
panded for the mutual benefit of both the individual col-
leges and the institutions collectively, through the United 
Negro College Fund. 
Three broad areas for expansion are: (1) public rela-
tions program, (2) administration, (3) academic, and (4) 
public relations research. 
Public Relations Program 
a. The Fund should make every effort to expand 
and improve its campaign operations. More 
communities, regardless of their Negro popu-
lations, should be informed of the Fund and 
its program. 
b. A regular UNCF newsletter should be sent to 
the Fund's constituents. This publication 
would be issued four to six times a year, 
outlining the accomplishments of the member 
institutions, and the uses to which the UNCF 
allocations have been made. Editorials might 
also be written by the various college presi-
dents. 
c. A trained staff of public relations consultants 
might be made available to the colleges through 
the UNCF. They would hold seminars and clinics 
for the public relations officials, and assist 
the colleges in solving their public relations 
problems, as well as fund raising. 
d. The UNCF convocations should become annual 
public relations events. They should be held 
annually in various regions of the country as 
a major event to commence the annual campaign, 
receiving much more publicity than at present. 
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Just as the public relations program has a most im-
portant role, the administration of the institutions and the 
Fund have public relations implications. These recommenda-
tions, if accepted, will meet several of the needs prevalent 
on the campuses today. The recommendations are new to these 
colleges, and perhaps should be attempted on a trial basis, 
but the effectiveness may very well prove adaptable to the 
unique UNCF situation. 
Administration 
e. The establishment of a centralized profes-
sional employment agency would assist the 
institutions in securing qualified instruc-
tors. This also would serve as a clearing 
house for the colleges in announcing their 
anticipated needs. 
f. While centralized purchasing is a complicated 
operation from the standpoint of ecology, it 
might prove profitable if the institutions 
would consider the proposition. The purchase 
of books, desks, science equipment and other 
instructional needs in quantity, might prove 
less expensive than duplication of purchases. 
g. The establishment of a national student place-
ment clearing house would supplement the cam-
pus placement office. By maintaining this 
service in New York City, in close proximity 
to many business concerns, the Fund might be 
able to channel openings readily to the cam-
pus. 
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The academic programs at UNCF institutions were not 
of direct consideration in this study. However, scholar-
ships and financial assistance is surely of public relations 
significance. It will be recalled that one of the major 
needs of the institutions was increased funds to meet this 
expenditure. 
Perhaps it is time for the UNCF member institutions 
to think one step further, graduate study. If funds were 
available specifically for this purpose, more students would 
have an opportunity to serve society as trained professionals 
in their fields. 
Academic 
h. A major UNCF fellowship for graduate study, 
regardless of sex, should be established 
for graduates of member institutions. The 
standards should be exceedingly high, and 
should carry great prestige, for the student 
would be scholastically superior in order to 
receive such assistance. 
The United Negro College Fund has an obligation to 
its member institutions to obtain the very latest in re-
search material regarding fund raising. All steps should 
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be taken to keep the presidents of the institutions informed 
as to the most recent innovations. 
By the same token, the educational institutions them-
selves should be aware of new and improved methods and pro-
cedures in the va.rious fields of knowledge. Therefore, the 
following recommenda.tion is made: 
Public Relations Research 
i. Funds should be established for a research 
staff to carry out such studies as the one 
contained in this thesis, and other projects 
in connection with the individual institutions. 
Many of the smaller colleges have neither the 
money nor the staff for such personnel, but 
collectively the institutions might engage in 
the new frontiers of knowledge, and provide 
scholarly leadership. 
If the above recommendations were carried out, the 
United Negro College Fund would then have at its administra-
tive offices an immediate source of public relations support. 
The advantages of a full scale public relations staff, armed 
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with research data and the skills for the performance of 
needed duties, would increase the over-all effectiveness of 
the Fund. 
Since the UNCF is primarily a fund raising organiza-
tion, it should constantly be aware of the new advances in 
this area. Its personnel should be familiar with other prac-
titioners in the field and the methods by which the problems 
of other institutions have been solved. Perhaps the most 
effective way in which this might be met would be through 
further study. Each year, the Boston University School of 
Public Relations and Communications conducts a summer program 
for educational public relations personnel. 
These courses draw upon the expert talents of the 
school's outstanding faculty, and also makes use of the 
everyday situations encountered by the class participants 
at their institutions. It would appear that these courses 
would be of value not only to UNCF staff members, but those 
public relations executives at the individual institutions. 
In addition, the advice of the faculty of this school 
should be actively sought by not only the national office of 
the Fund, but the institutions. Over a period of time these 
consultants would become conscious of the individual prob-
lems, and prove to be another source of assistance. 
The Fund should also maintain a closer relationship 
with the American College Public Relations Association and the 
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American Alumni Council. These two outstanding organizations 
are on the forefront of new and dynamic adventures in their 
respective areas. These groups could very well assist the 
UNCF in its public relations and alumni affairs. 
While these secondary suggestions may require less 
financial expenditure, they may prove to be among the most 
important advances which the Fund might take. They require 
a minimum of effort and time, yet contact with knowledgeable 
and trained authorities may prevent tragic public relations 
errors. 
These have been just a few recommendations for the 
increased effectiveness of the United Negro College Fund. 
They would not only assist the member institutions, but 
they would increase the prestige of the Fund and its public 
relations program. 
The United Negro College Fund has served a very real 
need, and will continue to do so, as long as it keeps its 
service to the colleges foremost. The Fund should continue 
to be operated as a service, a collective arm of the thirty-
two institutions, serving the alumni, students, faculty, and 
the principles of American higher education. 
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APPENDIX 
Dear Mr. Pl•esidont: 
APPENDIX A 
Eostor; 19, f,i£! .. ~.se..c:~-~:Joott;,3 
November 109 l9Gl 
Since December 1960, I have been preparing ~J thesis 
for the Master of' Science degree, at Boa ton Un:!.ver., 
sity School of Public Relatione and Communication~. 
I have chosen aa my thesis topic, the unitod Negro 
College Fund. 'l'he thes1a is entitled: 11 A Stuc~y of the 
Public Relations of the United Negro Coll.oge Fund, 
and its Function as Perceived by its Membol' Institutions~ o 
During the intervening month8, I have been in contact 
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with the l''und 1s executive director, Mr" 'llri111am J. Trent,.rr .. 
and his staff. In addition, I have made a rather extensive 
literature search, dealing with both ·the United Negro 
College Fund., a:J well as, general Negro h;~stcryo 
While it would have been ad'lt·isable fo1~ m.e ·i;o have personully 
visited with you, .time and finances prohib~.t it, Theref'oX'e, 
I l:ave prepa:t'ed a questionnaire, which I hope you will 
complete, and return to me at the above address within one 
week, You will notice that a stamped-addressed envelop 
is enclosed to facilitate your reply. 
I believe that the instructions on tho quentionnah·e are 
self explainatory. When the study is completed, I should 
be able to give tho Fund officials a better understanding 
of the Fund's function, as perceived by its member insti-
tutions. 
It will help if you will sign your name to the top or the 
questionnaire for clerical purposea, but it ie not neces-
s~, if you chose not to do so. 
I will be for ever grcatful for you assistance in this 
portion of my graduate studies. 
Thank you very much. 
Most sinceroly, 
Eugene E. DuBois 
Dear President: 
As you may recall, a week or so ago, I re\.J.Ss ted y·oJ. r 
assistance in compiling information for my :.c1?.ster 1 s thesis, 
Apparently you have misplaced the quest:1.c!1D'15.re or you 
have forgotten. I am S'.lre that you want to .')!l.V-3 yo:J.r 
opinions included ln my study, so I am enclosing another 
questionnaire. 
When the a tudy is completed, I hope tha. t I will bo able 
to give the United Negro College Fund more direction 
in the area which you, as a college presldent, believe to 
be important. 
In addition to assisting the UNCF, my master's degree is 
dependent upon ;rour assistance. I am sure that you will 
take the short five minutes required for compJ.c·tinG the 
questionnaire, and returning it to me. 
Thank you very much. 
Sincoriily :rours, 
Eugene E,. DnBo:'ca 
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Dflar Prea1denta 
277 Warren Street 
Boston 19, Massachusetts 
December 11, 1961 
I realize that you mua t be very busy, but the time is 
approaching when I would like to begin correlating the 
data for my master's theaia. The response to my queation-
~e haa been moat encouraging. Only a few more replies, 
and a fins percentage will have cooperated. 
If you have not completed your questionnaire, I hope 
that you will do so soon. 
Since this will probably be the last time that I will 
be"talking" with you, I would like to thank you for 
assisting me in the preparation of my thesis. 
Sincerely yours, 
Eugene E. DuBois 
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A S'lUDY OF THE IDBLIC REIA TIONS Ol'' THE UNITED NEGHO COLLEGE l'UND 
AND l'l'S FUNCTION AS PERCEn'ED EY ITS MEMBER IHS'I'lTU'.riOllS 
Name •••• e ....................... . 
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Que a tionnaire of opinions :01nd e. tti tudes of t:tw 32 rll8mbor :lmJ tl tu t:'!on:.>. 
Instructions: 
Please answer each of' th9 following queat:'l.ons in t.\Js space prov::ded, 
If necessary, additional s:'!eets of paper may be att&ched, but rumb::ul!er 
to indicate the number of' the question you are answering. 
l. What does your institution consider to be the Ir..ajor i'uncceion of 
the United Negro College Fund? 
2. Wbat are the specific aeeds of yrur institution which the 
United Negro College l<1md is meeting? 
1 
:3. Wbat needs still remain to be mst? 
4.. In what areaa might tho United Negro College Fund expand ite 
program? 
a) centralized purchasing? 
b) centralized professional employment procurmen·t? 
o) centralized student placement? 
d) centralized audio-visual library? 
e) centralized library depository for seldom 
used books nnd periodicals? 
f) college or university press? 
-2= 
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5o Have any o:f the ahove, unol'f'1c:!.ally or officially u6en discussed 
by the trustees or admS.nistration of your 1nst1t.-ut1oa? 
6. In what manner if !!Xly, do you believe thajt. the Un~:~ed Uegro 
College Fund is succeec.ing? 
a) fiscal efficiency? 
b) Cooperative 1ntereolleg1ate 
Examination Program? 
o) upgro.ding of the quality of students? 
d) Faculty Fellowshi~ Program? 
e) other areas? 
7. Wba t do you believe to be the main function of the U n1 ted Negro 
College Fiina? 
APPENDIX B 
SPECIAL PUBLICATIONS OF THE UNITED 
NEGRO COLLEGE FUND 
APPRAISAL OF A VENTURE 
Barton, Bruce, REPORT TO CONTRIBUTORS OF THE UNITED NEGRO 
COLLEGE FUND, January, 1961 
BULLETIN OF INFORMATION COOPERATIVE INTERCOLLEGIATE EXAMI-
NATION PROGRAM (1961-1962) 
CARRYING FORWARD AN UNFINISHED TASK 
CHOIR DIRECTORS RECORDING GUIDE 
CONGRATULATIONSt YOU'RE A VOLUNTEER SALESMfu~ FOR THE UNITED 
NEGRO COLLEGE FUND 
CONVOCATION (Program of March 27, 1960) 
COOPERATIVE INTERCOLLEGIATE EXAMINATION PROGRAM ANNUAL RE-
PORT (May 6 1 1960) 
EVEN A BORN TEACHER NEEDS TRAINING 
120 
FACULTY FELLOWSHIP PROGRAM OF THE UNITED NEGRO COLLEGE FUND, 
INC. (October 4, 1960) 
MEET STEVE SMITH ••• AND HELP HIM HELP AMERICA 
1961 CAMPAIGN - 10 FACTS 
1961 STATEMENT TO BUSINESS AND INDUSTRY 
OUR MARGIN OF STRENGTH (1959) 
THE BIOGRAPHY OF AN IDEA 
THE DOOR IS OPENING - THE NEED IS URGENT 
THE PRIVATE NEGRO COLLEGE (May, 1961) 
12 WAYS UNCF HELPS YOUR ALMA MATER (1961) 
WHAT WHERE WHEN WHO WHY HOW (1961) 
WHEN YOU GIVE TO THE UNITED NEGRO COLLEGE FUND 
UNCF NEWSLETTERS 
"UNCF Notes" VOl• 12 no. 2 May, 1960 
"UNCF Notes" vol. 13 no. 1 May, 1961 
"UNCF Notes" vol. 13 no. 2 June, 1961 
"UNCF Notes" vol. 13 no. 3 July, 1961 
SPECIAL REPRINTS 
Hechinger, Fred M. "Lack 
Commission Report". 
ary 22, 1961. 
of Opportunity Pointed up by Rights 
The New York Times, Sunday, Janu-
Mays, Benjamin E. ''What Is the Future of Negro Colleges?" 
Southern School News. vol. 7 no. 10. April, 1961. 
Meany, George. "To the Presidents of Affiliated National 
and International Unions and Local Central Bodies". 
March 16, 1961. 
"Negro College Fund". The New York Times, Sunday, April 12, 
1961. 
121 
FOUNDED 1944 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
APPENDIX C 122 
REPORT TO CONTRIBUTORS OF 
The United Negro College Fund 
••••••••••••••••••••••••••••••••••••••••••••••••••••• 
• 
L. H. FOSTER 
President 
F. D. PATTERSON 
tairman, Executive Committee 
W. J. TRENT jr. 
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ATLANTA UNIVERSITY 
Atlanta, Ga. 
BARBER-SCOTIA COLLEGE 
Concord, N. C. 
BENEDICT COLLEGE 
Columbia, S. c. 
BENNETT COLLEGE 
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HAMPTON INSTITUTE 
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THEOLOGICAL CENTER 
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SON C. SMITH UNIVERSITY 
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Jackson, Tenn. 
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Salisbury, N. C. 
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ST. PAUL'S COLLEGE 
lawrenceville, Va. 
SHAW UNIVERSITY 
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Atlanta, Ga . 
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TEXAS COLLEGE 
Tyler, Tex. 
TOUGALOO SOUTHERN 
CHRISTIAN COLLEGE 
Tougaloo, Miss. 
TUSKEGEE INSTITUTE 
Tuskegee Institute, Ala. 
GINIA l!NION UNIVERSITY 
Richmond, Va . 
WILEY COLLEGE 
Marshall, Tex . 
XAVIER UNIVERSITY 
New Orleans, La. 
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January, 1962 
Dear Contributor: 
For the third and final year it is my happy assignment to send you this 
report. The duties and privileges of leading the annual nation-wide United 
Negro College Fund appeal must be undertaken by a new chairman in 1962 . 
One of the privileges of chairing the campaign is the opportunity to 
give a brief account each January of how much money was raised, and how 
it was spent during the preceding year. During my three-year tenure) I 
have had the gratifying experience of reporting consecutive increases in 
the sums contributed. Here's the way our annual appeal has climbed: 
In 1959- $1,947,827 
In 1960 - $2,035,020 
In 1961 - $2,195,821 
This $2,195,821 represents a 187 percent increase over the $765,563 
contributed to the first UNCF campaign in 1944. The use of this money by 
the member colleges and universities represents an equal rise in the horizons 
of their programs. 
UNCF colleges, perhaps more than any other, are aware of the ferment 
of the times. Opportunity is opening new doors to their students every day. 
The colleges must prepare them - and prepare them well - to grasp these 
opportunities. And with your help, they are doing it. 
Do you know of any good work which does so much, for so many, with 
so little? 
For your help, your interest, your support - more than 24,000 students, 
32 college presidents and I say - "Thank you." 
., 
• ••••••••••••••••• 
JOHN H. JOHNSON 
Vice Chairman 
NEIL H. McELROY 
Vice Chairman 
JOHN D. ROCKEFELLER 3rd 
Chairman 
National Council 
GEORGE CHAMPION 
Treasurer 
Sincerely yours, 
Bruce Barton 
National Campaign Chairman 
• •••••••••••••••••••••• 
BRUCE BARTON 
Chairman 
FREDERIC W. ECKER 
Chairman Corporatl~s Committee 
SAMUEL D. LEIDESDORF 
Chairman 
Foundations Committee 
ROBERT l. FOREMAN 
Chairman 
Public Information 
MRS. RICHARD 0. LOENGARD 
Chairman 
School and College Committee 
MORRIS IUSHEWITZ 
Co-Chairman 
labor Committee 
JAMES C. QUINN 
Co-Chairman 
labor Committee 
HARRY Van ARSDALE, Jr. 
Co-Chairman 
Labor Committee 
MASTER J. WYNN 
President 
National Alumni Council of UNCF 
Who Supports UNCF? "Individuals - from housewives 
to bank presidents; groups -from social clubs to labor 
unions; business firms - from corner candy stores to large 
corporations; foundations - from small family funds to 
giant institutions concerned with world-wide programs," 
states W. J. Trent jr., UNCF executive director. 
"This past year many campaign cities and states, North 
to South and coast to coast, went over the top of their 
assigned quotas. Totaling contributions from all sources, 
we report $2,195,821." 
Foundations and Corporations. Gifts from foundations 
in 1961 totaled $303,796. Contributions from corporations 
reached $847,236. 
Two projects drew a particularly warm response from 
business executives, according to Mr. Trent. 
1. An appeal for the College Fund in his inimitable 
style fro~ Willard M. Kiplinger that opened: 
Almost never do I endorse a cause or appeal 
for funds, but this is an exception to the rule, 
justified by the great urgency ... 
2. A dinner for the College Fund at which John I 
Rockefeller 3rd was host to corporate executives. Cue: 
speaker, Atlanta's former Mayor William B. Hartsfiel 
told the story of the important development in huma 
relations in his city. He paid great tribute to Atlanta 
UNCF colleges for: 
the education of leadership that has made a si 
nificant contribution to Atlanta and the Sout 
UNCF President L. H. Foster spoke for the Fund. 
Thoughtful Americans. "But in 1961, as in previa 
years, it was thoughtful Americans of all ages, singly a 
in groups, who were responsible for nearly 50 percent 
the sum contributed to the colleges," Mr. Trent said. 
Dramatic increases have been noted in the amow 
raised in UNCF college communities over the yea 
Appeals in these areas are conducted by the colle! 
themselves. Their campaign costs are minimum. 
Faculty, staff and students do more than contribu 
Many of them serve as volunteer campaigners as W( 
Together they reported $82,000 in 1961. 
••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
Rc-p<lrt from the UNCF colleges 
UNCF allocations are unrestricted. The college pres-
idents decide how the money is to be spent. Last year: 
26 of the 32 member schools used UNCF funds for schol-
arships; 25 raised salaries; 23 purchased library and lab-
oratory equipment; 13 strengthened academic programs; 
11 bettered campus conditions by broadening health 
programs and improving plant maintenance. 
Typical Quotes 
"Nursing education program begun in cooperation with 
hospital. Equipped communications lab., unique in area." 
Paine College, Augusta 
"Scholarships to exceptional freshmen who then tutor 
next year's freshmen. Raises to retain faculty." 
Philander Smith College, Little Rock 
"Employ~d four full-time professors with Ph.D.s. In-
creased scholarship and work-aid to students." 
Bethune-Cookman College~ Daytona Beach 
"$37,000 used for scholarships. Purchased books for · 
library. Improved theatre and science laboratory." 
Tougaloo Southern Christian College, Mississippi 
"Added remedial reading specialist. Improved scie1 
and communications labs., including foreign languagf 
Virginia Union Universi'ty, Richmc 
"Improved library service, student-center activities ~ 
health facilities. Added faculty with doctorates." 
St. Augustine's College, Rale 
r---:. ---- ---The Prh,ate N - --~statement by th b egro College'' 
egro CoJJ e oard of d. ~repared b;g: Fund has rece~:ttors of the Uniteo 
~~ents, headed ~orr;rnit~ee of urfc;een PUblished. 
co~~k University, tbe ~eslkdent Stephen ]col!:~~ pres-
eges- th . h oo let d . vvrlght f 
ent, tb . eJr istorical escribes thes . o 
1-o UN~; transitional fut past, their pragrna~·unlque 
contributo ure. Copies lc pres-
rs upon request, are available 
• 
• 
• 
• ?Ire-Alumni and Alumni. UNCF students, who have • 
>rganized pre-alumni clubs on their campuses, were 
·esponsible for $35,000 of the college community gifts. 
Many faculty members taxed themselves a percentage 
1f their salaries for UNCF- even though their salaries, 
n many cases, are barely adequate. 
Alumni giving again surged upward in the 1961 appeal. 
JNCF graduates must be credited not only for individual 
:ontributions but for many group gifts. 
~lumni with the Armed Forces. Unique among group 
;ifts in 1961 was a contribution from West Germany. A 
1,000 check was enclosed in a letter signed by Maj. 
:rnest W. Armstrong, Dillard University alumnus. 
Stationed with Hq. 3rd Armored Division Trains, Maj. 
lrmstrong is Worshipful Master of the Prince Hall Mili-
uy Lodge (F. and A.M.) in Bamberg. His letter reads: 
Many of the mem.bers of our lodge are graduates of 
the colleges of the United Negro C allege Fund. Many 
more have frierJ,ds who are either graduates or stu-
dents. This means that many of us have personal 
interest and others have a general interest in the great 
work the Fund is doing. 
• 
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To bcr <.~fit J 
As a matter of policy, UNCF conducts no benefits. 
Fortunately, however, many benefits are held for the 
College Fund. The proceeds range from hundreds to 
thousands of dollars . 
A Silver Anniversary 
• Unique this past year was the Silver Wedding Anni-
• 
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• 
versary party of Mr. and Mrs. George A. Wiley of 
Manhattan. A card, tucked into the handsome invita-
tion, read: 
A contribution to the United Negro College Fund 
(is) a gift that would be greatly appreciated . .. 
The checks Mr. and Mrs. Wiley brought into UNCF 
headquarters, following the party, added to a substan-
tial total. Mrs. Wiley is a Hampton alumna . 
Minneapolis to Houston 
Ebony Fashion Fairs - sponsored by the Johnson 
Publishing Co.-have benefited the College Fund from 
Minnesota to Texas and points in between. 
~ ............................ . 
In Chicago, the College Fund is the Fair's sole bene-
ficiary. Hard work by benefit co-chairmen, Mrs . 
Gardner H. Stern and Mrs. Walter L. Lowe, and their 
committees - plus city-wide press, radio and TV cov-
erage - turned out an audience of 4,000 . 
gain this year the College Fund is indebted to tele-
ion and radio. 
As an example of TV cooperation, the NBC network 
d New York City station gave $57,100 worth of air-
ne to UNCF spot films from April through July. 
Both CBS and ABC with their affiliated stations con-
buted in like amounts. 
Radio and ABC's Choir Series 
Broadcast time contributed by all the radio networks 
:l their affiliates - plus the year-round cooperation of 
lependent stations - runs to astronomical figures. 
rhe American Broadcasting Company's weekly pro-
lmming of "Negro College Choirs," featuring the choral 
1ups of UNCF schools, continues in its twelfth year 
~r the radio network. 
• 
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At the Meadowbrook 
In New Jersey, the North Jersey Chapter of The 
Links, Inc. held a dinner-dance at the Meadowbrook 
Theatre Club benefiting UNCF for the second consec-
utive year. The Broadway hit "Take Me Along," star-
ring William Bendix, was presented. The national 
treasury of The Links, Inc. also contributed to the 
College Fund . 
• 
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LEGA u 
During the year 1961, UNCF received $114,187 in 
legacies. Unless designated for specific purposes, all 
beques are placed in a special reserve fund estab-
lished by the board of directors in 1956 . 
'Income from this special fund helps meet annual 
campaign expenses. The reserves, themselves, provide 
additional security for the colleges. 
--
IN 19411 Joan Carol 
Thompson posecl for the 
cover of a UNCf pamphlet. 
In 1961, she took the CliP 
test trying for a scholarship 
to flak University. 
{ T... (/ 1~ 'H HCCO nd p r(>g"I ~tl 
UNCF's primary function is to raise increasingly large 
sums of money for its privately supported member col-
leges and universities. 
As its second program, UNCF administers joint edu-
cational projects for its member schools. Completely 
financed by special funds or through service fees, the 
1961 central services were: 
A. Cooperative Intercollegiate Examination 
Program 
Scholarships· worth more than $500,000 will be offered 
by UNCF colleges to 1,000 of the 10,000 high school stu-
dents who sat for CIEP tests in 1961. The examinations 
were given in 286 centers across the country and scored 
by the Educational Testing Service of Princeton. 
'A 'N 'zz MOA. MIN 'LHH!S 4~YS !SV3 ll 
'JNI 10Nn:l 393110l Oli93N OUINn 
B. Faculty Fellowships 
A 1958 survey revealed that many UNCF teachers had 
begun work on their doctorates but financial problems 
precluded completion. Ph.D.s were in short supply. UNCF 
appealed to a foundation and was granted $300,000 for a 
faculty fellowship program. 
To date, the program has enabled 47 UNCF professors 
to complete work needed for their doctor's degrees. 
C. Visiting Scholars 
UNCF arranges visits for noted scholars to UNCF 
campuses. These visits lift the horizons of students from 
modest backgrounds attending small colleges in the South. 
During 1961 Dr. Eldred Jones of Sierra Leone, a Shake-
spearean scholar, visited a dozen UNCF colleges. Dr. 
Pandarinath Prabhu of India, eminent social psychol-
ogist, led discussions on five UNCF campuses in Alabama, 
Louisiana, Mississippi and Texas. 
D. African Scholarships 
UNCF colleges have educated Africans since 1890 when 
missionaries began to send students to America. 
In 1960 a foundation financed exploratory studies h) 
UNCF on the value of a centrally administered program 
Based on the survey, UNCF colleges gave four-yea 
scholarships to 26 Africans beginning with the 1961-6: 
academic year. The 26 are in addition to the 58 African 
individually enrolled. 
The UNCF project is now a part of the African Schola1 
ship Program of American Universities. 
APPENDIX D 123 
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A.PPENDIX E 
UNITED NEGRO COLLEGE FUND, Inc. 
22 EAST 54th STREET 
NEW YORK 22, NEW YORK 
PLaza 1-0700 
STATISTICS OF MEMBER COLLEGES 
1960·-.61 School Year 
(32 Member Colleges) 
I General Statistics 
1. Enrollment 
1960-61 School year 
Full Time 
2. Faculty Members 
Full Time 
Part Time 
3~ Degrees Granted 
Undergraduate 
Graduate 
Education Majors 
4. Student Financial Aid 
1,508 
276 
1,784 
3;-095 
381 
3,476 
Scholarship and Work Aid 
Total Loans 
$2,118.098.00 
1,201,542.39• 
$3,319,640.39 
5. Tuition 
Lowest 
Highest 
Median 
.~ 
$215.00 
$623.00 
$405.31 
•Government (National Defense Education Act of 1958) included 
Tjr 
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UNITED NEGRO COLLEGE FUND, INC. 
(Statistics of Member Colleges) 
- 2-
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6. Total Cost for One Year for a Student (Board, Room, Tuition, Books) 
Average $920.00 
7. Percentage of Cost of Education Paid by Students {Average) 
44% 
8. Endowment of Member Colleges 
$84,226,213.00 
9. Value of Plant and Equipment of Member Colleges 
$81,165,313.00 
UNITED NEGRO COLLEGE FUND, INC. 
(Statistics of Member Colleges) 
II. Educational Developments 
- 3-
Tjr 
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15 Institutions have received substantial grants to conduct National 
Science Foundation Workshops. 
8 Institutions held Summer Workshops for teachers, students, and 
citizens. 
5 Institutions were engaged in Self-Study Projects. 
3 Institutions are teaching Russian; 2 Swahili. 
2 Institutions utilized closed circuit television for instruction. 
2 Report an effective Honors Program. 
Several continuing Reading Clinics. 
S Institutions engaged in the (Taconic Fund & Phelps-Stokes Fund) 
Summer Experimental Pre-Freshmen Program (all 4 Atlanta colleges 
and Dillard). 
III. Research 
Most of the institutions report significant research Projects. 
The majority of the Projects are in some area of Biological or 
Physical Science. 
IV • Community Projects 
Here we get a"wide variety; some good examples: 
Farmers Conference - Tuskegee Institute 
Marriage Institute - Morehouse College 
Resource Persons - Livingstone College 
A few report evening classes. Many have cultural affairs open 
to community free or with low fees; some have extension work; a few have 
Community Library Projects. 
UNITED NEGRO COLLEGE FUND, INC, 
(Statistics of Member Colleges) 
Tjr 
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v. Geographical Location of Graduate Schools Entered by 1961 UNCF Graduates 
East 
-
Amherst College 
Boston University 
Brown University 
Columbia University 
Cornell University 
Johns Hopkins University 
Lafayette College 
New York University 
Pennsylvania State University 
Smith College 
Syracuse University 
Temple University 
University of Pennsylvania 
University of Pittsburgh 
University of Rhode Island 
Yale Uni ve rsi ty 
South 
Atlanta University 
Catholic University 
Fisk University 
Gallaudet College 
Howard University 
Louisiana State University 
North Carolina A and T College 
North Carolina College (Chapel Hill) 
North Carolina College (Durham) 
North Texas State College 
Roosevelt College 
Southern Methodist University 
Texas Southern University 
Tulane University 
Tuskegee Institute 
University of Kentucky 
University of Louisville 
University of Mexico 
University of North Carolina 
University of Tennessee 
University of Texas 
Vanderbilt University 
University of Arkansas 
Theology 
Interdenominational Theological Center 
Johnson C, Smith (Seminary) 
Virginia Union University (Seminary) 
Yale University Divinity School 
!Jidwest - West 
Indiana University 
Iowa State College 
Loyola University 
Ohio State University 
Purdue University 
Rosary College - Chicago 
State University of Iowa 
University of Arizona 
University of California at Los Angdas 
University of Chicago 
University of Illinois 
University of Kansas 
University of Minnesota 
University of Notre Dame 
University of Michigan 
University of Oklahoma 
University of Southern California 
University of Washington 
University of ~lisconsin 
Washington State University 
Wayne State University 
Western Michigan University 
Western Reserve University 
Southern Illinois University 
Medical 
Howard University Medical School 
Medical College of Virginia 
Meharry Medical College 
Northwestern University Medical School 
University of Maryland Medical College 
University of Saskatchewan College of 
Medicine 
Other 
Atlanta University School of Social Work 
Bon Secoeur Medical Technology 
Cranbrook Academy of Art - Boston Univ, 
Eastman School of Music 
Howard University Dental School 
Howard University Law School 
Julliard School of Music 
McAllister Training School for Embalmers 
Meharry Dental School 
Milwaukee School of Engineers 
Northwestern School of Music 
Perkins School for Blind - Boston Univ, 
Smith College School of Social Work 
University of Hawaii 
Vanderbilt University Law School 
129 
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VI. Enrollment Statistics 1960-61 
J\l'LANTA UNIVERSITY 1.305 
BARBER-SCOTIA COLLEGE 254 
BENEDICT COLLEGE 899 
BENNETT COLLEGE 551 
BETHUNE-COOKMAN COLLEGE 743 
BISHOP COLLEGE 631 
CLARK COLLEGE 894 
DILLARD UNIVERSITY 966 
FISK UNIVERSITY 889 
HAMPTON INSTITln'E 1,496 
HUSTON-TILLOTSON COLLEGE sao 
INTERDENOMINATIONAL THEOLOGICAL CENTER 115 
JOHNSON C • SMITH UNIVERSITY 894 
KNOXVILLE COLLEGE 717 
LANE COLLEGE 597 
LEMOYNE COLLEGE 693 
LIVINGSTONE COLLEGE 611 
MOREHOUSE COLLEGE 841 
MORRIS BROWN COLLEGE 986 
PAINE COLLEGE 380 
PHILANDER SMITH COLLEGE 752 
SAINT AUGUSTINE'S COLLEGE 534 
SAINT PAUL'S COLLEGE 445 
SHAW UNIVERSITY 619 
SPELMAN COLLEGE 642 
STILLMAN COLLEGE 498 
TALLADEGA COLLEGE 372 
TOUGALOO SOUTHERN CHRISTIAN COLLEGE 640 
TUSKEGEE INSTITln'E 2,680 
VIRGINIA UNION UNIVERSITY 1,252 
WILEY COLLEGE 533 
XAVIER UNIVERSITY 884 
24,813 
UNITED NEGRO COLLEGE FUND, HTC. 
(Statistics of Member Colleges) 
VII. Foreign Students Enrolled 
West Indies 
Egypt 
Free China 
Hong Kong 
India 
Vietnam 
Indonesia 
Japan 
Phillippines 
Korea 
Liberia 
Nigeria 
Sierra Leone 
American Samoa 
Bahamas 
Germany 
Iran 
South America 
Kenya 
Ghana 
Cuba 
Ethiopia 
Jordan 
Pakistan 
Tanga.wika 
45 
1 
6 
1 
22 
l 
4 
7 
1 
l 
8 
12 
s 
1 
10 
l 
1 
l 
21 
10 
5 
4 
2 
3 
2 
- 6-
Bernuda 
British Guiana 
Canada 
Haiti 
Taiwan 
Trinidad 
Virgin Islands 
Hungary 
Israel 
Morocco 
Panama 
Burma 
Southern Rhodesia 
Greece 
England 
Venezua1a 
1 
9 
l 
6 
l 
2 
3 
2 
l 
1 
12 
l 
l 
1 
l 
1 
Tjr 
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VIII. Value of Endowment and Plant of Member Colle~es 
Endowment Plant 
ATLANTA UNIVERSITY $ 8,920,897.00 $ 3,077, 905.00 
BARBER-SCOTIA COLLEGE 713,684.00 1,203,550.00 
BE~!EDICT COLLEGE 503,593.00 2,117,357.00 
BENNETT COLLEGE 1,819,086.00 3,418,582.00 
BETHUNE-COOKMAN COLLEGE 1,555,698.00 1, 733,268 .oo 
BISHOP COLLEGE 356,296.00 1,244,286.00 
CLARK COLLEGE 1,553,443.00 2,452,944.00 
DILLARD UNIVERSITY 5,538,809.00 3,715,802.00 
FISK UNIVERSITY 8,111,776.00 4,287,789.00 
HAMPfON INSTITUTE 22,045,064.00 8,274,847.00 
HUSTON-TILLOTSON COLLEGE 158,568.00 1,819,533.00 
INTERDENOMINATIONAL THEOL, CENTER l,0251 100.00 1,615,756.00 
JOHNSON C. SMITH UNIVERSITY 834,119.00 2,411,264.00 
KNOXVILLE COLLEGE 763,834.00 2,556,266.00 
LANE COLLEGE 333,762.00 935,548.00 
LEMOYNE COLLEGE 257,802.00 758,149.00 
LIVINGSTONE COLLEGE 394,773.00 1,691,773.00 
MOREHOUSE COLLEGE 3,155,930.00 2,531,067.00 
MORRIS BROWN COLLEGE 762,8'34.00 1,680,022.00 
PAINE COLLEGE 299,174.00 2,258,823.00 
PHILANDER SMITH COLLEGE 402,058.00 2,810,184.00 
SAINT AUGUSTINE 1 S COLLEGE 494,795.00 1,094,484.00 
SAINT PAUL'S COLLEGE 519,086.00 1,211,088.00 
SHAW UNIVERSITY 441,000 0 00 1,5oo,ooo.oo 
SPELMAN COLLEGE 5,027,129.00 2, 727,229.00 
STILLMAN COLLEGE 750,063.00 1,301,774.00 
TALLADEGA COLLEGE 1,528,605.00 2,167,960.00 
TOUGALOO SOUTHERN CHRISTIAN COLLEGE 490,994.00 1,162,226.00 
TUSKEGEE INSTITUTE 11,942,860.00 10,396,840.00 
VIRGINIA UNION UNIVERSITY 1,188,251.00 2,243,879.00 
WILEY COLLEGE 832,977.00 1,359,762.00 
XAVIER UNIVERSITY 1!504!093.00 3!405!356.00 
$84,226,213.00 $81,165,313.00 
\ 
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TABLE I 
1961 CAMPAIGN RESULTS AND 1962 gUOTAS 
1961 1961 Suggested 
!flotas Results 1962 Quotas 
REGION 1 
Boston 60,000 S4,170 65,000 
Hartford lS,OOO 9,585 15,000 
New Hampshire 7,000 2,895 7,000 
Providence 12,500 7,958 12,500 
Rochester 18,000 15,456 18,000 
Springfield 5,500 4,472 6.ooo 
Syracuse 7,500 6,463 8,000 
Vermont s.ooo 6,015 8.,GOJO 
Worckester 5,000 3,346 s,.c~oo 
1ss,soo ll0,360 144,~0' 
REGION 11 
Baltimore 30,000 15,386 30.000 
New Jersey 42,000 36,563 45,000 
Philadelphia 80,000 59,810 80,000 
Washington, D.c. 35,000 35,167 40,000 
Wilmington, Del. 28,000 
21s,ooo 
21,175 
168,1oi 
30,000 
22s,ooo 
REGION 111 
Akron 13,500 12,010 15,500 
Canton 2,000 75 2,000 
Cincinnati 15,000 13,188 20,000 
Cleveland 70,000 71,061 90,000 
Columbus s,ooo 5,650 7,500 
Dayton 8,ooo 11,828 15,000 
Oberlin (Lorain Cty) 1,000 1,026 s,ooo 
Pittsburgh 90,000 72,241 90,000 
Springfield s,ooo 3,142 s,ooo 
Youngstown 12,500 
222,ooo 
12,600 
262,821 
15,000 
26s,ooo 
133 
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1961 1961 Suggested 
Q:uotas Results 1962 Quotas 
REGION 1V 
Bridgeport 8,soo 7,049 9,000 
Des Moines 10,000 5,498 10,000 
Indiana 30,000 21,449 so,ooo 
Kansas City 20,000 14,678 20,000 
Milwaukee 28,000 19,599 28,000 
Minneapolis 33,DQO 31,697 40,000 
St. Louis 20,000 12,637 20,000 
Waterbury 9,000 
1sa,soo 
8,732 
121,339 
10,000 
18?;ooo 
REGION V 
Dallas 25,000 18,896 35,000 
Houston 30,000 26,064 35,000 
Fort Worth 
-
7,871 15,000 
Special Additional 
-
50,000 
South ss,ooo 52.831 135,000 
HEADQUAHI'ERS CITIES 
Buffalo 37,500 32,739 38,000 
Chicago 1501 000 148,998 170,000 Gary 7,500 6,544 8,000 
Janesville 2,000 2,137 3,000 
South Bend 2,000 725 2,000 
Denver • 35,000 23,604 35,000 
llew Hllaven 9,000 7,943 9,000 
New York 599,000 647,244 680,000 
San Francisco 60,000 61,180 65,000 
Los Angeles 
-
35,000 
Seattle 30,000 1,815 
-Toledo 10,000 4,804 10,000 
STATEWIDE 
Michigan 210,000 191,804 220,000 
Virginia 45,000 50,125 55,000 
SPECIAL 
Eastern Penna. 3,500 1,795 3,500 
Utica 1,500 637 1,500 
Albany s,soo J,m 6,SOO 
1,208,500 1,185,831 1,34l,soo 
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Table l continued 
- 3-
1961 1961 Suggested 
Quotas Results 1962 Quotas 
COLLEGE COMMUNITIES 
Atlanta 57,000 65,083 65,000 
Augusta Area 9,500 8,174 10,000 
Austin 7,000 6,195 8,000 
Birmingham 18,000 16,644 20,000 
Charlotte Area 12,000 8,306 u,ooo 
Columbia Area 6,000 3,589 6,000 
Concord Area 6,500 5,618 6,500 
Florida 20,000 17,597 30,000 
Greensboro Area 8,000 7,707 9,000 
Jackson 5,500 5,061 6,000 
KnoltVille 12,000 12,616 15,000 
Little Rock Area 10,000 5,418 10,000 
Marshall 10,000 9,900 12,000 
Memphis 18,000 14,106 20,000 
Nashville ll,OOO 7,862 12,000 
New Orleans 35,000 31,978 38.ono 
Raleigh Area 10,000 9,532 12,000 
Salisbury Area 8,000 7,787 10,000 
Talladega 3,000 2,833 s,ooo 
Tougaloo Area 7,500 6,463 8,500 
Tuscaloosa Area 
-
15,000 
Tuskegee 10,000 9,220 12,000 
Tyler Area 16,000 
300,000 
16!184 
277,873 
16,000 
3S8,000 
UNORGANIZED TERRITORY 
AND OTHER SOURCES OF 
INCOME 75,00!1 76,665 85,000 
GRAND TOTAL 2,369,!ii00 2,195,821 2,741,000 
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UNITED NEGRO COLLEGE FUND 
NATIONAl HfADQUARHRS RADIO & TELEVISION 
22 EAST 54th STREET, NEW YORK 22, N. Y. • Plaza 1-0700 
TRANSCRIBED CELEBRITY DISC 
1961 CAMPAIGN 
TO~ Radio Station Progra~ Director 
The enclosed E. T. carries seven UNCF appeals by the 
following; 
SIDE 1 
1. Eleanor Roosevelt •••.•••• , ••• 59" 
2. f•ruce Bart0n ••....••.....•••• 59 11 
3 N t 11 1-' 11 C 1 56 11 • a \.J. ng o e .• , .......•••. 
4. Jackie Gleason ••.•.•...... , .• 58" 
1. Lena Horne .....•.......•.•••• 58" 
2. Milton Cross .................. 58 11 (Ovei' "Gaudeamus Igitur") 
3· Kim Hunter ••••.••••••.• , ••.•• 58 11 
We have included copies of the texts of these spot 
announcements for the convenience of your Continuity 
Acceptance Department. 
Listing of the United Negro College Fund's current campaign 
appears in the March-April Advertising Council Radto ~ 
TV Bulletin. Copy of the Advertising Council statement is 
attached. 
AOIO-TV 
LLETIN 
THE ADVERTISING COUNCIL, tNc. 
25 WEST 45th STREET 
NEW YORK 36, N. Y. ~< 
• 
MARCH -APRIL WASHINGTON 
1200 18th ST., N.W 
STerling 3-9153 
CHICAGO LOS ANGELES SAN FRANCISCO 
9 6 203 N. WABASH AVE. 9100 SUNSET BLVD. 425 BUSH STREET RAndolph 6· J 7 53 CRestview 4-8039 GArfield 1-6868 
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CURRENT PUBLIC SERVICE THE:MES TO WHICH ADVERTISERS 
NETWORKS AND STATIONS MAY WISH TO GIVE EXTRA 
RADIO -- OR TV -- SUPPORT 
APRIL l-JUNE l5 -- UNITED NEGRO COLLEGE FUND 
In l96l, the United Negro College Fund is seeking to raise $2,250,000 for 32 
private, accredited colleges and universities -- all in the South. Twelve 
out of eighteen million Negro Americans live in the South. But there are 
still few white private colleges in the region granting even token admission 
to qualified Negro students. Scattered throughout this area, the UNCF 
colleges provide top-flight higher education for some 24,000 young men and 
women each year. The money raised by the Fund helps its member colleges pro-
vide scholarships for talented students, improve faculty salaries, purchase 
books for libraries and equipment for classrooms and laboratories. Although 
most students are southern Negroes, the United Negro Colleges are "open" 
colleges, accepting all qualified students. The contributions these colleges 
make to American progress transcend regional boundaries. Their graduates 
live and work all over the nation. They serve as teachers, doctors, scientists, 
ministers, social workers and businessmen. The United Negro Colleges are also 
contributing to the development of many of the new nations of Asia and Africa. 
In these countries, UNCF alumni are working on American-sponsored teaching 
and scientific projects; their understanding and know-how place them among 
our finest ambassadors of good will to the colored peoples of the world. Over 
the past century, thousands of young Africans have secured their American 
education in the member colleges of the United Negro College Fund. Today, it 
is important that we help alleviate the critical need for trained people in 
nations newly emerging from colonial status. Film spots and slides for TV, 
live spot announcements and transcriptions for radio, may be obtained from 
the Public Information Office of the United Negro College Fund, 22 East 54th 
Street, New York 22, N.Y. PLaza l-0700. The United Negro College Fund cur-
rently meets the standards of the National Information Bureau. 
U N I T E D N E G R 0 
Text of transcribed 
spot announcement by 
ELEANOR ROOSEVELT 
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COLLEGE F U N D 
Side I - Band 1 
Hello. I'm Eleanor Roosevelt ••• and I'd like to speak to you 
in behalf of the United Negro College Fund. This Fund Faises 
money for 32 private colleges and universities ••• all in the 
South. Over the years, the United Negro Colleges have done 
an outstanding educational job for thousands of young 
Americans. Their alumni are making positive contributions 
to their communities ••• in every section of the country ••• and 
overseas, Many of the graduates of these colleges are working 
with American educational and scientific programs in the new 
nations of Asia and Africa. And they are among our finest 
ambassadors. Today, there are 24,000 students in the United 
Negro Colleges. I hope you will give generous support to 
the United Negro College Fund. 
59 seconds 
######### 
U N I T E D N E G R 0 
Text of transcribed 
spot announcement by 
K',UCE BAP.TCN 
C 0 L L E G E FUN D 138 
Side I - Band 2 
My name is Bruce Barton ••• and I have the distinguished honor of 
being national chairman of the United Negro College Fund campaign. 
In this capacity, it is my privilege to work with 4,000 other 
volunteers throughout the country ••• toward the success of this 
important project. For 32 private colleges will use this money 
for practical things ••• scholarships for talented students ••• 
classroom and laboratory equipment ••• and better salaries for 
teachers. But there is another reason for supporting this 
appeal, A contribution to the United Negro College Fund is an 
expression of faith in equal educational opportunity for ~11 
young Americans. Send your gifts then to the United Negro 
College Fund at 22 East 54th Street, New York 22, N.Y. 
59 Sec. 
# # f,' # ¢.' # 
U N I T E D 
Text of transcribed 
spot announcement by 
NAT "KING" COLE 
N E G R 0 COLLEGE F U N D 
Side I - Band 3 
Hi Folks,,,This is Nat King Cole.,,and I'd like to take a 
minute to tell you about the United Negro College Fund, You 
know this organization is doing a lot to help educate our 
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young American men and women. Some of our greatest scientists ••• 
educators ••• religious leaders and musicians are graduates of 
United Negro Colleges, Today there are some 24 thousand 
students in their classrooms. Many of these students would 
not be there if it were not for the money raised by the College 
Fund,,,for a large part of the United Negro College Fund's 
money is used for scholarships to promising young students, Let's 
help by contributing to the United Negro College Fund, I think 
it would be hard to find a better investment •• ,or one that pays 
bigger dividends. Support the United Negro College Fund appeal 
in your cornmunity ••• or send a gift to United College Fund ••• 
22 East 54th Street,,,New York 22 •• ,Thank you, 
56 Sec, 
######## 
U N I T E D N E G R 0 
Text of transcribed 
spot announcement by 
JACKIE GLEASON 
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C 0 L L E G E F U N D 
Side I - Band 4 
This is Jac~ie Gleason, I'd like to talk to you a moment about 
the United Negro College Fund, The United Negro Colleses are 
located in the South,,,where twelve million Negro Americans live, 
We all know how important it is these days to educate every 
bright youngster to the top of his ability. When you give to 
the United Negro College Fund you help educate some 24,000 
young people, Many of these boys and girls would be un~ble to 
go to college at all if it were not for the United Negro Colleges, 
For most of these youngsters come from low-income families. 
The United Negro Colleges keep their tuition fees low,,,and 
still maintain high academic standards, They must also give 
more scholarships to their students than other colleges, To do 
these things,,,they need your help. Give to the United Negro 
College Fund in your own community,.,or send your gift to 
national headquarters, 22 East 54th Street, New York 22, N,Y, 
58 Sec, 
it'##### 
U N I T E D NEGRO COLLEGE F U N D 
Text of transcribed 
spot announcement by 
LENA HORNE Side II - Band 1 
This is Lena Horne ••• I'd like to tell you about the United 
Negro College Fund ••• and how it helps thousands of young 
Americans continue their education. Each year, through 
this Fund, a group of private, accredited colleges make a 
single appeal for public support. The money raised by the 
Fund is used for practical things ••• like scholarships ••• 
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classroom and laboratory equipment ••• and books for libraries. 
The United Negro Colleges are doing an important job where 
it is really needed. Most of the students can't afford to 
travel to other states for an education ••• or pay high tuition, 
board and room fees. And without scholarships, a tragic 
number of young people would be unable to continue their 
education. Will you help by supporting the Fund in your 
community or by sending a gift to the United Negro College 
Fund, 22 East 54th Street, New York 22, N.Y. Thank you. 
58 Sec. 
########## 
U N I T E D N E G R 0 
Text of transcribed 
spot announcement by 
MIL TCI,J CHOSS 
C 0 L L E G E F U N D 
Side II - Band 2 
Over "Gaudeamus Igitur" sung by the 
Fisk University Choir. "Gaudcamus 
lgitur" is in the public domain, Fisk 
University is a member college of the 
UNCF and has granted permission to 
broadcast its choral group. 
This is Milton Cross. The choir you hear in the bacl:ground 
is made up of students of Fisk University, of Nashville, 
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Tennessee.,, one of the 32 colleges and universities sharing in 
the United Negro College Fund appeals. Most of us like good 
music,,,and those youngsters are no exception, While they 
prepare for careers as teachers, doctors, engineers, scientists,,, 
they find time to sing for the pure enjoyment of it. Many of the 
young choir mernbers ... like most of the 24,000 students in the 
United Negro Colleges,,,need scholarships to continue their 
educations. Your gift to the United Negro College Fund helps 
pay for these scholarships. Give generously to the United 
Negro College Fund in your community, 
58 Sec. 
,, 
i' !' # ,, 
U N I T E D N E G R 0 C 0 L L E G E F U N D 
Text of transcribed 
spot announcement by 
KIM HUNTER Side II - Band 3 
Hello ••• I'm Kim Hunter. I think you'll agree that we all 
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have a big stake in the education of America's young people. 
The reasons are simple ••• a high level of education nationally 
means a better standard of living ••• better community relations, 
for everyone. And with this in mind, I'd like to talk to you 
about the United Negro College Fund. Today, there are some 
23,000 young men and women in the classrooms of the member 
colleges of the Fund. Too many of these young people would 
be denied college education without the money raised by the 
Fund. The United Negro Colleges are located in the South ••• 
where the majority of Negroes live ••• and where the doors of 
other private colleges are still closed to them. So the 
United Negro Colleges are providing education where it is 
needed most. That's why I hope you will support the Fund. 
You can help ••• by sending a gift to the United Negro College 
Fund in this city ••• or to 22 East 54th Street, New York 22,N.Y. 
58 Sec. 
######## 
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NEGRO COLLEGE FUND r -;;-NIT ED 
~-EAST 54th NATIONAL HfADOUARHRS RADIO & TELEVISION STREET, NEW YORK 22, N. Y. • Plaza 1-0700 
PUBLIC SERVICE SPOT ANNOUNCEMENTS 
1961 CAMPAIGN 
TO: Station Managers and Program Directors 
Enclosed is copy for: 
4 one-minute 
4 thirty-second 
4 twenty-second 
4 ten-second 
4 five-second 
public service spot announcements for the 1961 campaign of the 
United Negro College Fund. 
Approval of the Fund's current campaign appears in 
the March-April Advertising Council Radio and TV Bulletin. 
Copy of the Advertising Council statement is attached. 
We'll be grateful if you will schedule the UNCF 
spots whenever possible. 
######## 
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CURRENT PUBLIC SERVICE THEMES TO WHICH ADVERTISERS 
NETWORKS AND STATIONS MAY WISH TO GIVE EXTRA 
RADIO -- OR TV -- SUPPORT 
APRIL 1-JUNE 15 -- UNITED NEGRO COLLEGE FUND 
In 1961, the United Negro College Fund is seeking to raise $2,250,000 for 32 
private, accredited colleges and universities -- all in the South. Twelve 
out of eighteen million Negro Americans live in the South. But there are 
still few white private colleges in the region granting even token admission 
to qualified Negro students. Scattered throughout this area, the UNCF 
colleges provide top-flight higher education for some 24,000 young men and 
women each year. The money raised by the Fund helps its member colleges pro-
vide scholarships for talented students, improve faculty salaries, purchase 
books for libraries and equipment for classrooms and laboratories. Although 
most students are southern Negroes, the United Negro Colleges are "open" 
colleges, accepting all qualified students. The contributions these colleges 
make to American progress transcend regional boundaries. Their graduates 
live and work all over the nation. They serve as teachers, doctors, scientists, 
ministers, social workers and businessmen. The United Negro Colleges are also 
contributing to the development of many of the new nations of Asia and Africa. 
In these countries, UNCF alumni are working on American-sponsored teaching 
and scientific projects; their understanding and know-how place them among 
our finest ambassadors of good will to the colored peoples of the world. OVer 
the past century, thousands of young Africans have secured their American 
education in the member colleges of the United Negro College Fund. Today, it 
is important that we help alleviate the critical need for trained people in 
nations newly emerging from colonial status. Film spots and slides for TV, 
live spot announcements and transcriptions for radio, may be obtained from 
the Public Information Office of the United Negro College Fund, 22 East 54th 
Street, New York 22, N.Y. PLaza 1-0700. The United Negro College Fund cur-
rently meets the standards of the National Information Bureau. 
U N I T E D 
SPOT ANNOUNCEMENT 
ONE MINUTE # 1 
NEG R 0 C 0 L L E G E F UN D 146 
The member colleges of the United Negro College Fund are scattered 
throughout the South ••• from the Florida peninsula to the Mason-
Dixon line. Eere they make a vital contribution to our nation's 
progress ••• by educating some 24,000 young men and women each year. 
Every facet of American society demands educated people. And we 
can't afford to by-pass any segment of the population in building 
this work force. Our complex industries and scientific projects 
need trained personnel to keep the wheels turning. The bumper 
crop of boys and girls seeking higher education calls for more 
teachers. Our increased population and high standard of living 
call for more doctors ••• social workers ••• dentists ••• and other 
professionals. The 32 United Negro Colleges are training 
thousands of young people each year. But they need your help to 
do it. Give to the United Negro College Fund at 
---------------------------------------------· 
# # # # # # 
U N I T B D N E G R 0 C 0 L L E G E F U N D 
SPOT ANNOUNCE~mNT 
ONE MINUTE #2 
One gift to the United Negro College Fund helps thirty-two 
private colleges ••• all located in the South. But your gift 
does more than benefit just one area of the country ••• or one 
segment of the population. It's a contribution to American 
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progress. For graduates of tne United Negro Colleges live and 
"IOrk all over the nation. In large cities ... and in small towns 
••• they serv,, as teachers, doc tors, chemists, engineers and 
businessmen. They work with their neighbors to improve living 
conditions ••• raise general health standards and promote economic 
growth. Yes, the contributjons of the United Negro Colleges 
reach deep inLo the mainstream of American life, •• to the benefit 
of all. ~ contribution to the United Negro College Fund will 
help thirty-two colleges train 24,000 young people this year. 
Send your gift to the United Negro College Fund at -------------------
----------------------------------------------------------------------------· 
# # * # # 
U N I T E D 
SPOT ANilOUNCEMENT 
ONE MINUTE #3 
NEG R 0 COLLEGE FUND 
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This is the time of year when the United Negro College Fund asks 
for your support, The question may arise ••• "Why ••• in these days 
of striving to desegregate education ••• should we support a United 
Negro College Fund?" YJell, all of the 32 private colleges 
benefiting from this Fund are located in the South ••• where 12 
million Negro Americans live, The children of these families 
cannot stand and wait for a college education. There are still 
only a token number of Negroes in forme1·ly all-white southern 
colleges. Then, too, with greater numbers of young Americans 
seeking college education each year ... we can't afford to eliminate 
any of our existing good colleges. And with a century of service 
behind them ••• in the finest academic tradition ••• the United N~gro 
Colleges are good colleges ••• with or without a racial label. 
Give to the United Negro College Fund, The address is, ____ _ 
-------------------------------------------·------------------· 
# # # # # 
UNITED 
SPOT ANNOIDJCEMENT 
ONE MINUTE #4 
N E G R 0 COLLEGE FUND 149 
When young people have the ability to contribute to our country's 
progress ••• they should have the opportunity for a good and 
thorough college education. For America needs all of us. You 
personally, can help thousands of talented young people get a 
good college educution ••• by supporting the United Negro College 
Fund. Your gift will help 32 private colleges ••• now training 
some 24,000 students. Your contribution will help these schools 
give more scholarships ••• improve and expand classrooms and 
laboratories .•• and pay better teacher salaries. All of the United 
Negro Colleges are located in the South. On their campuses many 
a budding teacher, scientist, engineer and doctor has been given 
the chance to develop ••• a chance too many might otherwise have 
been denied. Support the United Negro College Fund. Send your 
gift to the UnitEd !Jegro College Fund at __________ _ 
----------------------------------· 
# # # # # # 
U N I T E D N E G R 0 
SPOT ANNOUNCEMENT 
30 SECONDS #5 
C 0 L L E G E F U N D 
You can become a shareholder in a most exciting corporation ••• 
the United Negro College Fund. Thirty-two private colleges ••• 
all in the South ••• benefit from this single nation-wide appeal. 
The going price per share is whatever you can afford as a 
contribution. This year's dividend will be 3,000 better 
educated citizens. That's the number of graduates the United 
Negro Colleges send out each year. Make your investment now. 
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Send your gift to the United Negro College Fund, _______ _ 
0 
# # # # # # 
U N I T E D N E G R 0 C 0 L L E G E F U rJ D 151 
SPOT ANNOUNCE1~NT 
30 SECONDS #6 
A college is a place where young minds develop. Here the 
student is given an understanding of his society and his part 
in its progress. The benefits of such a system are not just 
for the student alone ••• the real beneficiary is the country in 
which he lives. When you support the United N0gro College 
Fund you help 2Y-,000 young Americans develop their full 
potential. Send your gift to the United NEgro College Fund at 
--------------------------------------------· 
# # # # # 
U N I T E D 
SPOT hNNOUNCEi\ilENT 
30 SECONDS #7 
N F. G R 0 COLLEGE FUND 
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When young people have the ability to contribute to our country's 
progress ... they should have every opportunity for a good and 
thorough college education, For America needs all of us. 1Qll 
can help thousands of talented young people go on with their 
education ... by supporting the United Negro College Fund, Your 
gift will enable 32 private colleges provide a good education for 
some 24,000 students. Send your contribution to the United 
Negro College Fund at·--------------------------------------------
-------------------------------------· 
# # # # # # 
UNITED 
SPOT ANNOUNCEMENT 
30 SECONDS #8 
N E G R 0 COLLEGE FUND 
The picture America projects in Asia and Africa may be one of 
the most important means of assuring the survival of our 
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democracy. Graduates of the United Negro Colleges increasingly 
are choosing technical and teaching positions in under-developed 
nations the world over. Their sympathetic understanding of the 
problems ••• the scientific know-how they bring with them ••• help 
project a true picture of America. Help train more young people 
for this important work. Give to the United Negro College Fund. 
The address is _______________________________________________ __ 
-------------------------· 
# # # # # # 
U N I T E D 
SPO'r M:?iOUJifCEMENT 
20 SECONDS lt9 
N E G R 0 C 0 L L E G E F U N D 
Many graduates of the member colleges of the United Negro 
College Fund are serving in under-developed nations the world 
over. They help project a true Picture of America to our 
friends overseas. Help train more young people for this 
important work. Give to the United Negro College Fund in your 
community. 
# # # # # # 
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U N I T E D N E G R 0 C 0 1 1 E G E F U N D 
SPOT AN!WUNCEMENT 
20 SE.COND # 10 
Your gift to the United Negro College Fund may help a talented 
student obtain that coveted scholarship., .a devoted teacher get 
that new equipment for his science class.,,a college president 
approve a snrely-needed faculty raise. Give generously. The 
address is the United Negro College Fund, 
---------------------------------· 
# # # # # # 
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U N I T E D N E G R 0 C 0 L L E G E F U N D 156 
SPOT ANNOUNCEMENT 
20 SECONDS #11 
Thirty-two private, accredited colleges share in the United 
Negro College Fund appeals. Their urgent problems should be 
the concern of every thoughtful American. You can help solve 
their problems by contributing to the United Negro College 
Fund. Send your gift to the United Negro College Fund at 
--------------------------------------------------------------· 
# # # # # # # 
U N I T E D NEG R 0 C 0 L L E G E FUND 157 
SPOT ANNOUNCEI1lENT 
20 SECONDS # 12 
Give to the United Negro C allege Fund appeal. Through this 
Fund, 32 private colleges make a single appeal for public 
support. Thousands of young people depend upon these colleges 
for education. Send your contribution to the United Negro 
College Fund, 
------------------------------------------------· 
# # # # # # 
U N I T E D N E G R 0 C 0 L L E G E F U N D 158 
SPOT ANNOUNCEMENT 
10 SE:CONDS # 13 
Wi 11 you join forces with your fellow-citizens;.; those whose 
concern about American education goes beyond mere lip service? 
Give to the United Negro College Fund. 
# # # # # # 
10 SECONDS #14 
Support the United Negro College Fund. There are few projects 
doing so much; •• for so many ••• with so little; Give to the 
United Negro College Fund today. 
# # # # # # 
U N I T E D N E G R 0 C 0 L L E G E F U N D 
SPOT ANNOUNCEMENT 
10 SECONDS #15 
Through the United Negro College Fund ••• thousands of young 
Americans are helped to continue their education. Give 
generously to the United Negro College Fund appeal, 
# # # # # # 
10 SECONDS #16 
Thirty-two private colleges make a sinele appeal through the 
United Negro College Fund. Support these schools by giving to 
the United Negro College Fund campaign. 
# # # # # # 
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U N I T E D N E G R 0 C 0 L L E G E F U N D 
SPOT .!.NNOUNCEMENT 
5 SECONDS lrl7 
Educated citizens help keep America strong and prosperous. 
Give to the United Negro College Fund. 
# # # # # # 
5 SECONDS #18 
America's future depends on educating all young people of 
ability, Give to the United Negro College Fund, 
# # # # # # 
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U N I T E D N E G R 0 C 0 L L E G E F U N D 
SPOT iiNNOU!JCEI!IE:TT 
5 SEC(Ji"DS H9 
161 
Give thousands of young people a chance for college education. 
Give to the United Negro College Fund. 
# # # # # # # 
5 SECONDS #20 
One gift to the United Negro College Fund helps 32 private 
colleges and 24 thousand students. 
# # # # # # 
TV PUBLIC SERVICE FILM SPOTS 
1961 CAMPAIGN 
CONTENTS: (1) 4 films, black and white, 16mm, voice-over. 
2 one-minute films 
2 twenty-second films 
(2) Mimeographed texts of sound tracks 
of films. 
(3) Reprint of Advertising Council-
UNCF statement. 
We would be grateful for your cooperation in including 
the UNCF films among your public service announcements 
in behalf of our annual appeal. 
####### 
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CURRENT PUBLIC SERVICE THEMES TO WHICH ADVERTISERS 
NETWORKS AND STATIONS MAY WISH TO GIVE EXTRA 
RADIO -- OR TV -- SUPPORT 
APRIL 1-JUNE 15 -- UNITED NEGRO COLLEGE FUND 
In 1961, the United Negro College Fund is seeking to raise $2,250,000 for 32 
private, accredited colleges and universities -- all in the South. Twelve 
out of eighteen million Negro Americans live in the South. But there are 
still few white private colleges in the region granting even token admission 
to qualified Negro students. Scattered throughout this area, the UNCF 
colleges provide top-flight higher education for some 24,000 young men and 
women each year. The money raised by the Fund helps its member colleges pro-
vide scholarships for talented students, improve faculty salaries, purchase 
books for libraries and equipment for classrooms and laboratories. Although 
most students are southern Negroes, the United Negro Colleges are "open" 
colle~s, accepting all qualified students. The contributions these colleges 
make to American progress transcend regional boundaries. Their graduates 
live and work all over the nation. They serve as teachers, doctors, scientists, 
ministers, social workers and businessmen. The United Negro Colleges are also 
contributing to the development of many of the new nations of Asia and Africa. 
In these countries, UNCF alumni are working on American-sponsored teaching 
and scientific projects; their understanding and know-how place them among 
our finest ambassadors of good will to the colored peoples of the world. Over 
the past century, thousands of young Africans have secured their American 
education in the member colleges of the United Negro Colle~ Fund. Today, it 
is important that we help alleviate the critical need for trained people in 
nations newly emerging from colonial status. Film spots and slides for TV, 
live spot announcements and transcriptions for radio, may be obtained from 
the Public Information Office of the United Negro College Fund, 22 East 54th 
Street, New York 22, N.Y. PLaza l-0700. The United Negro College Fund cur-
rently meets the standards of the National Information Bureau. 
U N I T E D N E G R 0 C 0 L L E G E 
PUBLIC SERVICE TV FILM SPOT ANNOUNCEMENT 
TEXT OF SOUND TRACK -- ONE MINUTE FILM # 160 
MUSIC UNDER ••••• 
F U N D 
This is a rocket engineer in the making •••• 
This girl, a future physicist.,. 
And this child, what will he be? 
164 
One thing is sure. When young people have the 
ability to contribute something to our country's 
progress, they should have the opportunity to get 
a good and thorough college education, 
You personally can help thousands of talented 
young people go on to complete their education, 
Support the United Negro College Fund. 
In more than 30 private colleges ••• help provide 
classroom •• ,and laboratory equipment •• ,and top-
notch teachers. Help train many a budding scientist 
who might otherwise go undiscovered. Support the 
United Negro College Fund. 
Give generously in your own community ••• or send your 
gift to the United Negro College Fund, 22 East 54th 
Street, New York 22, N.Y. 
######## 
U N I T E D N E G R 0 C 0 L L E G E 
PUBLIC SERVICE TV FILM SPOT ANNOUNCEMENT 
TEXT OF SOUND TRACK -- ONE MINUTE FILM # 460 
MUSIC UNDER ••••• 
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F U N D 
The picture America projects in Asia and Africa 
may be one of the most important means of assuring 
the survival of our democracy, 
Graduates of the United Negro College increasingly 
are choosing,.teaching,,.technical,,,and scientific 
positions in underdeveloped countries the world over. 
Their sympathetic understanding and contributions to 
the advancement of the nations in which they serve ••• 
help project a true picture of America, •• to people 
who might otherwise never know it. 
Graduates of the United Negro Colleges bring the 
bright light of knowledge, and new hope for the 
future, and help make new friends for America, 
If you'd like to know more about the United Negro 
Colleges, write to United Negro College Fund at 
22 East 54th Street, New York 22, N0Y, 
####### 
U N I T E D N E G R 0 C 0 L L E G E 
PUBLIC SERVICE TV FILM SPOT ANNOUNCEMENT 
TEXT OF SOU"D TRACK -- 20-SECOND FILM # 120 
F U N D 
In the space age of today we must develop 
every potential scientist for tomorrow. 
Thousands of able young people are getting 
their education at the United Negro Colleges. 
To learn more about these fine schools, write 
to United Negro College Fund, 22 East 54th Street 
New York 22, N.Y. 
###### 
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U N I T E D N E G R 0 C 0 L L E G E 
PUBLIC SERVICE TV FILM SPOT ANNOUNCEMENT 
TEXT OF SOUND TRACK -- 20-SECOND FILM # 420 
F U N D 
Graduates of the United Negro Colleges.,, 
serving in under-developed nations the world 
over ••• help project a true picture of America 
to our friends overseas, 
If you'd like to know more about these fine 
schools, write to United Negro College Fund, 
22 East 54th Street, New Ycrk 2:, N.Y. 
####### 
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APPENDIX G 
EXAMPLES OF UNCP COLLEGE RADI O PROGRAMS 
NEGRO COLLEGE CHOIRS 
XAVIER UNIVERSITY CHOIR 
ABC RADIO NETWORK 
September 10, 1961 ABC #721 
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CHOIR: 
ANNOUNCER: 
CHOIR: 
ANNOUNCER: 
~HOIR: 
~NNOUNCER: 
~HOIR: 
GAUDEAMlB IGITUR, 10 seconds to humming, then under for •. 
Each week at this time, the ABC Radio Network, in 
cooperation with the United Negro College Fund brings 
you the choir of a member college of the Fund. Today 
we feature the choir of Xavier University, under the 
direction of James Yestadt. ( PAUSE) Our program opens 
with the Robert Bridges poem "MY SPIRIT SANG ALL DAY" •• ~ · 
set to music by the contemporary English composer 
Gerald Finzi. 
MY SPIRIT SANG ALL DAY Time 2~26 
The Xavier University choir now brings us a Johannes 
Brahms composition ••• "0 SAVIOR, THROV/ THE HEAVENS WIDEll 
0 SAVIOR, THROW THE HEAVENS V/ IDE Time 5:10 
For its next selection, the versatile Xavier University 
choir has chosen the delightful and famili ar English 
folk song 110, NO JOHN" ••• arranged by Eric H. Thiman. 
O, NO JOHN Time 1:24 
• 
NEGRO COLLEGE CHOIRS 
XAVIER UNIVERSITY CHOIR 
ABC RADIO NETWORK 
September 10, 1961 Page 2 
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ANNOUNCER: You are listening to the choir of Xavier University, New 
Orleans. From a small beginning in 1915 ••• when it was 
founded by the Sisters of the Blessed Sacrament to 
••• educate the colored Catholic youth of New Orleans 
Xavier has grown to include a College of Arts and 
Sciences, an excellent College of Pharmacy, and an 
outstanding Graduate School. Like other UNCF Colleges 
sponsored by various religious denominations, Xavier 
admits students of all creeds. (PAUSE) Among Xavier 
graduates serving the country and the world are an Air 
••• Force Major engaged in vital technical research 
a field representative of the Catholic Relief 
Organization in Africa ••• a senior inspector for 
California Air Pollution Control. Among the native 
Africans who were educated at Xavier are the manager 
of a recently established hospital in Nigeria and the 
First Secretary to the Ghana High Commission in India. 
(PAUSE) You can help Xavier and 31 other private 
colleges in the south to continue offering high quality 
education at the lowest possible cost. Just send a 
contribution to the United Negro College Fund, 22 East 
54th Street, New York 22, N.Y. (PAUSE) And now, back 
to the choir of Xavier University, who bring us William 
L. Dawson's 11AIN 1A THAT GOOD NEWS" and "0, ROCK-A MY 
SOUL," arranged by Jester Hairston. 
NEGRO COLLEGE CHOIRS 
XAVIER UNIVERSITY CHOIR 
ABC RADIO NETWORK 
September 10, 1961 Page 3 170 
CHOIR: AIN 1 A THAT GOOD NEWS 
0, ROCK-A MY SOUL 
Time 1:01 
ANNOUNCER: For its next number, the Xavier University Choir has 
chosen Hughs. Robertson's arrangement of "SWING L01N, 
SWEET CHARIOT". 
CHOIR: SWING LOW, SWEET CHARIOT Time 3:46 
ANNOill~CER: The Xavier University choir closes its program with the 
music of Irving Berlin ••• and the immortal words of 
CHOIR: 
Emma Lazarus, which are inscribed on the Statue of 
Liberty ••• "GIVE ME YOUR TIRED, YOUR POOR" •• ~ your 
huddled masses yearning to breathe free ••• the wretched 
refuse of your teeming shore ••• send these, the homeless, 
tempest-tossed, to me • • • I lift my lamp be side the 
golden door. 11 
GIVE ME YOUR TIRED, YOUR POOR Time 3:15 
ANNOUNCER: You have been listening to the choir of Xavier University, 
New Orleans, under the direction of James Yestadt. Thir. 
has been another in a regular weekly series featuring tb:3 
choirs of the member colleges of the United Negro College 
Fund. For more information about the College Fund, write 
for a free booklet to the United Negro College Fund, 
CHOIR: 
22 East 54th Street, New York 22, N.Y. (SNEAK THEME) 
This has been a presentation of ABC Public Affairs. The 
program has been brought to you by the ABC Radio Network 
and the affiliated station to which you are listening. 
This is speaking. 
GAUDEAMUS IGITUR, up strong to close. 
# # # # # 
NEGRO COLLEGE CHOIRS 
XAVIER UNIVERSITY CHOIR 
ABC RADIO NETWORK 
September 10, 1961 
COPYRIGHT INFORMATION 
ABC #716 
1. MY SPIRIT SANG ALL DAY •••••••••••••••••••••••••• Gerald Finzi 
(from "Collected Poems of Robert Bridges") - Oxford U, Press 
Carl Fischer, N.Y. 
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2. 0 SAVIOR, THROV/ THE HEAVENS WIDE (Op. 74, No. 2)Johannes Brahms 
G. Schirmer, Inc., N.Y. 
o, NO ~()}{~ •....•...••....•..•.....•.•...••.•.•• 
J. Fischer & Bros., Arr: Eric H. Thiman 
New York, N.Y. 
4, AIN'T THAT GOOD NgWS 1 ......................... Wm. L. Dawson 
Music Press 
Tuskegee Institute, Ala. 
5. 0 ROCK-A MY SOUL • • , •••••••••••••••••••• " •••••• , 
6. 
7. 
Schumman Music Co., 
N. Hollywood, Calif. 
Arr: Jester Hairston 
SWING IJ)V/, SV/1 ET CHARIOT ••• ••••••• , ••••••• , •••• 
J. C urwen & Sons Arr: Hugh S, 
London Robertson 
GIVE ME YOUR TIRED, YOUR POOR, •••••••••••••••• Irving Berlin 
Shawnee Press Inc., Arr: Roy Ringwald 
Delaware i7ater Gap, Pa. 
#### ### 
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NEGRO COLLEGE CHOIRS 
LIVINGSTONE COLLEGE CHOIR 
ABC RADIO NETI'lORK 
October 1, 1961 ABC #722. 
CHOIR: GAUDEAJ.i.US IGITUR, 10 seconds to hummillg... then under for ••• 
ANNOUNCER: Each week at this time, the ABC Radio Network, in cooperation 
with the United Negro College FUnd, brings you the choir of a 
member college of the FUnd. This week we feature the choir of 
Livingstone College, Salisbury, North Carolina. OUr program 
opens with Jiozart•s "AVE VERUM CORPUS." 
CHOIR: AVE VERID.l CORPUS Time 3;08 
ANNOUNCER: The Livingstone College choir continues vrith Lvovsky•s 
"HOSPODI PO!.iiWI11 • • • Lord Have J.:ercy. 
CHOIR: HOSPODI PO!.!IWI Time 1:2o9 
ANNOUNCER: For its next selection, the Livingstone College choir has 
chosen an anthem by Friedrich Niedt ••• "IN MIRTH AND IN 
GLADNESS • 11 
CHOIR: TIT MIRTH AND IN GLAD NESS Time 3:12 
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NEGRO COLLEGE CHOIRS 
LIVINGSTONE COLLEGE CHOIR 
ABC RADIO NET\TORK 
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October l, 1961 Page 2. 
AHNOilllCER: You are listening to the choir of Livingstone College, Salisbury, 
North Ca rolina. The college was founded in 1879 .. , and named 
in honor of David Livingstone, the great Christian missionary, 
philanthropist and explorer. From its beeinnine in one room of 
a parsonage , •• Livingstone has groYm until now its students 
come from almost every State in the United States, and from 
canada, Central America, the nest Indies, South Alnerica and 
Africa. Its physical plant has been ll1creased to ten large 
brick buildings and 316 acres of land, Livingstone is proud to 
number among its alumni a Judge in Ghana and a Postmaster in 
l!onrovia ••• the Secretary of the Board of Estimate in New York City 
and the President of Atlanta University ••• the Senior 
Bishop of the A.E.E. Zion Church and the Executive Director of 
the United Negro College FUnd,· (PAUSE) The United Negro College 
FUnd, of which Livinr;stone is a charter member, is a federation 
of accredited, private Negro colleges, all located in the South. 
Through its annual appeal, the UNCF offers you the opportunity 
to help colleges such as Livingstone continue to provide highest 
quality education at the lcw;est possible cost. Send your 
contribution to the United Negro College Fund, 22East 54th Street, 
New York 22, E .Y. (PAUSE) And nO'It, back to our concert. This 
time vre hear "CLIMB EV'"'.c.RY i.:OtJNTATI-1 11 ••• from Richard Rodgers 1 
"The Sound of !lusic" ••• arranged for Livingstone Is rromen Is 
Chorus by Charles Smith. 
NEGRO COLLEGE CHOIRS 
LIVINGSTONE COLlEGE CHOIR 
ABC RADIO NET'JORK 
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October 1, 1961 Page 3 
CHOIR: 
ANNOUl!CER: 
CHOIR: 
ANNOUl!CER: 
CHOIR: 
ANHOU!JCER: 
CHOIR: 
CLil.iB EVERY l:OUl!TAIN Time 3:27 
The next number , • • the familiar old English air, "DRIEK TO !.IE 
ONLY WITH THii!E EYES" ••• d.s performed by Livingstone •s Hale 
Chorus , •• and directed by a student •• , Melvin Rush of Horvrood, 
North Carolina. 
DRll!K TO i:E OHLY 1TITH THTI-!E EYES Time 2:38 
The Livingstone College Choir closes its program with Peter 
Tiil.,.ouslw•s arrangement of the "BATTLE IM:IN OF THE REPUBLIC." 
BATTlE lfl'hll OF THE REPUBLIC Time 5:57 
You have been listening to the choir of Livingstone College, 
Salisbury, North Carolina. This has been another in a regular 
vreekly series featuring the choirs of the member colleges of the 
United Negro College FUnd. If you would like to know more about 
the ColJ.ege Fund , • , m•ite for a free booklet to the United 
Negro College FUnd, 22 East 54th Street, NeVI York 2:2, N.Y. 
That•s the United Negro College FUnd, 22East 54th Street, 
New York 22, N. Y, (SNEAK THEi.!E) This has been a presentation 
of ABC Public Affairs, The program has been brought to you by 
the ABC Radio Network and the affiliated station to which you 
are listening, This is speaking. 
------
GAUDEAl.:US IGITUR, up strong to close. 
if # /,1 if If # # 
•• 
NEGRO COLLEGE CHOIRS 
LIVINGSTONE COLLEGE CHOIR 
ABC RADIO NET\70RK 
october 1, 1961 
1. AVE VERU1: CORPUS 
COPYRIGHT INFORLIATION 
•••••••••••••••••••••••••••••••••••• 
G. Schirmer 
Boston, Mass. 
ABC #722 
Mozart 
Arr t Johann l'iuller 
2.. HOSPODI FOi.iiLUI (Lord, Have Eercy) •••••••••••••••••• Lvovsky 
Neil A. Kjos i.iusic Co. 
3. TI,I MIRTH JJ1D D,1 GLA DNESS ••• , •••.••••• • •••••.•• , • • • • Friedrich f1iedt 
G, Schirmer 
Boston, Mass, 
4. CLllill EVERY i:OUNTAIN ••••• , •••• , •.••..•• , • , ••••.••• , •• Rodgers 
llZ'r 1 Charles Smith 
5. DRTI!K TO ::E OELY .. ITH TI:INE EYES , , , • , •• , , , , , , , , , , , •• Old Enelish Air 
The Lanson-Gould J.!usic Publishers ilZ'r: Alice Parker 
Rebert Shaw 
6. BATTlE I-M.IN OF THE 3EPUDLIC ••••••••• , , •• , ••••••••••• 
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Carl Fischer Arr: Peter T!ilhousky 
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NEW GOALS FOUNDED 1944 
for United Negro College Fund 
UNCF's 32 member colleges are keenly 
aware of the ferment of the times. Oppor-
tunity opens. new doors every day. Their stu-
dents must be prepared - now - to stride 
through them. 
With the ·need for skilled manpower so 
great - and the barrier of discrimination 
beginning to • crumble - all UNCF colleges 
must add new courses, recruit additional top-
level faculty, intensify training. 
These 32 independent accredited southern 
colleges are not state-supported. Their in-
come is derived from tuition fees, interest on 
small endowments and recurring church-
board grants. 
Located in a region where the need for 
higher education and the ability to pay for it 
are far out of balance, UNCF colleges must 
receive help from the general public to pro-
vide the difference between income and 
operating costs. 
The broadening of curriculum is expensive. 
Teachers with the highest qualifications must 
receive adequate salaries. To accomplish 
wh~t the times demand of them, UNCF col-
leges must, ask for greater support from 
thoughtful Americans throughout the country. 
2 
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FACTS about the fund 
The United Negro College Fund is a 
federation of independent, accredited col-
leges and universities joined to seek financial 
support through a single, annual, nation-
wide appeal. 
Founded in 1944 by the colleges themselves, 
UNCF was the first of America's "educational 
community chests." The member colleges be-
long to no other fund-raising group. 
UNCF colleges are not segregating institu-
tions. They have interracial trustee boards and 
integrated faculties. Although their student 
bodies are predominantly Negro, they wel-
come qualified applicants from all over the 
nation and the world. 
The purpose of UNCF is to help provide 
opportunities for top-flight higher education 
for thousands of young Americans-especially 
Negro Americans. UNCF helps its member 
schools: 
1 } Maintain high academic standards by 
providing funds to strengthen faculty, 
enlarge libraries, modernize laboratory 
equipment, add new courses. 
2} Provide scholarships for many promis-
ing students who, otherwise, could not 
go to-or continue in-college. 
3 
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The standards of UNCF demand that 
member colleges be accredited by the same 
regional education association that rates all 
colleges in the area. 
Accreditation is education's "seal of ap-
proval." To be accredited a college must 
have a highly trained faculty, large librar-
ies, fine laboratories, good classrooms 
and stable finances. Only graduates of 
accredited colleges are admitted to top-
level univ,ersities for advanced study. 
UNCF's 1961 graduates are studying at 
Brown, .Columbia, Cornell, Vanderbilt, 
Yale and the Universities of California, 
Chicago, ·Michigan and Pennsylvania, 
among others. 
UNCF includes 32 colleges and universi-
ties, all located in the South. 
Georgia has seven; North Carolina, six; 
Tennessee, four; Alabama, three; Texas, three; 
Virginia, three; Louisiana, two; Arkansas, 
Florida, South Carolina and Mississippi each 
have one. 
There are still few private, accredited col· 
leges and universities in these states that grant 
even token admission to Negroes. Yet some 
10 million Negroes live there. 
The goal of UNCF is to provide at least 10 
percent of the yearly educational budgets of 
its member institutions. In 1962 this requires 
$3 million. 
To raise this sum, more than 4,000 UNCF 
volunteers are conducting appeals across the 
country, East, West, North and South. 
4 
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FACTS about the students 
At least 22,000 of the 25,000 students 
enrolled at the 32 UNCF colleges come from 
southern Negro families. 
The U.S. Census Bureau Report compares 
median white and Negro family income in 
the South: 
·white Families 
$3,233 
Negro Families 
$1,263 
The financial struggle to send a son or 
daughter to college is doubly difficult for the 
Negro family. Few are admitted to the local 
colleges that have been traditionally closed 
to them. Fewer could afford the high fees 
required by colleges in other regions. 
Average costs per year for tuition, board 
and room at small colleges run $1600 to $1700. 
UNCF colleges hold average costs down to 
about half that amount. 
To help further, some 10,000 students at 
UNCF colleges receive scholarships. At least 
75 percent work their way through. 
If higher education is to be made available 
to young Negro men and women, it must be 
made available in the area where the majority 
of them live. 
Students from the North, East and West 
as well as from foreign nations can also be 
found on UNCF campuses. Among them are 
84 Africans - gaining an education at the 
schools that helped plant the feet of American 
Negroes firmly in democracy. 
s 
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FACTS about the graduates 
The UNCF colleges are proud to have pro-
duced most of America's Negro leadership 
over the past century. And their job contin-
ues. For example: 
America's teacher shortage has grown to 
138,000. It would be greater without UNCF 
graduates .. More than 50 percent of them 
choose teaching careers and are employed by 
schools and ·colleges throughout the nation. 
Today UNCF graduates also serve Ameri-
can industry. 'They are physicists, engineers, 
librarians, accountants, chemists, secretaries. 
The 1960 U. S. Census Report shows in-
creased Negro migration to urban centers. As 
part of this movement, UNCF -trained educa-
tors, ministers, lawyers, doctors and social 
workers provide responsible leadership for 
social adjustment throughout the country. 
In Africa and Asia, many UNCF alumni 
work with American scientific and teaching 
projects under both government and private 
auspices. Others serve as advisers to African 
delegations to the United Nations. 
Today a number of UNCF's African gradu-
ates hold responsible posts in the stable gov-
ernments of their newly independent nations. 
UNCF colleges have trained-and continue 
to train-young people whose work strength-
ens America at home and overseas. 
6 
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FACTS about the colleges 
Since Civil War days, when the oldest 
among UNCF's member colleges were 
founded, they have been a vital force in the 
evolution of the South. Reacting to the de-
mands of the times, they have accepted the 
challenge of each era. 
These colleges built their early programs 
on missionary precepts. Before the turn of 
the century many of them began to train 
craftsmen; they stressed teacher-education be-
tween the World Wars. Now they seek sup-
port to help their students take advantage of 
the explosion of job opportunities opening in 
business and the professions. 
Twenty-two UNCF colleges were estab-
lished in the 1860's and '70's. Their founders 
were religious men, representing northern 
churches. 
Southern Negro churches, concerned with 
the need for education, established many 
schools between 1880 and 1900. 
Most UNCF colleges retain their church 
affiliations but their faculties and student 
bodies represent many faiths. 
UNCF members include 23 four-year, lib-
eral-arts colleges, seven universities, one 
graduate and one professional school. Their 
combined enrolment amounts to nearly 25,000 
students. 
7 
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The four-year institutions all grant Bach-
elor of Arts degrees, Bachelor of Science de-
grees and teacher certification. Among them, 
Fisk University in Nashville, Hampton Insti-
tute in Virginia, Tuskegee Institute in Ala-
bama and Xavier University in New Orleans 
also offer advanced work and degrees. 
In addition, Xavier University includes a 
nationally recognized college of pharmacy. 
Dillard University in New Orleans, Hampton 
and Tuskegee grant degrees in nursing. Tus~ 
kegee, originally famed for its school of 
mechaniq=tl industries, is now recognized for 
its schools of veterinary medicine, engineer-
ing and agticultural science. 
UNCF's Atlanta University and Interde-
nominational' Theological Center - both in 
Atlanta-offer only graduate courses. 
Expenditures at UNCF colleges are care-
fully made. Little goes for frills or football 
stadiums. But libraries are growing at the rate 
of 50,000 new books a year-a $200,000 annual 
investment. 
Academic programs keep pace with current 
national needs. Last year courses were added 
in nuclear technology, chemistry and radia-
tion; in Russian and Swahili; in non-western 
and African studies. 
Through modest salary increases, the col-
leges have been able to retain good professors 
and add new faculty members. 
UNCF accounts are audited by Charles F. Rittenhouse 
& Co., Certified Public Accountants. Detailed informa-
tion is available upon request. 
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UNCF teachers face a more difficult job 
than is met on most campuses. They must help 
most of their students overcome 12 years of 
inadequate schooling. 
Yet, in four years, these colleges are ex-
pected to send forth graduates able to com-
pete in jobs or professional schools with other 
college-trained people. 
The long neglect of educational standards 
in southern elementary and high schools for 
Negroes cannot be corrected overnight. Reme-
dial courses and special tutoring-with inten-
sive work in mathematics, English and science 
are added to already heavy schedules. 
The high record of accomplishment by 
UNCF alumni is a tribute to their teachers. 
Tuition fees at UNCF colleges cover only 
44 percent of the cost of education. No student 
fully pays for his training at any American 
college but tuition fees usually cover 58 
percent. . 
UNCF colleges have been forced to raise 
their fees from an average $78 in 1944 to an 
average $405 in 1962. 
If tuitions are raised much higher, the col-
leges will price themselves beyond the reach 
of the young people who depend on them. 
The United Negro College Fund is endorsed by the 
National Information Bureau, and the national and 
Negro preu. It is listed by the Advertising Council 
and provides data to the National Better Business 
Bureau and Dun & Bradstreet. 
9 
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Scholarship aid is given to 40 percent of 
the students at the 32 UNCF colleges, double 
the national average. Eight grant scholarships 
to more than 50 percent of their students. 
Money raised in UNCF campaigns provides 
most of these scholarships. 
Adults in the areas are almost as familiar 
with UNCF campuses as the undergraduates. 
All the colleges present cultural programs 
open to the public; most participate in com-
munity projects; many conduct evening 
classes in academic subjects. 
Music, art; drama and the dance take on a 
special significance in culturally deprived 
communities. The fine concert and lecture 
series present~d in UNCF auditoriums attract 
overflow audiences of townspeople as well as 
students. 
One UNCF college has conducted an an-
nual clinic for Negro physicians and dentists 
for the past 50 years. Excluded from practice 
in a majority of southern hospitals and clinics, 
the Negro medical scientist finds it difficult to 
keep abreast of new developments. The value 
of these clinics cannot be overestimated. 
Many UNCF colleges conduct similar an-
nual conferences for the Negro minister-a key 
leader in almost every community. 
All unrestricted bequests to UNCF are set aside In 
a reserve fund. This fund provides extra security 
for the colleges and income from It helps meet annual 
campaign expenses. 
10 
APPENDIX H 
SAMPL.dS OF UNCF PUBLICATIONS 
FACTS about your support 
With the help of thoughtful Americans, 
UNCF has raised some $44 million since 1944. 
More than $26 million has bolstered the oper-
ating expenses of the colleges; $17,500,000 
built new structures and repaired the old. 
Each year men and women of stature lead 
the appeals nationally and in their own com-
munities. Will you lend them a hand? 
Contribute to UNCF in your community or 
send your gift to 22 E. 54th St., New York 22. 
1 962 CAMPAIGN OFFICERS 
LAWRENCE J. MAcGREGOH 
Chairman 
JoHN H. JoHNSON 
Vice Chairman 
GEORGE CHAMPION 
Treasurer 
JoHN D. RocKEFELLER 3Ro 
Chairman, National Council 
NATIONAL OFFICERS 
LuTHER H. FosTER 
President 
WILLIAM J. TRENT JR. 
Executive Director 
All gifts to UNCF are tax-deductible 
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This is the story of an idea - a concept as 
significant to the future of independent higher 
education as that of free enterprise to our 
economic life. Born of desperate necessity, 
nurtured by hope and plain old-fashioned courage, 
' it sparked a movement of national scope and 
consequence. It is not a story to be told by a 
single pen. It has been written into the record 
by the thousands of men and women who 
played their parts in its inception and 
development- people who saw in this new idea 
the familiar spirit of independence that has 
fathered all of our best endeavors. This is the 
story of the United Negro College Fund. 
1 
2 
I N 1943 the American attention was riveted upon a single objective-winning the war. That year our effort was spurred by the first glim-
mer of victory and by strange names in the news, names like Salerno .. 
the Solomons .. Ploesti .. Tarawa. 
In retrospect, no more unlikely time could have been chosen to 
catch the American ear with almost equally unfamiliar names like 
Tougaloo .. Morehouse .. LeMoyne .. Talladega. But these struggling 
· colleges for Negroes were desperately trying to do so, along with others 
that were better known, like Hampton .. Fisk .. Atlanta .. Tuskegee. 
And all had the same urgent story to tell. 
It had to do with the rapid rise in the cost of everything from chalk 
to textbooks - costs that were spiralling skyward while income fell off 
dangerously. It was concerned with the dwindling numbers of wealthy 
philanthropists upon whose generosity these first colleges for Negroes 
had depended so heavily in their early years. 
Most of all, their story had to do with the future- with the hopes 
of all the young Negroes who were seeking higher learning in ever-
increasing numbers. 
But their small voices were lost in the din of global war, and for 
many of these colleges there appeared to be no future at all in 1943. 
F. D. PATTERSON 
In the same year, in a quiet room overlooking the campus originally 
created by Booker T. Washington, a man sat at his desk gravely 
troubled. For it seemed to him that to close the doors of these colleges 
to the thousands of Negro youths who depended upon them, would 
be a disrnal wav to round out almost a centurv of useful achievement. 
' . 
And so, Frederick Douglas Patterson, Tuskegee Institute's third presi-
dent, put down his concern in a letter. 
It was an open letter to the presidents of other private colleges 
serving Negro youth, and it appeared in the columns of the Pittsburgh 
Courier, a national weekly newspaper, on January 30, 1943. 
Theirs was a vital stewardship, the letter reminded, for "the private 
colleges for Negroes have carried the brunt of our educational effort 
for the better part of that experience. They yet educate, to the extent 
of their means, nearly fifty per cent of those who receive college train-
ing ... " and it urged that they "pool their small monies and make a 
united appeal to the national conscience." 
Cover: Reprint of article by Dr. F. D. Patterson, Pittsburgh Courier, January 30, 1943. 
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The response was immediate. In Aprill9, 1943, fourteen presidents 
of private Negro colleges came together at Tuskegee, to explore ways 
and means of putting this new cooperative idea to work. 
The need for action was clear. Like their distinguished prede-
cessors, these presidents were recognized experts at stretching every 
last dollar as far as it would go. But the facts showed clearly that the 
dollars were just not there to be stretched. 
For with the changing tax pattern, gifts from individuals and foun-
dations had declined more than fifty per cent in less than twenty years. 
This had come ahout despite the increasing number of weeks the presi-
dents had spent on the road each year, seeking to raise what dollars 
they could, often from the same faithful sources. It is recorded that 
nine of them met each other in the same city where they had gone to 
ask for help from the same benefactor. 
Many of the colleges had piled up deficits, while others had dras-
tically curtailed their programs to fit the means at hand. Faculty sal-
aries were woefully inadequate. Physical plants were deteriorating 
because so little could be spared for upkeep. It was impossible to raise 
tuition fees because the students thev served came from the families 
" 
with the lowest income average in the United States. 
And so, together, the presidents set to work upon the first blueprint 
of a united plan to keep their colleges open for the youngsters yet to 
seek their services. There were differences of opinions to be ironed out 
- obstacles to be hurdled. But all were agreed upon one thing ... if the 
American people could somehow be made aware of the desperate situ-
ation facing the institutions that had contributed so much to America's 
progress, help surely would be forthcoming. 
In the hopefully anxious weeks that followed, they took their 
blueprint to others for opinion and counsel. They laid it before the 
heads of the great philanthropic foundations. Two that had long 
been devoted to the advancement of education for Negroes offered 
to help finance the beginnings of the joint enterprise. They were the 
General Education Board and the Rosenwald Fund. 
With initial financial aid promised, the presidents met again in 
September, 1943, at Atlanta University, their numbers now increased 
from fourteen to twenty-seven. 
There they tackled the question of membership. Obviously, they 
could not hope to underwrite all of the private colleges for Negro youth. 
Rather, they determined to invite only those which were already meet-
ing the educational standards set by the proper accrediting agencies 
of their region. Only in this way, they felt, could the public be assured 
of the quality of their work. It was agreed, too, that all must be tax 
exempt, privately supported 4-year colleges or professional schools. 
Next, they sought and found a method of dividing the proceeds 
that would be fair and equitable to all. In the face of the urgent needs 
for student scholarship funds, improved faculty salaries, classroom and 
laboratory equipment and library facilities, the question of how the 
money ~as to be used also found quick and unanimous agreement. 
And then they set a li,mit upon the help they would seek from the 
American' public. They agreed they would ask only for the minimum 
amount necessary to bridge the gap between income from tuition, 
endowment and church board grants and the actual costs of operation. 
And they pledged that they would seek that help only through one 
united annual appeal. 
The pattern cut, they incorporated their wholly new and untried 
idea under the membership corporation laws of New York State, and 
in April, 1944, the charter for the United Negro College Fund was 
granted. Its stated purpose was "to aid the cause of higher education 
for members of the Negro people in the United States." 
., 
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One month later, on May 26, 1944, the twenty-seven 
member colleges and universities(t launched the nation's 
first cooperative fund-raising campaign for public sup-
port of private higher education. They made their appeal 
in strong, united voice and this time, America listened. 
Among the words heard were those of John D. Rocke-
feller, ]r., Chairman of the new organization's National 
Council. 
"Several years ago Fisk University, one of the 27 
institutions in the United Negro College Fund, indicated 
its desire to confer an honorary degree upon me. While 
my relationship to the General Education Board and the 
Rockefeller Foundation made a declination necessary on 
the grounds of general policy, I went in person to Fisk 
to say at its 75th anniversary that there was no educa-
tional institution of higher learning in the country from 
which I would be prouder to receive an honorary degree 
than from Fisk. 
" ... The General Education Board was established 
and financed by my father, having largely in mind the 
promotion of Negro education. I, myself, have visited 
and contributed to many of the Fund's member institu-
•cHARTER MEMBERS: Atlanta University- Atlanta University 
School of Social Work- Bennett College- Bethune Cookman Col-
lege- Clark College- Dillard University- Fisk University- Gam-
mon Theological Seminary- Hampton Institute- Howard University 
-Knoxville College- Lane College- LeMoyne College- Lincoln 
tions and have known and counted among my valued 
friends numbers of their leaders. In the light of these facts, 
I unqualifiedly endorse this campaign and the colleges 
which it represents. 
"Against this background of inherited and lifelong 
interest in the Negro race it is not strange that, with 
all thoughtful people, I should regard as a problem of 
the greatest importance, the wise adjustment to the life 
of the nation of this large segment of our population. I am 
profoundly convinced that this united campaign, partic-
ipated in by both races working and giving side by side, 
will do much to further mutual understanding, forbear-
ance and progress by agreement. 
"Because this campaign is both constructive and co-
operative,. it offers to every citizen an unusual opportu-
nity to indicate concretely his interest in and good will 
for the Negro race. To ihdustry, likewise, it brings a 
similar opportunity and responsibility, for industry is 
increasingly concerned in a wise and just solution of this 
great national problem - a problem which, if rightly 
dealt with, can and should be converted from a great 
problem to a source of great enrichment to our national 
life in many important spheres." 
University - Livingstone College - Morehouse College - Morris 
Brown College- Philander Smith College- Samuel Huston College-
Shaw University - Spelman College- Texas College -Tillotson Col-
lege- Tougaloo College- Tuskegee Institute- Virginia Union Uni-
versity- Wiley College. 7 
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Immediately the daring and courage of these presidents of Negro 
colleges, who were asking for money for education in time of war, 
stirred the interest of the nation. Columns of news and editorial com-
ment were devoted to this new effort by the national press. Contribu-
tions came from all over the country- from individuals of both great 
means and small - from philanthropic foundations - church boards 
and labor unions. They came unsolicited, from men and women in our 
fighting forces in Europe and the Pacific, many of them alumni of the 
united colleges who had read of this bold enterprise in the news 
from home. 
In 1944, and in each of the succeeding drives, their goal approxi-
mated ten per cent of their combined operating budgets- the critical 
ten per cent needed to assure the fully effective use of the remaining 
ninety. As the importance of the work being done by the Fund and its 
member colleges became more widely recognized, support steadily 
increased. Some measure of the Fund's growth can be taken in this 
record of its first decade of operation. 
THE FIRST TEN YEARS - 1944-53 
Labor Unions and 
Individuals Corporations Foundations Other Groups TOTAL 
1944 $332,000 $228,000 $163,000 $ 42,000 $ 765,000 
1945 445,000 360,000 195,000 75,000 1,075,000 
1946 395,000 263,000 216,000 56,000 930,000 
1947 449,000 292,000 209,000 80,000 1,030,000 
1948 464,000 321,000 199,000 88,000 1,072,000 
1949 485,000 363,000 191,000 120,000 1,159,000 
1950 475,000 384,000 233,000 118,000 1,210,000 
1951 522,000 414,000 235,000 139,000 1,310,000 
1952 521,000 419,000 272,000 163,000 1,375,000 
1953 547,000 454,000 264,000 176,000 1,441,000 
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But figures tell only one side of the 
story. The Fund is much more than a mere 
instrument of financial aid. Its full worth can 
only be measured in terms of the resources it 
has husbanded- the good colleges it helped 
to keep open and to make better- the thou-
sands of educated citizens it has given the 
nation. 
To the presidents ... the faculties ... the 
students and the graduates of the colleges it 
represents, the Fund means even more. It is 
the spirit-lifting picture of a lot of Americans 
getting together to build a good future in a 
good country. And to those Americans who 
worked in its campaigns, it is a new and enrich-
ing experience in interracial understanding 
and cooperation. 
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Prior to 1854, higher education for Negroes 
in the United States was a bold and untried 
concept. The story of its rise and early devel-
opment is the story of the private Negro col-
leges. 
Their intertwining histories are rich intra-
dition and drama. The oldest is Lincoln Uni-
versity in Pennsylvania. It had its start in 
1854, when a Presbyterian minister, John 
:Miller Dickey, moved by the plight of promis-
ing Negro students for whom there were no 
existing higher educational opportunities, 
mortgaged his home to purchase the 30-acre 
site of this first college for Negro youth. 
In 1865, at the close of the Civil War, the 
groundwork was laid for Atlanta University by 
two schools that sprang up in the midst of pov-
erty and ruin. One was started in a church by 
two ex-slaves eager to share their meagre 
knowledge- the other by a Northern Mission-
arv, in an abandoned railroad box car which , 
was later rolled on its own wheels onto the 
present university site. 
Talladega's first classes were held in Old 
Swayne Hall, which still stands on its Alabama 
campus. \Villiam Savery, an unlettered carpen-
ter, had labored in bondage to help erect it in 
1852. Ten years later a Yankee soldier 
scratched "prisoners of war" on one of its win-
dows. In 1867, it was opened as a school for 
the children of Freedmen, and William Savery 
lived to see three of his children receive 
diplomas. 
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The next year, Fisk University began as a "Colored High School" in 
what had been a military hospital in Nashville, Tennessee. Jubilee Hall 
stands on its campus today as a monument to a courageous little group 
of students who, in 1871, three years after the school was opened, set 
off to sing money for their struggling college out of the hearts and 
pockets of everyone who heard them in the V nited States and Europe. 
The earliest school for Freedmen west of the Mississippi, Philander 
Smith College, was also begun in 1868, in Little Rock, Arkansas. 
Tougaloo College was established on an abandoned plantation a year 
latt-'r, in 1869, in Mississippi. 
Even before the shooting was over at Fort Monroe, Virginia, 
Hampton Institute held classes in a small Courthouse, in 1868, with 
two teachers and fifteen students. Admission requirements were "sound 
lwalth, good character, and the intention to become a teacher." 
Thirteen years later, a graduate of Hampton, Booker T. Washing-
ton, was to start Tuskegee Institute in Alabama, in a small colored 
church which its members offered for this purpose. In a letter dated 
July, 1881, he wrote: "I opened school last week. At present I have over 
forty students, anxious and eager young men and women ... " 
That same year, two New England women started the first college 
fc!r Negro women - Spelman, in Atlanta. The first class in 1881 was 
composed of eleven women "ambitious to learn to write their own 
names, count change, and read the Bible." 
' 
All of these colleges had their roots in the Christian church. They 
rose out of the selfless efforts of both white and Negro church leaders 
to bring education to a people starved for learning. 
In the c<mfusion and despair that followed the Civil War, the flow 
of missionaries from the North swelled to crusade proportions. Sent 
by the American Missionary Association and other single denomina-
tions, they founded school after school, under any roof that was handy. 
Out of this earlv movement came three other Atlanta institutions -
Morehouse which was first organized in Augusta, Georgia, in 1867, 
and Clark which had its beginnings as a primary school in 1869. A 
., 
little more than a decade later, the institution 
that was to become America's outstanding cen-
ter for the training of Negro ministers, Gam-
mon Theological Seminary, came into being. 
In North Carolina, Shaw, the first of two 
colleges to be established in Raleigh, was 
given its start in 1865.. A chaplain who had 
served in the Union Army, Henry Martin 
Tupper, was its unselfish founder. He used the 
$500 he had saved in the army to purchase its 
first site. Two vears after, the charter for St. 
Augustine's Cdllege in that city was granted 
under the revised code of North Carolina "to 
promote the education of colored people of 
the United States." 
Other men and women who gave of their 
fortunes as well as themselves brought two 
more institutions into being in North Carolina 
-Johnson C. Smith, which was founded as 
Biddle Memorial Institute in Charlotte, in 
1867, .and Bennett in Greensboro, in 1873, 
which later devoted itself to the education of 
Negro ~omen. 
In neighboring South Carolina, Benedict 
College was established in Columbia in 1870, 
for the education of "teachers and preachers." 
And the work went on in the South with the 
founding of Virginia Union University in 
Richmond in 1899 and two colleges in Mar-
shall, Texas-Wiley in 1873 and Bishop in 1881. 
In Memphis, Tennessee, just four years 
after twelve Negro schools and four Negro 
churches had been burned to the ground 
"until there was not left in Memphis a single 
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schoolhouse or church for the use of the colored people" a new school 
arose in 1870. A Pennsylvania physician, Dr. F. Julius LeMoyne con-
tributed the initial funds for it and the college still honors his name. 
Another Tennessee college, Knoxville, followed in 1875. 
In Louisiana, the two schools from which Dillard University was 
to emerge were founded in New Orleans in 1869. Much later, Xavier, 
the world's only Catholic University established for the higher educa-
tion of Negroes, got its start there. 
Negro church leaders used their meagre resources to start other 
colleges in the South. The first was Samuel Huston established in 
Austin, Texas, in 1876. Later it merged with Tillotson College founded 
in Austin by the American Missionary Association. Subsequently, 
Negroes opened Texas College, in Tyler, in 1894. 
Livingstone College in Salisbury, North Carolina, had its origin in 
an old-fashioned camp meeting in 1879, when a group of Negro min-
isters began to collect the first pennies toward the start of Zion W elsey 
Institute. It was re-named in honor of Robert Livingstone, the son of 
the famous missionary, who died in a Confederate prison which then 
~toad on the present college site . 
. Lane College in Jackson, Tennessee, had its beginning in 1882, 
Morris Brown in Atlanta in 1887. Both white and Negro church leaders 
helped to found Paine College in Augusta, Georgia, in 1883. 
The first institution for the higher education of Negroes in Florida 
was Cookman Institute, founded in 1872, one of the two schools from 
which Bethune-Cookman emerged. The other was begun by Mary 
McLeod Bethune, a woman who rose from a slave family to become 
one of the great forces of Negro progress in the United States. 
In the light of their beginnings, the achievements of these colleges 
argue well for the wisdom of their founders. Over the past century they 
gave America the vast majority of its outstanding Negro leadership. 
Among the grandchildren of their first students are today's 4000 Negro 
physicians-2000 dentists-1400 lawyers-most of the distinguished 
ministers and educators, businessmen and skilled technicians. 
Today, thirty-one of these pioneering insti-
tutions make up the United Negro College 
Fund. Again, the Fund's first decade is the 
yardstick by which their growth and progress 
as a united group, is measured. 
In 1944, the 31 colleges now associated in 
the Fund were serving 15,051 students. Ten 
years later, over 20,000 were sharing in the 
benefits of the Fund's annual appeals, and 
their numbers have increased each year since. 
For the past several years, the total enrollment 
has been over 23,000. 
In 1944, the value of the plant, grounds 
and equipment of the member colleges was 
$33,105,542.28. In 1953 it was $51,423,000 
and 4as since increased. Endowment totalled 
$40,759,650 in 1944- $50,844,806 in 1953. 
But even though it has grown in the several 
years since, the total endowment of all 31 col-
leges is today still less than that of many single 
American universities. 
In 1944 the Fund's member institutions 
graduated 2,300 persons. In 1953 a total of 
3,445 degrees were granted, of which 3,114 
were undergraduate and 333 graduate degrees. 
During the Fund's first decade, the colleges 
were enabled to make steady improvement in 
their faculties. Salaries were more than doit-
bled and the number of staff members greatly 
increased. By 1953, the teaching staff com-
prised 1,427 full-time faculty members and 
15 
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151 part-time teachers. 
In 1953, the average tuition fee of the 31 member colleges was $273. 
As small as that figure seems, it was up from an average of $78 in 1944. 
Again, in 1953, the average amount paid by the student for tuition, 
board, and room at the member colleges was only $626. Compared to 
a national average of more than $1200, this is an extremely modest 
amount, yet most of the students of the Fund's colleges require some 
scholarship or work aid to stay in school. 
In the first year that the Fund was organized, student scholarship 
aid, for all practical purposes, was non-existent at these colleges. 
During the first ten years of united effort, funds for this purpose were 
made increasingly available, until in 1953, they were able to provide 
$705,971 in scholarship aid. This has helped to make higher education 
possible for thousands who otherwise could not go to college. 
These colleges are situated in 12 states, 11 of them in the South. 
Seven are in Georgia, five each in North Carolina and Texas, two each 
in Alabama, Louisiana and Virginia and one each in Arkansas, Florida, 
Pennsylvania, South Carolina and Mississippi. 
They are currently training more than 90 per cent of all Negro stu-
dents enrolled in this country's accredited, private colleges. Though 
the majority come from the Southern states where the colleges are 
loc,ated, nearly 12 per cent come from Northern and Western states. 
Their combined student body represents, on the average, some 44 
states, the District of Columbia and as many as nine foreign countries. 
The graduates of these colleges live and serve in every section of 
the United States, contributing to the well-being and progress of the 
community, large or small, and to greater understanding and good will 
among its people. 
In the years since the Fund was formed its colleges have been 
enabled to improve their educational programs and physical plants, 
immeasurably. Thus, they have been strengthened by the support of 
generous Americans for the tremendous challenges of the second half 
of the twentieth century. 
'~ala/~ Jl,bUid have 
an ~al cltance "" 
ABRAHAM LINCOLN 
Just one hundred years after the emer-
gence of the first college for Negroes in the 
United States, the highest court of the land 
reached a decision as inevitable as it was 
momentous. On May 17, 1954, it unani-
mously ruled that to separate some of our 
children from others in the public schools, 
solely because of race, violated the constitu-
tion. And on that date, the American ideal 
of equality of opportunity took on a new 
meaqing . 
. 
This historic decision was the culmination 
of a long continuing effort to reconcile Amer-
ican pra'ctice with American principles. In the 
vanguard of that effort were the private col-
leges established for Negro youth. Though cus-
tom made them segregated institutions, the 
Fund's member colleges were never segregat-
ing institutions. The charters of many of them 
were all inclusive from the start. Those which 
circumstances forced to be restrictive in the 
beginning, have since been revised. Thus, in 
accordance with the intent and the spirit of 
the Court's ruling, their doors have been 
opened to all qualified American youth. 
17 
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The majority of the Fund's colleges were interracial in ongm. 
With integrated faculties, they never lost their interracial character. 
During the first century of their existence, they were unique labora-
tories of human relations where those who shared in so few of Democ-
racy's blessings were taught to understand its promise. Their teachers 
were not teachers by race, but devoted educators, white and Negro, 
who worked not for material rewards, but for a great purpose. 
Over the years, the Fund's colleges have been centers of interracial 
communication in the South. When all other avenues were closed, men 
and women of good will of both races could meet on their campuses 
to discuss their common problems. Out of such gatherings came many 
continuing programs - the Race Relations Institute held annually at 
Fisk University- community and regional interracial councils, inter-
racial student groups and exchange programs. These constructive 
forces for greater understanding among people of diverse races and 
religions helped to pave the way for the opening of a new chapter in 
the history of American education on May 17, 1954 . 
. But history has demonstrated that no important change in a way of 
life is ever accomplished casually or quickly. The orderly development 
bf the nation's new pattern in education will be time-taking and will 
require understanding, unified effort and responsible leadership. 
In the inevitable years of transition, the Fund's colleges, by virtue 
of their experience and geographic location, will serve their region 
and the nation as centers of reason and influence. They will be vital 
well-springs of the conscientious, able leadership that these serious 
times call for so desperately. 
Regardless of the length of the transition period, it is essential to 
the continued progress of our free society that this generation of college-
age Negroes be given the opportunity for education. The Fund's col-
leges are located in those states where 73% of college-age Negroes live. 
While the doors of most other private and state colleges of that region 
remain closed to them, the Fund's institutions must carry the major 
share of that responsibility. 
., 
The removal of legal barriers to education 
cannot remove the dollar barrier that exists 
for Negro students. A study of the median 
family income in those states where the Fund's 
colleges are located reveals that the economic 
struggle for Negroes seeking to go to college 
is from two to three times as great as for other 
students of that area. The Fund's colleges 
must continue to keep tuition fees low and to 
provide student scholarship aid for the many 
years it will take to close this economic gap. 
In the decade ahead, when education ex-
perts predict that the number of students in 
our colleges and universities will pass the fiv~ 
million mark - nearly double the present en-
rollment - the Fund's colleges must help to 
meet this vast human need for education. As 
an integral part of this country's network of 
private, accredited institutions of higher learn-
ing, they will continue to contribute to the real 
strength of America- its educated, well-
informed citizenry. 
When future historians record the full story 
of these colleges which came into being be-
tween 1854 and 1900 mainly to educate the 
sons and daughters of Freedmen, they will say 
that these institutions had made so great an 
imprint on American life and that their stand-
ards of work had become so excellent that by 
the middle of the twentieth century they were 
serving the whole nation, rather than a part. 
This will be a great tribute to American 
Democracy. 
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UNITED NEGRO COLLEGE FUND, INC. 
22 EAST 54TH STREET, NEW YORK 22, N. Y. 
THE MEMBER COLLEGES 
t 0 # ATLANTA UNIVERSITY Atlanta, Ga. Founded: 1865 
0 BENEDICT CoLLEGE Columbia, S. C. Founded: 1870 
0 BENNETT COLLEGE Greensboro, N.C. Founded: 1873 
0 BETHUNE-COOKMAN COLLEGE Daytona Beach, Fla. Founded: 1872 
0 BISHOP COLLEGE Marshall, Texas. Founded: 1881 
° CLARK COLLEGE Atlanta, Ga. Founded: 1870 
0 DILLARD UNIVERSITY New Orleans, La. Founded: 1869 
t° FISK UNIVERSITY Nashville, Tenn. Founded: 1866 
:t: GAMMON THEOLOGICAL SEMINARY Atlanta, Ga. Founded: 1883 
0 HAMPTON ' INSTITUTE Hampton, Va. Founded: 1868 
0 HUSTON TILLOTSON COLLEGE Austin, Texas. Founded: 1876 
0 JOHNSON c. SMITH UNIVERSITY Charlotte, N. C. Founded: 1867 
° KNOXVILLE COLLEGE f.noxville, Tenn. Founded: 1875 
0 LANE COLLEGE Jackson, Tenn. Founded: 1883 
0 LEMOYNE COLLEGE Memphis, Tenn. Founded: 1870 
§LINCOLN UNIVERSITY Lincoln University, Pa. Founded: 1854 
Liberal Arts College 
until 1929. Graduate 
and professional work 
after 1929- Non-sec-
tarian 
Liberal Arts College 
and School of Theology 
-Baptist 
Liberal Arts College 
for Women - Metho-
dist 
Liberal Arts College 
and Vocational Courses 
(Co-ed)- Methodist 
Liberal Arts College 
and School of Theology 
(Co-ed)- Baptist 
Liberal Arts College 
(Co-ed)- Methodist 
Liberal Arts College 
and Collegiate School 
of Nursing (Co-ed) -
Congregational and 
Methodist 
Liberal Arts College 
and Graduate School 
(Co-ed) - Congrega· 
tiona) 
School of Theology 
(Co-ed) -Methodist 
Department of Teacher 
Educational and Tech-
nology; Nurse Educa-
tion, Home Economics, 
Business and Agricul· 
ture - Non-sectarian 
Liberal Arts College-
(Co-ed) - Methodist 
and Congregational 
Liberal Arts College 
and School of Theology 
(Co-ed) -Pr,esbyterian 
Liberal Arts College 
(Co-ed)-United Pres-
byterian 
Liberal Arts College 
(Co-ed) - Christian 
Methodist Episcopal 
Liberal Arts College 
(Co-ed) - Congrega-
tional 
Liberal Arts College 
and Theological Semi· 
nary (Men's School)-
Pres,byterian 
0 LIVINGSTONE COLLEGE Salisbury, N. C. Founded: 1879 
i' 0 MoREHOUSE CoLLEGE Atlanta, Ga. Founded: 1867 
Liberal Arts College 
and Theological Semi-
nary (Co·ed) - African 
Methodist Episcopal 
Zion 
Liberal Arts College 
for Men and School of 
Religion - Baptist 
0 MoRRIS BROWN CoLLEGE Atlanta, Ga. Founded: 1881 Liberal Arts College 
and Theological Semi-
nary (Co-ed)-African 
Methodist Episcopal 
0 pAINE COLLEGE Augusta, Ga. Founded: 1882 Liberal Arts College (Co-ed) - Methodist 
and Christian Metho-
dist Episcopal 
0 0 PHILANDER SMITH COLLEGE Little Rock, Ark. Founded: 1877 Liberal Arts College 
with emphasis on So· 
cia! Sciences and Arts 
(Co-ed) - Methodist 
0 ST. AuGUSTINE's CoLLEGE Raleigh, N. C. Founded: 1867 Liberal Arts College (Co-ed) - Protestant 
Episcopal 
0 SHAW UNIVERSITY 
i' 0 SPELMAN COLLEGE 
t 0 TALLADEGA COLLEGE 
0 TEXAS COLLEGE 
0 TouGALOO COLLEGE 
0 TUSKEGEE INSTITUTE 
Raleigh, N. C. Founded: 1865 
Atlanta, Ga. Founded: 1881 
Talladega, Ala. Founded: 1867 
Tyler, Texas. Founded: 1894 
Tougaloo, Miss. Founded: 1869 
Tuskegee Institute, Ala. Founded: 1881 
Liberal Arts College 
and School of Religion 
(Co-ed)- Baptist 
Liberal Arts College 
for Women- Baptist 
Liberal Arts College 
(Co-ed) - Congrega-
tional 
Liberal Arts College 
(Co-ed) - Christian 
Methodist Episcopal 
Liberal Arts College 
(Co-ed) - Congrega-
tion,al 
Schools of Agriculture; 
Mechanical Industries; 
Home Economics; 
Nurse Training; 
Teacher Tra.ining; 
Veterinary Medicine 
and Commercial Die-
tetics (Co-ed) -Non· 
sectarian 
0 VIRGINIA UNION UNIVERSITY Richmond, Va. Founded: 1899 Liberal Arts College 
and Graduate School 
of Religion (Co-ed) -
Baptis·t 
0 WILEY COLLEGE 
0 XAVIER UNIVERSITY 
KEY TO SYMBOLS 
Marshall, Texas. Founded: 1873 
New Orleans, La. Founded: 1917 
Liberal Arts College 
(Co-ed) -Methodist 
Liberal Arts College 
and Graduate School; 
School of Pharmacy 
(Co·ed)-Roman Cath-
olic 
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Statement from the Board of Directors 
., of the United Negro College Fund, Inc. 
The past 
T HE .PRIVATE NEGRO COLLEGE is unique in the American social order for more reasons than its racial designation. In fact, its identity as a "Negro college," while never a cause for shame, 
was an identity that was imposed, deriving from the most easily ob-
servable aspect of the college-its Negro student body-rather than 
growing out of the essential meaning and purpose of the institution. 
Obviously there is no educational uniqueness in racial designation 
alone. Nor can there be a proper expression of the heritage of the Negro 
college without a closer examination of the original atmosphere sur-
rounding its founding. Beyond any surface identity, the heritage of 
the Negro college is found in a remarkable expression of humanitarian-
ism which forms one of the brightest chapters in American history. 
From the beginning, the uniqueness of the private Negro college was 
found in a remarkable blending of cultures, a zeal to uplift former 
slaves, and an audacious faith in the potentialities of the freedmen. 
Only two Negro colleges were founded prior to 1865: Lincoln, by the 
Presbyterians, in 1854; Wilberforce, by the African Methodists, in 
1856. Stirred by the tremendous needs of the recently freed people, 
the major church boards began the establishment of Negro colleges 
immediately following the Civil War. 
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New England teachers who journeyed south were the first to offer 
liberal education to the illiterate freedmen. The founders of Negro 
colleges dared to believe in the ability of former slaves to be educated 
in a time and region where this was adamantly doubted. Moreover, 
the zeal which these founders brought to their task in the midst of 
poverty and discouragement was unique. Before 1867, the American 
Missionary Association had founded Fisk and Atlanta Universities. By 
1870, the Methodists were sponsoring Clark and Claflin; the African 
Methodists, Allen; the Episcopalians, St. Augustine's; the Presbyteri-
ans, Johnson C. Smith; the Baptists, Morehouse and Shaw. In brief, 
within twenty years following the Civil War, most of the Negro private 
colleges now in existence were established. 
The faith which prompted the founding of the private Negro college 
was expressed in several specific ways. It has already been suggested 
that the term "Negro college" oversimplifies the real meaning of these 
institutions. True, their founders were interested in establishing col-
leges to meet the desperate need of the Negro people for education; 
but they were no less interested in establishing the kind of colleges in 
which human dignity and democratic idealism would form a creative 
contrast to the earlier life of their students. Therefore, while it was 
natural that these colleges became known by their major area of 
service, they set no limits upon the task to be accomplished or the 
race of their students. 
Charters 
The charters of these institutions were liberal, both in the academic 
and social sense. While some contained terms of identification, they 
never contained terms of restriction. These schools were chartered with 
the remarkably broad powers to offer instruction from elementary 
grades through graduate work. They were chartered to serve all people 
who desired to attend though their major concern was the needs of 
Negro youth. In most instances, race was not mentioned in their 
charters. When race was mentioned, it was just as often to prohibit 
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exclusion of students or faculty on the basis of race as it was to identify 
areas of major service. Even today, the charters of the private Negro 
colleges are among the most liberal in American higher education. 
The founders of the private Negro colleges sought earnestly to express 
the liberality of their charters in all relationships with the student. 
Prior to 1856, a mere handful of Negroes had attained higher educa-
tion. As late as 1876, fewer than 300 Negroes had received bachelor's 
degrees and fewer than 100 had received professional degrees. For 
many people in the southern region, these statistics provided sufficient 
evidence to declare that Negroes could not be educated. Yet, in spite 
of the opposition, the founders dared to establish colleges in which 
liberal education for Negroes was the goal. 
A venture of faith 
From the beginning, the private Negro college sought the full develop-
ment of its students. The first teachers were persons of unusually broad 
training and Christian devotion. The early sponsors were primarily 
church boards that sought a creative outlet for their belief in brother-
hood. Those who supported these colleges did so in the firm belief 
that they were helping to provide a sound education for persons of 
great potential development. They did not wait for the concrete fact 
to support their faith. It was a faith which found its validity in the 
inherent worth and dignity of man, a major premise of the Christian 
commitment of these founding ·'church boards. 
The type of education which takes place under such circumstances is 
usually transforming. American education has seen few instances in 
which so much was accomplished with so little. The students' hunger 
for learning on the one hand and the teachers' devotion to teaching 
on the other produced a combination of liberal learning and missionary 
zeal. The physical plants were incredibly poor but the vigor and 
dedication of the human resources were generous compensations. 
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Leadership 
It is never easy to outline the concrete achievements of formal educa-
tion. One fact, however, is abundantly clear; the private Negro colleges 
produced the first generation of Negro leadership and since that time 
have continued to develop leaders whose achievements rank high on 
any scale of values. It was from these colleges that the first teachers 
for the publicly supported colleges and the public schools came. They 
produced the educated Negro ministry and were the first to provide 
opportunities in the other professions such as medicine and law. 
The Negro private colleges produced leadership that has enriched the 
main stream of American culture. To illustrate: the contributions of 
Charles S. Johnson, a graduate of Virginia Union, as a sociologist; John 
Hope Franklin of Fisk, as an historian; Louis T. Wright of Clark, and 
T. K. Lawless of Talladega, as medical scientists, are not seen in purely 
racial terms. 
Booker T. Washington, a graduate of Hampton, Walter White of 
Atlanta University, J. E. K. Aggrey of Livingstone, William E. B. DuBois 
of Fisk, Martin Luther King of Morehouse, Thurgood Marshall of 
Lincoln, were-or are-Negro leaders. In a larger sense, however, they 
were-and are-national leaders by the nature and worth of their con-
tribution. Their names are part of a long list of alumni whose lives and 
works form the most concrete justification for the support of the private 
Negro colleges. 
Mutual respect 
The cooperation of white and Negro people in an atmosphere of 
mutual respect and dignity was characteristic of the Negro colleges 
from the beginning. As other institutions of higher learning in the 
southern region take slow and painful steps toward integration, it needs 
to be remembered that the private Negro colleges began and continue 
as a cooperative educational venture of the two races. Almost from the 
beginning, their boards of trustees and their faculties were interracial. 
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In ·a number of cases, there were students of both races. The heritage 
has been one of inclusion rather than exclusion. 
Whatever form American higher education takes in the future, the 
heritage of the private Negro college will be needed. Charters that are 
liberal enough to express our major democratic beliefs; vital and per-
sistent faith in the potentialities of all people; zeal for intellectual 
adventure; the production of leadership that is rigorous in scholarship 
and sensitive to social responsibility; an atmosphere in which brother-
hood becomes fact as well as profession-this is the heritage of the 
private Negro college which it continues to develop into education of 
the highest quality for all who seek it. 
The present 
FOR THE ACADEMIC YEAR 1959-1960, the 71 private institutions of higher learning for Negroes had an enrolment of 28,380, or ap-proximately 33 per cent of the Negro students attending pre-
dominantly Negro institutions. 
Of the 71 institutions, 30 are regionally accredited without condition; 
15 are regionally accredited with condition, and 26 are unaccredited. 
Thus, 45 of the private Negro colleges meet, substantially, the exact-
ing standards of American institutions of higher learning-institutions 
competent to prepare students for constructive and responsible roles 
in the American economy and social order. 
Program and philosophy 
The overwhelming majority of these institutions are liberal arts col-
leges with programs of teacher education. As liberal arts colleges, they 
are preparing promising students to study for such professions as 
medicine, law, college teaching, social work, and the ministry and also 
for careers as scientists, business leaders, and government workers-
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including the military. As institutions with programs of teacher edu-
cation, they are preparing large numbers of teachers for the public 
schools. In fact, more than 50 per cent of the approximately 3,500 
students graduating each year from these institutions enter the field 
of public school teaching. 
These colleges have, as a part of their mission, the identification and 
the recruitment of gifted Negro youth. Unlike most tax-supported 
institutions, they are not compelled by law to admit students merely 
because they are graduates of state-approved high schools. Dedicated 
to the task of developing leaders, they are constantly searching out 
youth with a talent for leadership which might otherwise be lost to 
the nation. The 32 United Negro College Fund institutions, for ex-
ample, tested more than 9,000 Negro high school seniors during the 
academic year 1959-60. Many of these students, financially unable to 
go to college, were given the necessary aid to do so. No other institu-
tions in the southern region are so seriously engaged in the mission of 
identifying, recruiting, and financially assisting the talented Negro 
student to obtain an education. 
Freedom 
The Negro private colleges and universities are, in many ways, the 
freest institutions in the southern region. They are free to select their 
faculties without regard to race; they are free, by charters, to select 
their students without regard to race; and they are free to teach the 
truth as they see it-and especially as it relates to the explosive matter 
of race and its related problems. Moreover, they are exercising these 
freedoms. With minor exceptions, no other institutions of higher learn-
ing in the region have white and Negro faculty members working to-
gether with mutual respect in the common cause of educating 
American youth; few other institutions in the region welcome white 
and Negro students to a friendly, educationally conducive atmosphere; 
and few other institutions welcome groups composed of different races 
to study and discuss the urgent racial problems of the region. Such 
freedom is essential to a liberal education in these times. 
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Needs 
The two most urgent needs of the Negro private colleges and univer-
sities are interrelated: 
1. More adequate funds for current operations-teachers' sala-
ries, teaching equipment, and supplies-and more adequate 
financial support for plant maintenance and development. 
In a number of instances, the educational buildings are very 
old. Many need extensive repairs; others need to be replaced. 
2. Stronger faculties. Owing to the fact that salaries in the 
majority of the private Negro colleges tend to be relatively 
low, these colleges have difficulty competing for qualified 
teachers with tax-supported institutions, integrated institu-
tions of the North and West, government, and industry. 
While these needs are essentially those of all American private colleges 
and universities, they are generally most acute among the Negro in-
stitut£ons. There are four significant reasons: 
1. · The Negro colleges are forced to set their tuition far below 
the average because the income of the average Negro family 
' is far below the income of the average white family. 
2. The endowments of the great majority of the Negro colleges 
are pitiably small. 
3. The support given by the denominations of the church-related 
colleges is generally inadequate. 
4. The Negro colleges have few wealthy alumni. 
Yet educational costs for the same quality of service, equipment, and 
facilities are essentially the same for all institutions of higher learning. 
Many private Negro colleges have sought, cooperatively through the 
United Negro College Fund, to secure financial support from other 
sources-corporations, foundations, and the general public. This effort 
has been successful to an encouraging extent. The full needs, however, 
are still far from being met. 
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Potential 
The strong Negro private institutions of higher learning have demon-
strated that they are capable of providing young Americans, without 
regard to race, the quality of education demanded by the times. More-
over, they have, beyond any doubt, the potential for continued growth. 
But like all other private colleges in America, they will need signifi-
cantly increased financial support if their full potential is to be realized. 
The future 
SINCE THE SuPREME CouRT DECISION oF 1954, one of the questions asked most frequently is: will there be any need for the private Negro colleges in the future? The answer is "yes" and "no,-
depending upon how far into the future the question is projected. 
Should the march of democracy in our country continue toward the 
fulfillment of its ideals and its promises, a time will inevitably come 
when there will no longer be a need for a system of colleges to serve 
primarily the Negro minority. When this time comes, and the trends 
suggest that it is on its way, Negro colleges-as institutions serving 
chiefly Negroes-will have no place. They will, in fact, become col-
leges for American youth, without regard to race-or they should cease 
to exist. 
Transition period 
On the other hand, higher education in the South has scarcely begun 
the painful transition to integration in the full meaning of the term. 
In the meantime, the private Negro colleges are providing education 
for more than 28,000 students who would be hard pressed to secure a 
comparable education elsewhere. The overwhelming majority cannot 
afford the private liberal arts colleges of the North and West; the tax-
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supported colleges in those areas are erecting barriers in the form of 
out-of-state tuition which make them almost as expensive for out-of-
state students as many of the better private institutions; the Negro 
tax-supported colleges are already overcrowded and the tax-supported 
colleges operated heretofore exclusively for white youth are integrat-
ing with considerably less than "all deliberate speed" -especially at the 
undergraduate level. 
Negro undergraduates who enroll in institutions formerly operated 
exclusively for white students are not generally welcomed. Their re-
ception in most cases ranges from cold indifference to overt hostility. 
While some Negro students have the fortitude to face varying degrees 
of hostility daily, the majority probably do not. Moreover, even in some 
of the better desegregated situations, they are excluded from important 
extra-ctrrricular activities. How rapidly this situation will change, no 
one k~ows. Until it does, it is unrealistic to expect large numbers of 
Negro students to enroll in institutions whose doors have been opened, 
over bitter opposition, by federal court orders. Furthermore, three 
states with large Negro populations-Alabama, Mississippi, and South 
Carolina~have not, to date, admitted a single Negro student to their 
tax-supported "white" institutions of higher learning. Georgia recently 
admitted two Negro students with reluctance and hostility. 
Until the transition goes far beyond its present state the private Negro 
colleges are not only important, they are essential. As institutions 
searching out talented Negro' youth and developing them into con-
structive leaders, they are making a significant contribution to the 
nation and must continue to do so through the long period ahead. 
When the transition to integration comes to a close, the Negro private 
colleges will operate simply as American institutions of higher learning. 
They will not seek a future existence on the basis of sentiment for the 
past. Immensely proud of their heritage, the private Negro colleges 
seek earnestly to outgrow and to overcome those historical factors 
which have kept them from full maturity. 
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Need for financial support 
It is true that in the past much was accomplished on meager financial 
support, but this is no longer possible. If the Negro colleges are to 
continue to render a high quality of service in the long transition period 
and beyond, they must receive significantly more financial support 
from all of the groups having a concern for the cause they serve: 
1. The church boards must re-evaluate, realistically, their finan-
cial support to their colleges, for it is essential that ways and 
means be found by which their support can be increased. The 
new ways and means will require imagination, devotion and 
re-dedication. 
2. The trustees must give more generously themselves and also 
give more direct assistance to the presidents in inducing 
others to give. 
3. The corporations must re-evaluate their contributions to the 
colleges on the realistic basis of both their need and their 
services to the nation. 
4. Foundations must re-evaluate their estimate of the potentia] 
of the Negro college as a worthy field for support. 
5. The alumni of all of the colleges must, despite their relative 
lack of wealth, give more consistently and more sacrificially 
than heretofore. Of equal importance, a greater percentage of 
the alumni must be motivated to contribute, even though 
their individual contributions may be small. 
The colleges themselves must, in all instances, re-evaluate their tuition 
and related fees to the end that they may keep abreast of the improving 
Negro family income, thereby assuring the maximum contribution from 
the students. They must also review and evaluate continually the effec-
tiveness of their expenditures. 
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Conclusion 
Beym;d the period of transition, the private Negro colleges will seek 
support and future existence on the basis of those factors in their 
heritage that would enrich the total stream of American education and 
on the basis of the sag:w factors that every good American college 
would emphasize as its needs and contributions. 
The present private colleges for Negroes will be needed in the future, 
but only in the sense that any college is needed: to serve, with quality, 
and on a non-racial basis the educational needs of the largest student 
population which this nation has seen and one which promises to be-
come still larger. 
If American higher education is to be true to the democratic principles 
of this nation, all colleges must move from exclusion based upon race to 
inclusion based upon qualification and desire. In the process, the nation 
greatly needs the experience of the private Negro colleges which have 
emphasized these things from their beginning. The nation also needs 
the type of leaders these colleges produce-responsible leaders, socially 
sensitive, who can both work toward the goal of a democratic society 
and live as if it has already been attained. 
The United Negro College Fund is a federa-
tion of independent, accredited colleges 
and universities located in the South. 
Founded in 1944, it pioneered cooperative 
fund raising for higher education in 
America. 
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